
 

 

 

 

 
DAVID Y. IGE 

GOVERNOR 
 

SHAN S. TSUTSUI 
LT. GOVERNOR 

 

STATE OF HAWAII 

OFFICE OF THE DIRECTOR 

DEPARTMENT OF COMMERCE AND CONSUMER AFFAIRS 

335 MERCHANT STREET, ROOM 310 

P.O. Box 541 

HONOLULU, HAWAII 96809 
Phone Number:  586-2850 

Fax Number:  586-2856 
cca.hawaii.gov 

 

CATHERINE P. AWAKUNI COLόN 
DIRECTOR 

 
JO ANN M. UCHIDA TAKEUCHI 

DEPUTY DIRECTOR 

 

 

PRESENTATION OF 

DEPARTMENT OF COMMERCE AND CONSUMER AFFAIRS 

REGULATED INDUSTRIES COMPLAINTS OFFICE 

 

TO THE HOUSE COMMITTEE  

ON 

INTRASTATE COMMERCE 

 

AND 

 

TO THE HOUSE COMMITTEE 

ON 

CONSUMER PROTECTION AND COMMERCE 

 

TWENTY-NINTH STATE LEGISLATURE 

REGULAR SESSION, 2017 

 

TUESDAY, MARCH 21, 2017 

2:00 P.M. 

 

TESTIMONY ON SENATE BILL NO. 224 S.D.2 H.D.1 

RELATING TO PSYCHOLOGY 

 

TO THE HONORABLE TAKASHI OHNO, CHAIR, 

TO THE HONORABLE ROY M. TAKUMI, CHAIR,  

   AND TO THE HONORABLE ISAAC W. CHOY, VICE CHAIR, 

   AND TO THE HONORABLE LINDA ICHIYAMA, VICE CHAIR, 

   AND MEMBERS OF THE COMMITTEES: 

 

The Department of Commerce and Consumer Affairs ("Department") 

appreciates the opportunity to testify on Senate Bill No. 224 S.D.2 H.D.1, Relating 

to Psychology.  My name is Daria Loy-Goto and I am the Complaints and 
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Enforcement Officer for the Department's Regulated Industries Complaints Office 

("RICO").  RICO offers enforcement-related comments on this bill. 

Senate Bill No. 224 S.D.2 H.D.1 adds a new Part to Chapter 465, Hawaii 

Revised Statutes, for the licensure of school psychologists with oversight by the 

Board of Psychology. 

RICO concurs with the Department’s Professional and Vocational Licensing 

Division testimony that notes the need for a sunrise review.  For the Committees’ 

information, House Concurrent Resolution No. 173, Requesting a Sunrise Analysis 

of the Regulation of School Psychologists, was introduced on March 10, 2017. 

RICO notes that Senate Bill No. 224 S.D.2 H.D.1 contains enforcement-

related provisions previously requested by RICO.   RICO believes these provisions 

are consistent with standard licensing statutes for other regulated professions and 

will assist the Auditor when a sunrise analysis is conducted. 

Thank you for the opportunity to testify on Senate Bill No. 224 S.D.2 H.D.1.  

I will be happy to answer any questions the Committees may have. 
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Regular Session of 2017 
 

Tuesday, March 21, 2017 
2:00 p.m. 

 
TESTIMONY ON SENATE BILL NO. 224, S.D. 2, H.D. 1, RELATING TO 
PSYCHOLOGY. 
 
TO THE HONORABLE TAKASHI OHNO, CHAIR, 
TO THE HONORABLE ROY M. TAKUMI, CHAIR, 
 AND MEMBERS OF THE COMMITTEES: 
 
  My name is Celia Suzuki, Licensing Administrator of the Professional and 

Vocational Licensing Division, Department of Commerce and Consumer Affairs 

(“Department”).  The Department appreciates the opportunity to submit testimony on 

Senate Bill No. 224, S.D 2, H.D. 1, Relating to Psychology. 
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The purpose of Senate Bill No. 224, S.D 2, H.D. 1 is to, among other things, 

establish recommended criteria for licensure of school psychologists and be regulated 

by the Board of Psychology. 

Senate Bill No. 224, S.D. 2, H.D. 1 creates a new part in the Hawaii Revised 

Statutes to regulate school psychologists.  Section 26H-6, HRS, requires that new 

regulatory measures being considered for enactment be referred to the Auditor for a 

sunrise analysis.  The statute requires the referral to be made by a concurrent 

resolution that identifies a specific legislative bill to be analyzed.  The statute further 

requires that the analysis set forth the probable effects of the proposed regulatory 

measure, assess whether its enactment is consistent with the purposes of section 

26H-2, HRS, and assess alternate forms of regulation.  Section 26H-2 states:   

(1) The regulation and licensing of professions and vocations shall be undertaken 
only where reasonably necessary to protect the health, safety, or welfare of 
consumers of the services; the purpose of regulation shall be the protection of 
the public welfare and not that of the regulated profession or vocation; 

(2) Regulation in the form of full licensure or other restrictions on certain 
professions or vocations shall be retained or adopted when the health, safety, 
or welfare of the consumer may be jeopardized by the nature of the service 
offered by the provider; 

(3) Evidence of abuses by providers of the service shall be accorded great 
weight in determining whether regulation is desirable; 

(4) Professional and vocational regulations which artificially increase the costs of 
goods and services to the consumer shall be avoided except in those cases 
where the legislature determines that this cost is exceeded by the potential 
danger to the consumer; 

(5) Professional and vocational regulation shall be eliminated when the 
legislature determines that they have no further benefits to consumers;  

(6) Regulation shall not unreasonably restrict entry into professions and 
vocations by all qualified persons; and  

(7) Fees for regulation and licensure shall be imposed for all vocations and 
professions subject to regulation; provided that the aggregate of the fees for 
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any given regulatory program shall not be less than the full costs of 
administering that program.   
 

The Department believes that a sunrise study should be completed by the 

Auditor so that the legislature has the benefit of important profession-specific 

information before school psychologists are regulated.   

For the Committee’s information, House Concurrent Resolution No. 173 was 

introduced on March 10, 2017, Requesting a Sunrise Analysis of the Regulation of 

School Psychologists. 

The Department suggests that this bill be deferred until a sunrise analysis on this 

measure is conducted by the Auditor.   

Thank you for the opportunity to provide comments on Senate Bill No. 224, 

S.D. 2, H.D. 1. 
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TWENTY-NINTH LEGISLATURE 

Regular Session of 2017 
 

Tuesday, March 21, 2017 
2:00 p.m. 

 
TESTIMONY ON SENATE BILL NO. 224, S.D. 2, H.D. 1, RELATING TO 
PSYCHOLOGY. 
 
TO THE HONORABLE TAKASHI OHNO, CHAIR, 
TO THE HONORABLE ROY M. TAKUMI, CHAIR, 

AND MEMBERS OF THE COMMITTEES: 

 My name is May Ferrer, Executive Officer of the Hawaii Board of Psychology 

(“Board”). Thank you for the opportunity to provide testimony on Senate Bill No. 224, 

S.D. 2, H.D. 1, Relating to Psychology.     

 The purpose of this measure is to establish the recommended criteria for the 

licensure of school psychologists, including graduate coursework, practica, and 

internship requirements based in part on the National Association of School 

Psychologists’ Standards. 

 While the Board has not yet had an opportunity to discuss this measure, it will do 

so at its next meeting.  

 At its meeting on February 17, 2017, the Board reviewed and discussed the 

S.D. 1 and offered its support of the intent behind the regulation of school psychologists; 

however, the Board’s position was that school psychologists should not be regulated 
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under Chapter 465, Hawaii Revised Statutes (“HRS”), but by an independent and 

separate regulatory body. 

 Based on information received through the Association of State and Provincial 

Psychology Boards (“ASPPB”), across the country, the vast majority of school 

psychologists who practice within a school setting are either licensed or credentialed by 

an agency other than their state’s psychology board, or they are exempt from licensure 

by their respective state psychology boards similar to Hawaii.  

 Thank you for the opportunity to submit testimony on Senate Bill No. 224, S.D. 2, 

H.D. 1. 



DAVID Y. IGE
 GOVERNOR

STATE OF HAWAÌ I
DEPARTMENT OF EDUCATION

P.O. BOX 2360
HONOLULU, HAWAI`I 96804

KATHRYN S. MATAYOSHI
SUPERINTENDENT      

 Date: 03/21/2017
Time: 02:00 PM
Location: 329
Committee: House Intrastate Commerce
House Consumer Protection and Commerce

Department: Education

Person Testifying: Kathryn S. Matayoshi, Superintendent of Education

Title of Bill: SB 0224, SD2, HD1  RELATING TO PSYCHOLOGY.

Purpose of Bill: Establishes licensure requirements for school psychologists to be 
administered by the board of psychology.  Amends the composition of 
the board to include two school psychologists.  (SB224 HD1)

Department's Position:
The Department of Education (Department) offers the following comments on SB 224 SD 2 HD 
1.

The Department supports HCR 173, which requests that the Auditor conduct a sunrise analysis 
of the regulation of school psychologists, and looks forward to reviewing the findings and 
recommendations.  However, the concerns about the harmful effect of SB 224 SD 2 HD 1, if 
passed, on our students and employees remain.  As stated in previous testimony, a licensing 
requirement will impede efforts to recruit applicants, and decrease the amount of school 
psychologist applicants.  With the nationwide shortage of school psychologists and Hawaii’s 
high cost of living, the Department already struggles to fill all of its school psychologist 
vacancies even without these additional proposed requirements.

SB 224 SD 2 HD 1 does not provide for a sufficient transition period for our current school 
psychologist employees to obtain licensure by the bill’s new implementation date of July 1, 
2019.  Without a sufficient transition period, inclusive of a well-established in-state school 
psychologist graduate program, we anticipate employee layoffs, a disruption of school 
psychologist services provided to our students, and an overextension of those remaining school 
psychologists (who may be licensed) to have to fill in the services gap.  Given the lack of 
adequate options for in-state licensing programs, the Department’s employees cannot readily 
obtain the proposed license.

Notwithstanding the intent of SB 224 SD 2 HD 1 to refine the school psychologist qualifications, 
the Department continues to believe that our students receive quality services from our current, 
highly skilled school psychologist employees, who through their extensive educational training 



and experience strive to ensure that the delivery of school psychology services remains at the 
highest professional level.  These employees have graduate degrees in related fields such as 
educational psychology or counseling psychology.

Finally, it is important to clarify that contrary to previous third party testimony the Department is 
unable to collect Medicaid reimbursements for services provided by school psychologists at this 
time.  Therefore, requiring licensure of our school psychologists for the sole purpose of 
collecting Medicaid reimbursements should not be of primary concern.

Thank you for the opportunity to submit testimony on SB 224 SD 2 HD 1.
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March 21, 2017 

COMMITTEE’S ON Intrastate Commerce and Consumer Protection & Commerce 

Hawai`i State Capitol  

415 South Beretania Street  

SB224 

Aloha Chairs Takumi, Ohno, and Representatives: 

 

The Hawai`i Association of School Psychologists (HASP) believes that licensure is important for all 

professionals that are entrusted to care for students, especially those with special needs. HRS 465 protects the 

professional integrity of the term “psychology” by ensuring that non-licensed individuals cannot practice 

psychology. This public protection ensures that specialized training and expertise is required to practice 

psychology. Currently, School Psychologists are ‘exempt’ from having to have licensure to practice in the 

educational setting (HRS465) and have had no credentialing in the state of Hawai`i. Hawai`i is the only state 

in the nation that allows this. This exemption has allowed individuals who do not have graduate training in 

school psychology and who do not meet the nationally accepted certification standard to practice 

“psychology” within the educational setting. We are asking for the legislators support to establish licensing 

in Hawai`i, in that it nullifies that exemption and ensures that students receive services from highly qualified 

and licensed professionals.  Only certificated or licensed professionals are billable under Medicaid, so the 

current exemption does not allow for the Department of Education to bill for any services or evaluations 

conducted by school psychologists at this time.  Licensing of school psychologists would be another avenue 

for the DOE to generate funds under Medicaid. 

 

Graduate training in school psychology and a supervised internship aligns with the Practice Model set forth 

by the National Association of School Psychologists (NASP). The Practice Model outlines the professional 

expectations of respecting the dignity and rights of all persons and maintaining professional competency and 

integrity in professional relationships to foster and maintain the publics trust. Our practice model outlines the 

training of school psychologists that requires them to be forthright about their qualifications, competencies, 

and roles. We work in full cooperation with other professional disciplines to meet the needs of students and 

families and avoid multiple relationships that diminish their professional effectiveness. We maintain the 

public trust by respecting law and encouraging ethical conduct. When untrained and unqualified persons are 

employed as a ‘school psychologist’ under this current exemption in HR 465, but do not meet the graduate 

level training requirements, the integrity of the profession is compromised and the public is not protected. 

The training of school psychologist is unique in that we have extensive training in cognitive, academic, 

social/emotional, behavioral, and adaptive assessment practices and training to ensure these measures are 

fair, reliable and valid. When these assessments are not utilized and administered as they were designed by 

properly trained professionals, the students are not being fairly assessed, which can result in inaccurate 

results. The research is clear that students who are identified with special learning needs are at a higher risk 

for a number of negative outcomes, such as dropping out of school, qualifying for lower-level jobs, or 

becoming involved in criminal activity. Raising the standards of practice for all school psychologists 

working in the state of Hawai`i will in turn increase appropriate service delivery to those students most in 

need. The Sunset Evaluation of 1987 (and referencing the Sunset Evaluation of 1981) indicated 

Psychologists needed licensing; there was never an exception for any type of psychologist to practice without 

a license. For this reason, School Psychologists should be included in HR 465 without a new sunrise. 

 

Hawai`i Association of School Psychologists asks that you support licensing of school psychologists to 

ensure that all children in Hawai`i are afforded the same protection of a licensed and credentialed 

professional working within their scope of practice.  

Respectfully Submitted: 

________________________________ 

Leslie A. Baunach, MA/CAS, NCSP 

HASP Past President 

http://www.hasp.org/
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March 19, 2017

To: Representative Takashi Ohno, Chair
Representative Isaac W. Choy, Vice Chair

 Committee of Intrastate Commerce

Representative Roy M. Takumi, Chair
Representative Linda Ichiyama, Vice Chair

 Committee of Consumer Protection and Commerce

From: Deborah Zysman, Executive Director
 Hawaii Children’s Action Network

Re: SB 224 SD 2 HD 1– Relating to Psychology
 Hawaii State Capitol, Room 329, March 21, 2017, 2:00 PM

On behalf of Hawaii Children’s Action Network (HCAN), we are writing to support SB 224 SD 2 HD 1 –
Relating to Psychology.

To provide the best mental health care for Hawaii’s students, especially those with special needs, a
professional licensure program is needed for school psychologists. The general public is protected from
non-licensed individuals practicing psychology, requiring anyone practicing “psychology” to have
specialized training and expertise. Yet, school psychologists are currently exempt from having to have
licensure when practicing in an educational setting. Hawaii is the ONLY state in the nation that does
not require licensing of school psychologists.

Not only has this placed Hawaii students in the situation of receiving mental health services from people
who have not received graduate training in school psychology or meet the nationally accepted
certification standards, but it also prevents the state from receiving reimbursement from Medicaid for
school psychology services such as evaluations. This is because only licensed or certificated professionals
are billable under Medicaid. Not only is the state putting the health of Hawaii’s students in jeopardy, but
it is losing out on money as well.

School psychologists receive additional and extensive training in cognitive, academic, social/emotional,
behavioral, and adaptive assessment practices. When unqualified and inadequately trained staff provide
these services, students are not being fairly assessed, which can result in inaccurate results. It is vital to
provide students with the best services in order to avoid the possible negative outcomes, such as
dropping out of school, qualifying for lower-level jobs, or becoming involved in criminal activity. By
licensing school psychologists, Hawaii’s students can receive the best services possible.

For these reasons, HCAN respectfully requests that the committee pass this bill.

0 0 iHawaiii
~ ~ Children's Action Network
I O Building a unified voice for Hawaii's children
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HCAN is committed to building a unified voice advocating for Hawaii’s children by improving their safety,
health, and education. Last fall, HCAN convened input in person and online from more than 50
organizations and individuals that came forward to support or express interest for a number of issues
affecting children and families in our state that resulted in the compilation of 2017 Hawai‘i Children’s
Policy Agenda, which can be accessed at http://www.hawaii-can.org/2017policyagenda.



Hawai‘i Psychological Association
For a Healthy Hawai‘i
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Phone: (808) 521-8995

Testimony IN OPPOSITION TO SB 224, SD2, HD1
 RELATING TO PSYCHOLOGY

COMMITTEE ON INTRASTATE COMMERCE
Rep. Takashi Ohno, Chair

Rep. Isaac W. Choy, Vice Chair

COMMITTEE ON CONSUMER PROTECTION & COMMERCE
Rep. Roy M. Takumi, Chair

Rep. Linda Ichiyama, Vice Chair

The Hawaii Psychological Association (HPA) supports the main purpose of SB224
which seeks to ensure high quality school psychology services for Hawaii’s keiki by
requiring that Hawaii School Psychologists are licensed and overseen by the Board of
Psychology.  This adds a layer of consumer protection for children and families which
we support.  Nonetheless, HPA must voice strong opposition to passage of the bill in its
current form, including both amended versions (SD2 and HD1), because of its potential
to be interpreted to limit the scope of practice of licensed psychologists and other
mental health professionals who work with youth in school settings.

The Board of Psychology as well as HPA has previously submitted testimony on this
bill noting that  SB 224 does not include exemptions that would allow a doctoral-level,
clinical psychologist, licensed under Chapter 465, to practice within the school setting.

The current version of this measure is even more problematic than the original bill
because it includes a very wide ranging definition of the practice of school psychology:

A person practices as a school psychologist if the person delivers services to
children and students from birth through college who are eligible to be enrolled
in educational and intermediate educational units, special education programs,

Tuesday, March 21, 2017, 2:00 pm
: Conference Room 329

State Capitol
415 South Beretania Street



universities and colleges, early intervention programs, developmental centers,
and approved private schools.” (Page 8 lines 4-9)

There are many individuals licensed as psychologists, social workers, mental health
counselors, etc. who fit this description and provide vital services in school settings.

HPA recommends adding an exemption to SB224 stating:

This chapter is not intended to restrict the practice of other licensed or
credentialed practitioners practicing within their own recognized scopes of
practice in educational settings.  It shall not apply to any individual working
within the scope of practice or duties of another licensed profession that overlaps
with the practice of school psychology, provided that the person does not use the
title “school psychologist” or “licensed school psychologist.”

Respectfully submitted,

Lesley A Slavin, Ph. D.
2016 President, Hawaii Psychological Association
On behalf of the HPA Legislative Committee

94.7% 541;, flfi



March 21, 2017
COMMITTEE ON EDUCATION

Hawai`i State Capitol
415 South Beretania Street

SB224
Aloha,

I am pleased and proud to be serving as a School Psychologist in the Maui District.  I was fortunate to
have this opportunity after working as a School Psychologist and Administrator for twenty-four years in
Massachusetts and Rhode Island.  I am writing to request your support of SB224, establishing licensure
requirements for school psychologists to be administered by the board of psychology.

Hawaii is presently the only state in the nation that does not require credentialing of School
Psychologists.  Licensing is essential for all professionals working with students to ensure that only those
with specialized training and expertise are allowed to practice.  Currently, individuals who do not have
graduate training in school psychology and who do not meet the nationally accepted certification standard
to practice within the educational setting are permitted to do so.  This may result in individuals serving
who lack extensive training in cognitive, academic, social/emotional, behavioral, and adaptive assessment
practices.  When these assessments are not utilized and administered as they were designed by properly
trained professionals, our students are not being fairly assessed, which can result in inaccurate results, and
subsequent negative outcomes.  Licensing ensures that individuals are practicing with proper training and
expertise to address the presenting learning issues and needs of the students.  In much the same way as
having an uncredentialed medical doctor or therapist working with a patient is undesirable and potentially
dangerous, having an uncredentialed school psychologist similarly provides no safeguard to protect the
assessment and proper servicing of the presenting learning, behavioral, and emotional needs of the
students.

I respectfully request that you support licensing of school psychologists to ensure that all children in
Hawaii are afforded the same protection of a licensed and credentialed professional working within their
scope of practice.

Respectfully Submitted:

________________________________
David G. Kenney, M.Ed., C.A.G.S.
51 Luakaha Circle
Kihei, HI 96753
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From: Cecily Sakai <drcsakai@psychologistllc.com>
Sent: Sunday, March 19, 2017 11:31 PM
To: IACtestimony

COMMITTEE ON INTRASTATE COMMERCE
Rep. Takashi Ohno, Chair

Rep. Isaac W. Choy, Vice Chair

COMMITTEE ON CONSUMER PROTECTION & COMMERCE
Rep. Roy M. Takumi, Chair

Rep. Linda Ichiyama, Vice Chair

Tuesday, March 21, 2017, 2:00 pm
Conference Room 329, State Capitol, 415 South Beretania Street

I support the main purpose of SB224 which seeks to ensure high quality school psychology services for
Hawaii’s keiki by requiring that Hawaii School Psychologists are licensed and overseen by the Board of
Psychology.  This adds a helpful layer of consumer protection for children and families.  Nonetheless, I am
joining HPA and other licensed professionals to voice strong opposition to passage of the bill in its current
form, including the amended version (SD2, HD1), because of its potential to be interpreted to limit the scope of
practice of licensed psychologists and other mental health professionals who work with youth in schools and in
other outside settings.

I urge you to add an exemption to the bill stating:
This chapter is not intended to restrict the practice of other licensed or credentialed practitioners practicing
within their own recognized scopes of practice in educational settings or in any other setting.  It shall not apply
to any individual working within the scope of practice or duties of another licensed profession that overlaps
with the practice of school psychology, provided that the person does not use the title “school psychologist” or
“licensed school psychologist.”

Thank you for the opportunity to provide testimony on this important topic.

Sincerely,

Cecily Sakai, Psy.D.
Licensed Clinical Psychologist
6600 Kalanianaole Hwy., Ste. 225
Honolulu, HI. 96825
PH: (808) 394-2800
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From: iirie@waimanalohealth.org
Sent: Monday, March 20, 2017 8:50 AM
To: IACtestimony
Subject: Testimony In OPPOSITION SB224 SD2, HD1

Ivan Irie PsyD
41-1347 Kalanianaole Hwy
Waimanalo, HI 96795-1247

March 20, 2017

Takashi Ohno
Chair

Dear Honorable Ohno:

Testimony In OPPOSITION SB224 SD2, HD1
RELATING TO PSYCHOLOGY

COMMITTEE ON INTRASTATE COMMERCE
Rep. Takashi Ohno, Chair
Rep. Isaac W. Choy, Vice Chair

COMMITTEE ON CONSUMER PROTECTION & COMMERCE Rep. Roy M. Takumi, Chair Rep. Linda Ichiyama, Vice Chair

Tuesday, March 21, 2017, 2:00 pm
Conference Room 329, State Capitol, 415 South Beretania Street

I support the main purpose of SB224 which seeks to ensure high quality school psychology services for Hawaii's keiki by
requiring that Hawaii School Psychologists are licensed and overseen by the Board of Psychology.
 This adds a helpful layer of consumer protection for children and families.  Nonetheless, I am joining HPA and other
licensed professionals to voice strong opposition to passage of the bill in its current form, including the amended version
(SD2, HD1), because of its potential to be interpreted to limit the scope of practice of licensed psychologists and other
mental health professionals who work with youth in schools and in other outside settings.

I urge you to add an exemption to the bill stating:
This chapter is not intended to restrict the practice of other licensed or credentialed practitioners practicing within their
own recognized scopes of practice in educational settings or in any other setting.  It shall not apply to any individual
working within the scope of practice or duties of another licensed profession that overlaps with the practice of school
psychology, provided that the person does not use the title "school psychologist" or "licensed school psychologist."

Thank you for the opportunity to provide testimony on this important topic.

Sincerely,
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Ivan Irie, PsyD
8082599917
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From: gtoloza@mac.com
Sent: Monday, March 20, 2017 9:00 AM
To: IACtestimony
Subject: Testimony In OPPOSITION SB224 SD2, HD1

Gabrielle toloza
283 kakahiaka st
Kailua, HI 96734-3461

March 20, 2017

Takashi Ohno
Chair

Dear Honorable Ohno:

Testimony In OPPOSITION SB224 SD2, HD1
RELATING TO PSYCHOLOGY

COMMITTEE ON INTRASTATE COMMERCE
Rep. Takashi Ohno, Chair
Rep. Isaac W. Choy, Vice Chair

COMMITTEE ON CONSUMER PROTECTION & COMMERCE Rep. Roy M. Takumi, Chair Rep. Linda Ichiyama, Vice Chair

Tuesday, March 21, 2017, 2:00 pm
Conference Room 329, State Capitol, 415 South Beretania Street

I support the main purpose of SB224 which seeks to ensure high quality school psychology services for Hawaii's keiki by
requiring that Hawaii School Psychologists are licensed and overseen by the Board of Psychology.
 This adds a helpful layer of consumer protection for children and families.  Nonetheless, I am joining HPA and other
licensed professionals to voice strong opposition to passage of the bill in its current form, including the amended version
(SD2, HD1), because of its potential to be interpreted to limit the scope of practice of licensed psychologists and other
mental health professionals  who work with youth in schools and in other outside settings.

I urge you to add an exemption to the bill stating:
This chapter is not intended to restrict the practice of other licensed or credentialed practitioners practicing within their
own recognized scopes of practice in educational settings or in any other setting.  It shall not apply to any individual
working within the scope of practice or duties of another licensed profession that overlaps with the practice of school
psychology, provided that the person does not use the title "school psychologist" or "licensed school psychologist."

Thank you for the opportunity to provide testimony on this important topic.

Respectfully,
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Gabrielle toloza
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From: kstueber@hawaii.edu
Sent: Monday, March 20, 2017 9:06 AM
To: IACtestimony
Subject: Testimony In OPPOSITION SB224 SD2, HD1

Kyla Stueber
6042 Summer Street
Honolulu, HI 96821-2379

March 20, 2017

Takashi Ohno
Chair

Dear Honorable Ohno:

Testimony In OPPOSITION SB224 SD2, HD1
RELATING TO PSYCHOLOGY

COMMITTEE ON INTRASTATE COMMERCE
Rep. Takashi Ohno, Chair
Rep. Isaac W. Choy, Vice Chair

COMMITTEE ON CONSUMER PROTECTION & COMMERCE Rep. Roy M. Takumi, Chair Rep. Linda Ichiyama, Vice Chair

Tuesday, March 21, 2017, 2:00 pm
Conference Room 329, State Capitol, 415 South Beretania Street

I support the main purpose of SB224 which seeks to ensure high quality school psychology services for Hawaii's keiki by
requiring that Hawaii School Psychologists are licensed and overseen by the Board of Psychology.
 This adds a helpful layer of consumer protection for children and families.  Nonetheless, I am joining HPA and other
licensed professionals to voice strong opposition to passage of the bill in its current form, including the amended version
(SD2, HD1), because of its potential to be interpreted to limit the scope of practice of licensed psychologists and other
mental health professionals who work with youth in schools and in other outside settings.

I urge you to add an exemption to the bill stating:
This chapter is not intended to restrict the practice of other licensed or credentialed practitioners practicing within their
own recognized scopes of practice in educational settings or in any other setting.  It shall not apply to any individual
working within the scope of practice or duties of another licensed profession that overlaps with the practice of school
psychology, provided that the person does not use the title "school psychologist" or "licensed school psychologist."

Thank you for the opportunity to provide testimony on this important topic.

Sincerely,
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Kyla Stueber
8087820844
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IACtestimony

From: junewching@gmail.com
Sent: Monday, March 20, 2017 9:10 AM
To: IACtestimony
Subject: Testimony In OPPOSITION SB224 SD2, HD1

June Ching
936 Waiholo St
Honolulu, HI 96821-1226

March 20, 2017

Takashi Ohno
Chair

Dear Honorable Ohno:

Testimony In OPPOSITION SB224 SD2, HD1
RELATING TO PSYCHOLOGY

COMMITTEE ON INTRASTATE COMMERCE
Rep. Takashi Ohno, Chair
Rep. Isaac W. Choy, Vice Chair

COMMITTEE ON CONSUMER PROTECTION & COMMERCE Rep. Roy M. Takumi, Chair Rep. Linda Ichiyama, Vice Chair

Tuesday, March 21, 2017, 2:00 pm
Conference Room 329, State Capitol, 415 South Beretania Street

I support the main purpose of SB224 which seeks to ensure high quality school psychology services for Hawaii's keiki by
requiring that Hawaii School Psychologists are licensed and overseen by the Board of Psychology.
 This adds a helpful layer of consumer protection for children and families.  Nonetheless, I am joining HPA and other
licensed professionals to voice strong opposition to passage of the bill in its current form, including the amended version
(SD2, HD1), because of its potential to be interpreted to limit the scope of practice of licensed psychologists and other
mental health professionals who work with youth in schools and in other outside settings.

I urge you to add an exemption to the bill stating:
This chapter is not intended to restrict the practice of other licensed or credentialed practitioners practicing within their
own recognized scopes of practice in educational settings or in any other setting.  It shall not apply to any individual
working within the scope of practice or duties of another licensed profession that overlaps with the practice of school
psychology, provided that the person does not use the title "school psychologist" or "licensed school psychologist."

Thank you for the opportunity to provide testimony on this important topic.

Sincerely,
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June Ching
808-949-9502
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IACtestimony

From: brionesm@hawaii.rr.com
Sent: Monday, March 20, 2017 9:15 AM
To: IACtestimony
Subject: Testimony In OPPOSITION SB224 SD2, HD1

Maria Briones
5473 Puulima Rd #C
Kalaheo, HI 96741-8331

March 20, 2017

Takashi Ohno
Chair

Dear Honorable Ohno:

Testimony In OPPOSITION SB224 SD2, HD1
RELATING TO PSYCHOLOGY

COMMITTEE ON INTRASTATE COMMERCE
Rep. Takashi Ohno, Chair
Rep. Isaac W. Choy, Vice Chair

COMMITTEE ON CONSUMER PROTECTION & COMMERCE Rep. Roy M. Takumi, Chair Rep. Linda Ichiyama, Vice Chair

Tuesday, March 21, 2017, 2:00 pm
Conference Room 329, State Capitol, 415 South Beretania Street

I support the main purpose of SB224 which seeks to ensure high quality school psychology services for Hawaii's keiki by
requiring that Hawaii School Psychologists are licensed and overseen by the Board of Psychology.
 This adds a helpful layer of consumer protection for children and families.  Nonetheless, I am joining HPA and other
licensed professionals to voice strong opposition to passage of the bill in its current form, including the amended ve rsion
(SD2, HD1), because of its potential to be interpreted to limit the scope of practice of licensed psychologists and other
mental health professionals who work with youth in schools and in other outside settings.

I urge you to add an exemption to the bill stating:
This chapter is not intended to restrict the practice of other licensed or credentialed practitioners practicing within their
own recognized scopes of practice in educational settings or in any other setting.  It shall not apply to any individual
working within the scope of practice or duties of another licensed profession that overlaps with the practice of school
psychology, provided that the person does not use the title "school psychologist" or "licensed school psychologist."

Thank you for the opportunity to provide testimony on this important topic.

Sincerely,
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Maria Briones, PhD
8086358074
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IACtestimony

From: marnie.richard@colorado.edu
Sent: Monday, March 20, 2017 9:16 AM
To: IACtestimony
Subject: Testimony In OPPOSITION SB224 SD2, HD1

Marnie Richard
P.O. Box 235041
Honolulu, HI 96823-3500

March 20, 2017

Takashi Ohno
Chair

Dear Honorable Ohno:

Testimony In OPPOSITION SB224 SD2, HD1
RELATING TO PSYCHOLOGY

COMMITTEE ON INTRASTATE COMMERCE
Rep. Takashi Ohno, Chair
Rep. Isaac W. Choy, Vice Chair

COMMITTEE ON CONSUMER PROTECTION & COMMERCE Rep. Roy M. Takumi, Chair Rep. Linda Ichiyama, Vice Chair

Tuesday, March 21, 2017, 2:00 pm
Conference Room 329, State Capitol, 415 South Beretania Street

I support the main purpose of SB224 which seeks to ensure high quality school psychology services for Hawaii's keiki by
requiring that Hawaii School Psychologists are licensed and overseen by the Board of Psychology.
 This adds a helpful layer of consumer protection for children and families.  Nonetheless, I am joining HPA and other
licensed professionals to voice strong opposition to passage of the bill in its current form, including the amended version
(SD2, HD1), because of its potential to be interpreted to limit the scope of practice of licensed psychologists and other
mental health professionals who work with youth in schools and in other outside settings.

I urge you to add an exemption to the bill stating:
This chapter is not intended to restrict the practice of other licensed or credentialed practitioners practicing within their
own recognized scopes of practice in educational settings or in any other setting.  It shall not apply to any individual
working within the scope of practice or duties of another licensed profession that overlaps with the practice of school
psychology, provided that the person does not use the title "school psychologist" or "licensed school psychologist."

Thank you for the opportunity to provide testimony on this important topic.

Sincerely,
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Marnie Richard
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IACtestimony

From: jhogan@hawaiiantel.net
Sent: Monday, March 20, 2017 9:20 AM
To: IACtestimony
Subject: Testimony In OPPOSITION SB224 SD2, HD1

Jeanne Hogan PhD
1441 Kapiolani blvd #1413
Honolulu, HI 96814-4473

March 20, 2017

Takashi Ohno
Chair

Dear Honorable Ohno:

Testimony In OPPOSITION SB224 SD2, HD1
RELATING TO PSYCHOLOGY

COMMITTEE ON INTRASTATE COMMERCE
Rep. Takashi Ohno, Chair
Rep. Isaac W. Choy, Vice Chair

COMMITTEE ON CONSUMER PROTECTION & COMMERCE Rep. Roy M. Takumi, Chair Rep. Linda Ichiyama, Vice Chair

Tuesday, March 21, 2017, 2:00 pm
Conference Room 329, State Capitol, 415 South Beretania Street

I support the main purpose of SB224 which seeks to ensure high quality school psychology services for Hawaii's keiki by
requiring that Hawaii School Psychologists are licensed and overseen by the Board of Psychology.
 This adds a helpful layer of consumer protection for children and families.  Nonetheless, I am joining HPA and other
licensed professionals to voice strong opposition to passage of the bill in its current form, including the amended version
(SD2, HD1), because of its potential to be interpreted to limit the scope of practice of licensed psychologists and other
mental health professionals who work with youth in schools and in other outside settings.

I urge you to add an exemption to the bill stating:
This chapter is not intended to restrict the practice of other licensed or credentialed practitioners practicing within their
own recognized scopes of practice in educational settings or in any other setting.  It shall not apply to any individual
working within the scope of practice or duties of another licensed profession that overlaps with the practice of school
psychology, provided that the person does not use the title "school psychologist" or "licensed school psychologist."

Thank you for the opportunity to provide testimony on this important topic.

Sincerely,
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Jeanne Hogan, PhD
8089477466
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IACtestimony

From: drmarieterry@gmail.com
Sent: Monday, March 20, 2017 9:36 AM
To: IACtestimony
Subject: Testimony In OPPOSITION SB224 SD2, HD1

Marie Terry-Bivens
4401 Kapua rd
Kikauea, HI 96754

March 20, 2017

Takashi Ohno
Chair

Dear Honorable Ohno:

Testimony In OPPOSITION SB224 SD2, HD1
RELATING TO PSYCHOLOGY

COMMITTEE ON INTRASTATE COMMERCE
Rep. Takashi Ohno, Chair
Rep. Isaac W. Choy, Vice Chair

COMMITTEE ON CONSUMER PROTECTION & COMMERCE Rep. Roy M. Takumi, Chair Rep. Linda Ichiyama, Vice Chair

Tuesday, March 21, 2017, 2:00 pm
Conference Room 329, State Capitol, 415 South Beretania Street

Aloha Representatives  Ohno and Choy,
I am a clinical child psychologist on Kauai and I often work with children during the school day. I have a private practice
and a contract with the Department of Education to provide services in schools. This bill as it stands would not allow me
to do the job I have done for 17 years. I have a doctoral degree in psychology and this bill could be enterpreted to mean
that only less educated people can work with children during the school day. This would be a tremendous disservice to
the children of our state.
Furthermore there are or enough school psychologists currently in Hawaii to serve the children that need care. Thus, this
bill would limit service providers.  I support the main purpose of SB224 which seeks to ensure high quality school
psychology services for Hawaii's keiki by requiring that Hawaii School Psychologists are licensed and overseen by the
Board of Psychology.  This adds a helpful layer of consumer protection for children and families.  Nonetheless, I am
joining HPA and other licensed professionals to voice strong opposition to passage of the bill in its current form,
including the amended version (SD2, HD1), because of its potential to be interpreted to limit the scope of practice of
licensed psychologists and other mental health professionals who work with youth in schools and in other outside
settings.

I urge you to add an exemption to the bill stating:
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This chapter is not intended to restrict the practice of other licensed or credentialed practitioners practicing within their
own recognized scopes of practice in educational settings or in any other setting.  It shall not apply to any individual
working within the scope of practice or duties of another licensed profession that overlaps with the practice of school
psychology, provided that the person does not use the title "school psychologist" or "licensed school psychologist."

Thank you for the opportunity to provide testimony on this important topic.

Sincerely,

Marie terry-Bivens
8083327190



Testimony IN OPPOSITION SB224-SD2, HD1
RELATING TO PSYCHOLOGY

COMMITTEE ON INTRASTATE COMMERCE
Rep. Takashi Ohno, Chair

Rep. Isaac W. Choy, Vice Chair
COMMITTEE ON CONSUMER PROTECTION & COMMERCE

Rep. Roy M. Takumi, Chair
Rep. Linda Ichiyama, Vice Chair

Tuesday, March 21, 2017, 2:00 pm
Conference Room 329

State Capitol
415 South Beretania Street

As a licensed psychologist I support the main purpose of SB224 which seeks to ensure high quality
school psychology services for Hawaii’s keiki by requiring that Hawaii School Psychologists are licensed
and overseen by the Board of Psychology.  This adds a helpful layer of consumer protection for children
and families.  Nonetheless, I am joining HPA and other licensed professionals to voice strong opposition
to passage of the bill in its current form, including the amended version (SD2, HD1), because of its
potential to be interpreted to limit the scope of practice of licensed psychologists and other mental
health professionals who work with youth in school settings.

I urge you to add an exemption to the bill stating:
This chapter is not intended to restrict the practice of other licensed or credentialed
practitioners practicing within their own recognized scopes of practice in educational settings.  It
shall not apply to any individual working within the scope of practice or duties of another
licensed profession that overlaps with the practice of school psychology, provided that the
person does not use the title “school psychologist” or “licensed school psychologist.”

Thank you for the opportunity to provide testimony on this important topic.

Sincerely,

Jenna E. Symons, Psy.D.
Licensed Clinical Psychologist
Jsymons23@yahoo.com
210-392-9026
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IACtestimony

From: mailinglist@capitol.hawaii.gov
Sent: Monday, March 20, 2017 10:04 AM
To: IACtestimony
Cc: sgega717@gmail.com
Subject: Submitted testimony for SB224 on Mar 21, 2017 14:00PM

SB224
Submitted on: 3/20/2017
Testimony for IAC/CPC on Mar 21, 2017 14:00PM in Conference Room 329

Submitted By Organization Testifier Position Present at Hearing
Shauna Gega Individual Support No

Comments: I am in full support of the School Psychologist licensing bill for two reasons. First, with the
licensing strictly pertaining to school psychologists, other applicants who are not qualified or trained to
work as a school psychologist will not be wrongly hired. For instance, I have heard of individuals with
degrees in counseling obtaining jobs as a school psychologist in Hawai’i. This has been a problem
because they are not trained to be school psychologists. While they are able to do counseling, they
are not trained to administer and interpret assessments, conduct psychoeducational evaluations of
students, and conduct functional behavior assessments of students. This compromises the integrity of
the school psychology profession. Furthermore, in my experience, should any issues arise with the
evaluation, identification, or placement of students receiving special education services, one of the
first things that an attorney would look at is the qualifications of each team member that conducted
the evaluations and provided the services. The school district can be held liable for not ensuring that
each team member was properly credentialed and/or licensed to evaluate or provide a service to a
student. Second, I worked in the HI DOE for three years as a School Psychologist. I recently
relocated to Washington State due to my husband’s job. Three years in the DOE have been the
longest I’ve been able to stay at an organization as a School Psychologist. It was very disappointing
and frustrating to learn that because School Psychologists are not a certificated position in HI, I was
unable to get those three years counted as years of experience in WA. Counted years of experience
equals more pay. This also happened to another School Psychologist who had served nine years in
the HI DOE and had to relocate back to the Mainland. It is unacceptable and unfair to have all of
those years of hard work not count when you have to move out of state. It is difficult enough to have
qualified School Psychologists move to HI to fill vacant positions. How much harder will it be to get
School Psychologists to want to go to HI to work when they realize that the years that they put in will
not count if they return to the Mainland? A licensing program should be implemented in HI for these
reasons.

Please note that testimony submitted less than 24 hours prior to the hearing, improperly identified, or
directed to the incorrect office, may not be posted online or distributed to the committee prior to the
convening of the public hearing.

Do not reply to this email. This inbox is not monitored. For assistance please email
webmaster@capitol.hawaii.gov
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IACtestimony

From: dfan@paloaltou.edu
Sent: Monday, March 20, 2017 10:01 AM
To: IACtestimony
Subject: Testimony In OPPOSITION SB224 SD2, HD1

Debra F
98-820 Moanalua Rd. I5-1-426
Aiea, HI 96701-5200

March 20, 2017

Takashi Ohno
Chair

Dear Honorable Ohno:

Testimony In OPPOSITION SB224 SD2, HD1
RELATING TO PSYCHOLOGY

COMMITTEE ON INTRASTATE COMMERCE
Rep. Takashi Ohno, Chair
Rep. Isaac W. Choy, Vice Chair

COMMITTEE ON CONSUMER PROTECTION & COMMERCE Rep. Roy M. Takumi, Chair Rep. Linda Ichiyama, Vice Chair

Tuesday, March 21, 2017, 2:00 pm
Conference Room 329, State Capitol, 415 South Beretania Street

I support the main purpose of SB224 which seeks to ensure high quality school psychology services for Hawaii's keiki by
requiring that Hawaii School Psychologists are licensed and overseen by the Board of Psychology.
 This adds a helpful layer of consumer protection for children and families.  Nonetheless, I am joining HPA and other
licensed professionals to voice strong opposition to passage of the bill in its current form, including the amended version
(SD2, HD1), because of its potential to be interpreted to limit the scope of practice of licensed psychologists and other
mental health professionals who work with youth in schools and in other outside settings.

I urge you to add an exemption to the bill stating:
This chapter is not intended to restrict the practice of other licensed or credentialed practitioners practicing within their
own recognized scopes of practice in educational settings or in any other setting.  It shall not apply to any individual
working within the scope of practice or duties of another licensed profession that overlaps with the practice of school
psychology, provided that the person does not use the title "school psychologist" or "licensed school psychologist."

Thank you for the opportunity to provide testimony on this important topic.

Sincerely,
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Debra F
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IACtestimony

From: btklontz@aol.com
Sent: Monday, March 20, 2017 9:55 AM
To: IACtestimony
Subject: Testimony In OPPOSITION SB224 SD2, HD1

Brad Klontz
4351 Kauila Street
Lihue, HI 96766-8836

March 20, 2017

Takashi Ohno
Chair

Dear Honorable Ohno:

Testimony In OPPOSITION SB224 SD2, HD1
RELATING TO PSYCHOLOGY

COMMITTEE ON INTRASTATE COMMERCE
Rep. Takashi Ohno, Chair
Rep. Isaac W. Choy, Vice Chair

COMMITTEE ON CONSUMER PROTECTION & COMMERCE Rep. Roy M. Takumi, Chair Rep. Linda Ichiyama, Vice Chair

Tuesday, March 21, 2017, 2:00 pm
Conference Room 329, State Capitol, 415 South Beretania Street

I support the main purpose of SB224 which seeks to ensure high quality school psychology services for Hawaii's keiki by
requiring that Hawaii School Psychologists are licensed and overseen by the Board of Psychology.
 This adds a helpful layer of consumer protection for children and families.

However, as a licensed clinical psychologist who has been working in the Hawaii Public Schools for the past 18 years, I
am quiet alarmed by what appears to be a destructive overreach by this bill.  Currently, there are approximately 8
clinical psychologists working in the Kauai District schools, and this bill would make it illegal for them to continue
servicing children.

I am joining HPA and other licensed professionals to voice strong opposition to passage of the bill in its current form,
including the amended version (SD2, HD1), because of its potential to be interpreted to limit the scope of practice of
licensed psychologists and other mental health professionals who work with youth in schools and in other outside
settings.

I urge you to add an exemption to the bill stating:
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This chapter is not intended to restrict the practice of other licensed or credentialed practitioners practicing within their
own recognized scopes of practice in educational settings or in any other setting.  It shall not apply to any individual
working within the scope of practice or duties of another licensed profession that overlaps with the practice of school
psychology, provided that the person does not use the title "school psychologist" or "licensed school psychologist."

Thank you for the opportunity to provide testimony on this important topic.

Sincerely,

Dr. Brad Klontz
808-346-0605
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IACtestimony

From: pinchimoreno@gmail.com
Sent: Monday, March 20, 2017 10:10 AM
To: IACtestimony
Subject: Testimony In OPPOSITION SB224 SD2, HD1

Isaiah Moreno
99-748 Nahiolea Street
Aiea, HI 96701-3241

March 20, 2017

Takashi Ohno
Chair

Dear Honorable Ohno:

Testimony In OPPOSITION SB224 SD2, HD1
RELATING TO PSYCHOLOGY

COMMITTEE ON INTRASTATE COMMERCE
Rep. Takashi Ohno, Chair
Rep. Isaac W. Choy, Vice Chair

COMMITTEE ON CONSUMER PROTECTION & COMMERCE Rep. Roy M. Takumi, Chair Rep. Linda Ichiyama, Vice Chair

Tuesday, March 21, 2017, 2:00 pm
Conference Room 329, State Capitol, 415 South Beretania Street

I support the main purpose of SB224 which seeks to ensure high quality school psychology services for Hawaii's keiki by
requiring that Hawaii School Psychologists are licensed and overseen by the Board of Psychology.
 This adds a helpful layer of consumer protection for children and families.  Nonetheless, I am joining HPA and other
licensed professionals to voice strong opposition to passage of the bill in its current form, including the amended version
(SD2, HD1), because of its potential to be interpreted to limit the scope of practice of licensed psychologists and other
mental health professionals who work with youth in schools and in other outside settings.

I urge you to add an exemption to the bill stating:
This chapter is not intended to restrict the practice of other licensed or credentialed practitioners practicing within their
own recognized scopes of practice in educational settings or in any other setting.  It shall not apply to any individual
working within the scope of practice or duties of another licensed profession that overlaps with the practice of school
psychology, provided that the person does not use the title "school psychologist" or "licensed school psychologist."

Thank you for the opportunity to provide testimony on this important topic.

Sincerely,
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Isaiah Moreno
8082339775
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IACtestimony

From: ichiyama2 - Brandon on behalf of CPCtestimony
Sent: Monday, March 20, 2017 9:57 AM
To: IACtestimony
Subject: FW: Testimony in OPPOSITION to SB224 SD2, HD1

-----Original Message-----
From: julie.takishima@yahoo.com [mailto:julie.takishima@yahoo.com]
Sent: Sunday, March 19, 2017 8:34 PM
To: CPCtestimony <cpctestimony@capitol.hawaii.gov>
Subject: Testimony in OPPOSITION to SB224 SD2, HD1

Julie Takishima-Lacasa
949 Ailuna Street
Honolulu, HI 96821-1707

March 20, 2017

Roy M. Takumi
Chair

Dear Honorable Takumi:

Testimony IN OPPOSITION SB224 SD2, HD1
RELATING TO PSYCHOLOGY

COMMITTEE ON INTRASTATE COMMERCE
Rep. Takashi Ohno, Chair
Rep. Isaac W. Choy, Vice Chair

COMMITTEE ON CONSUMER PROTECTION & COMMERCE Rep. Roy M. Takumi, Chair Rep. Linda Ichiyama, Vice Chair

Tuesday, March 21, 2017, 2:00 pm
Conference Room 329, State Capitol, 415 South Beretania Street

As a licensed psychologist I support the main purpose of SB224 which seeks to ensure high quality school psychology
services for Hawaii's keiki by requiring that Hawaii School Psychologists are licensed and overseen by the Board of
Psychology.  This adds a helpful layer of consumer protection for children and families.  Nonetheless, I am joining HPA
and other licensed professionals to voice strong opposition to passage of the bill in its current form, including the
amended version (SD2, HD1), because of its potential to be interpreted to limit the scope of practice of licensed
psychologists and other mental health professionals who work with youth in school settings.

I urge you to add an exemption to the bill stating:
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This chapter is not intended to restrict the practice of other licensed or credentialed practitioners practicing within their
own recognized scopes of practice in educational settings.  It shall not apply to any individual working within the scope
of practice or duties of another licensed profession that overlaps with the practice of school psychology, provided that
the person does not use the title "school psychologist" or "licensed school psychologist."

Thank you for the opportunity to provide testimony on this important topic.

Sincerely,

Julie Y. Takishima-Lacasa, Ph.D.
8082717748
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IACtestimony

From: ichiyama2 - Brandon on behalf of CPCtestimony
Sent: Monday, March 20, 2017 9:57 AM
To: IACtestimony
Subject: FW: Testimony in OPPOSITION to SB224 SD2, HD1

-----Original Message-----
From: lhufano@aol.com [mailto:lhufano@aol.com]
Sent: Sunday, March 19, 2017 9:19 PM
To: CPCtestimony <cpctestimony@capitol.hawaii.gov>
Subject: Testimony in OPPOSITION to SB224 SD2, HD1

Linda Hufano Ph.D.
122 Hoahana Place
Honolulu, HI 96825-3520

March 20, 2017

Roy M. Takumi
Chair

Dear Honorable Takumi:

Testimony IN OPPOSITION SB224 SD2, HD1
RELATING TO PSYCHOLOGY

COMMITTEE ON INTRASTATE COMMERCE
Rep. Takashi Ohno, Chair
Rep. Isaac W. Choy, Vice Chair

COMMITTEE ON CONSUMER PROTECTION & COMMERCE Rep. Roy M. Takumi, Chair Rep. Linda Ichiyama, Vice Chair

Tuesday, March 21, 2017, 2:00 pm
Conference Room 329, State Capitol, 415 South Beretania Street

As a licensed psychologist I support the main purpose of SB224 which seeks to ensure high quality school psychology
services for Hawaii's keiki by requiring that Hawaii School Psychologists are licensed and overseen by the Board of
Psychology.  This adds a helpful layer of consumer protection for children and families.  Nonetheless, I am joining HPA
and other licensed professionals to voice strong opposition to passage of the bill in its current form, including the
amended version (SD2, HD1), because of its potential to be interpreted to limit the scope of practice of licensed
psychologists and other mental health professionals who work with youth in school settings.

I urge you to add an exemption to the bill stating:
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This chapter is not intended to restrict the practice of other licensed or credentialed practitioners practicing within their
own recognized scopes of practice in educational settings.  It shall not apply to any individual working within the scope
of practice or duties of another licensed profession that overlaps with the practice of school psychology, provided that
the person does not use the title "school psychologist" or "licensed school psychologist."

Thank you for the opportunity to provide testimony on this important topic.

Sincerely,

Linda Hufano, Ph.D.
808 258-2250
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IACtestimony

From: ichiyama2 - Brandon on behalf of CPCtestimony
Sent: Monday, March 20, 2017 9:57 AM
To: IACtestimony
Subject: FW: Testimony in OPPOSITION to SB224 SD2, HD1

-----Original Message-----
From: dralexanderbivens@gmail.com [mailto:dralexanderbivens@gmail.com]
Sent: Sunday, March 19, 2017 9:24 PM
To: CPCtestimony <cpctestimony@capitol.hawaii.gov>
Subject: Testimony in OPPOSITION to SB224 SD2, HD1

Alex Bivens
PO Box 321
Anahola, HI 96703-0321

March 20, 2017

Roy M. Takumi
Chair

Dear Honorable Takumi:

Testimony IN OPPOSITION SB224 SD2, HD1
RELATING TO PSYCHOLOGY

COMMITTEE ON INTRASTATE COMMERCE
Rep. Takashi Ohno, Chair
Rep. Isaac W. Choy, Vice Chair

COMMITTEE ON CONSUMER PROTECTION & COMMERCE Rep. Roy M. Takumi, Chair Rep. Linda Ichiyama, Vice Chair

Tuesday, March 21, 2017, 2:00 pm
Conference Room 329, State Capitol, 415 South Beretania Street

As a licensed psychologist who works in the schools, I support  high quality school psychology services for Hawaii's
children.  I have grave concerns that the bill in its current form, including the amended version (SD2, HD1), has the
potential to prevent me, a licensed psychologist with
17 years experience providing services in the school setting, from doing so any longer.  In addition, I have dozens of
licensed doctoral-level colleagues who could also be forced out because of this bill.

I urge you to either vote against this bill or to add an exemption to the bill stating: This chapter is not intended to restrict
the practice of other licensed or credentialed practitioners practicing within their own recognized scopes of practice in
educational settings.  It shall not apply to any individual working within the scope of practice or duties of another
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licensed profession that overlaps with the practice of school psychology, provided that the person does not use the title
"school psychologist" or "licensed school psychologist."

Thank you for the opportunity to provide testimony on this very important topic.

Sincerely,

Alex Bivens, Ph.D.
8083327190
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IACtestimony

From: ichiyama2 - Brandon on behalf of CPCtestimony
Sent: Monday, March 20, 2017 9:57 AM
To: IACtestimony
Subject: FW: Testimony in OPPOSITION to SB224 SD2, HD1

-----Original Message-----
From: drgamby@gmail.com [mailto:drgamby@gmail.com]
Sent: Sunday, March 19, 2017 9:19 PM
To: CPCtestimony <cpctestimony@capitol.hawaii.gov>
Subject: Testimony in OPPOSITION to SB224 SD2, HD1

Tanya Gamby Ph.D.
7220s Kahuna Rd
Kapaa, HI 96746-9027

March 20, 2017

Roy M. Takumi
Chair

Dear Honorable Takumi:

Testimony IN OPPOSITION SB224 SD2, HD1
RELATING TO PSYCHOLOGY

COMMITTEE ON INTRASTATE COMMERCE
Rep. Takashi Ohno, Chair
Rep. Isaac W. Choy, Vice Chair

COMMITTEE ON CONSUMER PROTECTION & COMMERCE Rep. Roy M. Takumi, Chair Rep. Linda Ichiyama, Vice Chair

Tuesday, March 21, 2017, 2:00 pm
Conference Room 329, State Capitol, 415 South Beretania Street

As a licensed psychologist who specializes in working with children in my private practice, I support the main purpose of
SB224 which seeks to ensure high quality school psychology services for Hawaii's keiki by requiring that Hawaii School
Psychologists are licensed and overseen by the Board of Psychology.  This adds a helpful layer of consumer protection
for children and families.  Nonetheless, I am joining HPA and other licensed professionals to voice strong opposition to
passage of the bill in its current form, including the amended version (SD2, HD1), because of its potential to be
interpreted to limit the scope of practice of licensed psychologists and other mental health professionals who work with
youth in schools and in other settings.

I urge you to add an exemption to the bill stating:
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This chapter is not intended to restrict the practice of other licensed or credentialed practitioners practicing within their
own recognized scopes of practice.  It shall not apply to any individual working within the scope of practice or duties of
another licensed profession that overlaps with the practice of school psychology, provided that the person does not use
the title "school psychologist" or "licensed school psychologist."

Thank you for the opportunity to provide testimony on this important topic.

Sincerely,

Tanya Gamby, Ph.D.
808-821-2027
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IACtestimony

From: kadooka.chu@gmail.com
Sent: Monday, March 20, 2017 11:01 AM
To: IACtestimony
Subject: Testimony In OPPOSITION SB224 SD2, HD1

ADRIENNE KADOOKA
98-1236 KUAWA ST
AIEA, HI 96701-3427

March 20, 2017

Takashi Ohno
Chair

Dear Honorable Ohno:

Testimony In OPPOSITION SB224 SD2, HD1
RELATING TO PSYCHOLOGY

COMMITTEE ON INTRASTATE COMMERCE
Rep. Takashi Ohno, Chair
Rep. Isaac W. Choy, Vice Chair

COMMITTEE ON CONSUMER PROTECTION & COMMERCE Rep. Roy M. Takumi, Chair Rep. Linda Ichiyama, Vice Chair

Tuesday, March 21, 2017, 2:00 pm
Conference Room 329, State Capitol, 415 South Beretania Street

I support the main purpose of SB224 which seeks to ensure high quality school psychology services for Hawaii's keiki by
requiring that Hawaii School Psychologists are licensed and overseen by the Board of Psychology.
 This adds a helpful layer of consumer protection for children and families.  Nonetheless, I am joining HPA and other
licensed professionals to voice strong opposition to passage of the bill in its current form, including the amended version
(SD2, HD1), because of its potential to be interpreted to limit the scope of practice of licensed psychologists and other
mental health professionals who work with youth in schools and in other outside settings.

I urge you to add an exemption to the bill stating:
This chapter is not intended to restrict the practice of other licensed or credentialed practitioners practicing within their
own recognized scopes of practice in educational settings or in any other setting.  It shall not apply to any individual
working within the scope of practice or duties of another licensed profession that overlaps with the practice of school
psychology, provided that the person does not use the title "school psychologist" or "licensed school psychologist."

Thank you for the opportunity to provide testimony on this important topic.

Sincerely,
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ADRIENNE KADOOKA
8085512433



3/20/17
Erin Briley, M.S., NCSP
erin_briley@notes.k12.hi.us

HB241/ SB 224

I am writing this testimony in support of establishing licensure and registration requirements for
school psychologists in the state of Hawaii.  As of today, Hawaii remains the only state in the
nation without a credentialing or licensure requirement for school psychologists.  School
psychologists are exempt from licensure requirements when practicing in an educational setting
in Hawaii.  Because of this, school psychologists are the only mental health providers in the state
without certification or licensure requirements despite existing law that requires anyone
practicing psychology must meet specific education and training requirements and be licensed.
Therefore, those who are not specifically trained in the area of school psychology or fully
qualified to practice in an educational setting may, in fact, meet the minimum qualifications
established by the DOE to become a school psychologist. Without an appropriate credentialing
system, the State is not able to make certain that those hired as school psychologists are properly
qualified to deliver appropriate services.

A credentialing process is an essential component to ensure that specifically trained and highly
qualified professionals are available to serve our youth, and doing so seems to align itself with
federal requirements under the No Child Left Behind Act which requires all teachers of core
academic subjects be highly qualified. Further, credentialing standards are necessary not only to
use the title of school psychologist in one’s work setting, but also to the practice of school
psychology (NASP, 2010). To assist with financial burdens, school psychologists who are
credentialed or licensed are considered qualified health professionals and mental health
professionals under the Affordable Care Act which would then allow the DOE to bill Medicaid
for their services (NASP, 2015).

School psychologists are uniquely trained in both psychology and education in order to “promote
educationally and psychologically healthy environments for all children and students” (NASP,
2010a). Those that are trained specifically in the area of school psychology receive a specialized
advanced graduate coursework and practical experiences relevant to both psychology and
education. The graduate programs consisting of at least 90 graduate semester hours, 1200-hour
internship, and lasts a minimum of three years of full-time graduate study qualifies at a specialist
level. School psychologists receive training, at minimum, in human learning and child
development; assessment; counseling; crisis prevention and response; academic, learning,
behavioral, and mental health interventions; behavioral analysis; program evaluation; and how to
make data driven decisions. They are able to provide school-based mental health services;
provide consultation, assessment, and intervention along a multi-tiered continuum including
preventative measures as well as intensive supports; and, assist in school improvement acts such
as school climate and school safety; etc.  Our extensive training in assessment ensures that
students appropriate assessment tools are selected and results are interpreted accurately so that
factors related to eligibility and placement and be validly determined.



Finally, by establishing a credentialing/licensing system, school psychologists would then meet
the criteria for allowing the state to bill Medicaid for service reimbursement for activities such as
assessments, counseling, etc.   This should help the state to be able to generate additional income
for implementing best educational practice.

As a professional currently possessing a National School Psychology certification (NCSP)
credential and one whom has worked in multiple states, I humbly request your support in passing
this bill to establish a school psychologist credentialing system in order to ensure those that
practice school psychology are qualified to provide services in the schools so that the best
interests of our youth can be met.  Our code of ethics requires that we are forthright about our
qualifications and competencies, and establishing a credentialing/licensure system helps to
ensure that only those licensed in psychology can practice psychology.

References:
National Association of School Psychologists (2015). School psychologists: Qualified health
professionals providing child and adolescent mental and behavioral health services [White
paper].  Bethesda, MD: Author.

National Association of School Psychologists (2010). Standards for the Credentialing of School
Psychologists. Bethesda, MD: Author

Erin Briley, M.S., NCSP
School Psychologist
Hawaii Association of School Psychologist’s Treasurer



Jared Kono, Ed.S., PPS
PO Box 1572
Wailuku, HI 96793
(808) 281-8206

3/21/2017

Re:  SB224/HB241

Aloha

I am writing to support SB224/HB241.  As a School Psychologist who works in the Maui District I
believe it is imperative to have licensed and credentialed School Psychologists.  Families expect school
personnel to have the proper training in order to provide legal, ethical and professional practice, including
assessments, data-based decision making, and provision of services for Hawaii’s youth.  Many other
school personnel within the State of Hawaii Department of Education including Teachers, Speech-
Language Pathologists, Occupational Therapists and Physical Therapists hold state licensures.  School
Psychologists should be no different.  The above mentioned professionals are all a part of school teams
who make educational decisions that directly impact children and their families.  It is important that we
not only have staff members who care about the well-being of children but also those who have the proper
credentials as well.

Respectfully Submitted,

Jared Kono, Ed.S., PPS
School Psychologist
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IACtestimony

From: Ivana Sain <idsain@gmail.com>
Sent: Monday, March 20, 2017 12:26 PM
To: IACtestimony
Subject: testimony in favor SB224

Re SB224

School Psychologist Licensing Bill

3/21/2017

Aloha!

This is to serve as testimony in favor of the proposed senate bill 224 which creates state licensing of school
psychologists. I am a school psychologist currently working in Maui District. Right now we are the only state in
the United States that does not provide licensing for school psychologists. Licensing is imperative as it regulates
state minimums for professionals employed and thus ensures a minimum standard of training and expertise. This
safeguards the wellbeing of our children. It also helps with reciprocity with other states and will help with
recruitment and retention of school psychologists.

I urge you to support passage of SB224.

Respectfully submitted,

Ivana Sain, MSE, PD

Nationally Certified School Psychologist (NCSP)

123A Auoli Drive

Makawao, HI 96768

808-866-0765



Testimony regarding SB224/HB241 
Tuesday March 21, 2017 

 

Aloha e, 
 

I am a School Psychologist from the island of Maui and am writing in support of Hawaii	

State	 Legislature Bill # SB224 which would establish licensure and registration 

requirements for School Psychologists in the state of Hawaii.  
 

Having worked in school districts in both Oregon and Alaska, I have first-hand 

knowledge of how crucial it is to be a credentialed, certified, and licensed School 

Psychologist to meet the critical demands of this position. Requiring School 

Psychologists to meet the high-level expectations that licensure would necessitate will 

ensure that our keiki are receiving assessment services, psycho-educational evaluations, 

evidence-based interventions, and program development by individuals qualified and 

trained to make data-based decisions to improve student engagement and learning.  
 

Practicing under the professional title of “School psychologist” when one is not 

credentialed and trained to the degree designated to hold that title is not only misleading, 

but potentially dangerous and damaging. Those who would meet the purposed 

requirements of School Psychology licensing in the State of Hawaii will have 

demonstrated the rigorous training specific to School Psychology graduate work, 

practicum, and internship mastery. School Psychologists who meet this standard will 

represent practitioners who have received extensive training in the roles and duties that 

the title represents. Credentialing must be established for School Psychologists practicing 

in Hawaii. The health and well-being of our most vulnerable keiki depend on it.  
 

Thank you for your time and consideration. 
 

Holly Hoke, Ed.S.  
Nationally Certified School Psychologist 
P.O. Box 791175 
Paia, HI 96779 
P: (808) 264-4179 
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IACtestimony

From: dlmacri@yahoo.com
Sent: Monday, March 20, 2017 1:46 PM
To: IACtestimony
Subject: Testimony In OPPOSITION SB224 SD2, HD1

Donna L. Macri
51-189 Kaaawa Park Lane
Kaaaawa, HI 96730-9829

March 20, 2017

Takashi Ohno
Chair

Dear Honorable Ohno:

Testimony In OPPOSITION SB224 SD2, HD1
RELATING TO PSYCHOLOGY

COMMITTEE ON INTRASTATE COMMERCE
Rep. Takashi Ohno, Chair
Rep. Isaac W. Choy, Vice Chair

COMMITTEE ON CONSUMER PROTECTION & COMMERCE Rep. Roy M. Takumi, Chair Rep. Linda Ichiyama, Vice Chair

Tuesday, March 21, 2017, 2:00 pm
Conference Room 329, State Capitol, 415 South Beretania Street

I support the main purpose of SB224 which seeks to ensure high quality school psychology services for Hawaii's keiki by
requiring that Hawaii School Psychologists are licensed and overseen by the Board of Psychology.
 This adds a helpful layer of consumer protection for children and families.  Nonetheless, I am joining HPA and other
licensed professionals to voice strong opposition to passage of the bill in its current form, including the amended version
(SD2, HD1), because of its potential to be interpreted to limit the scope of practice of licensed psychologists and other
mental health professionals who work with youth in schools and in other outside settings.

I urge you to add an exemption to the bill stating:
This chapter is not intended to restrict the practice of other licensed or credentialed practitioners practicing within their
own recognized scopes of practice in educational settings or in any other setting.  It shall not apply to any individual
working within the scope of practice or duties of another licensed profession that overlaps with the practice of school
psychology, provided that the person does not use the title "school psychologist" or "licensed school psychologist."

Thank you for the opportunity to provide testimony on this important topic.

Sincerely,
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Donna L. Macri, Ph.D.
(808) 779-9761
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IACtestimony

From: drlyleherman@gmail.com
Sent: Monday, March 20, 2017 2:01 PM
To: IACtestimony
Subject: Testimony In OPPOSITION SB224 SD2, HD1

Lyle Herman
720 B 8th Ave.
Honolulu, HI 96816-7100

March 20, 2017

Takashi Ohno
Chair

Dear Honorable Ohno:

Testimony In OPPOSITION SB224 SD2, HD1
RELATING TO PSYCHOLOGY

COMMITTEE ON INTRASTATE COMMERCE
Rep. Takashi Ohno, Chair
Rep. Isaac W. Choy, Vice Chair

COMMITTEE ON CONSUMER PROTECTION & COMMERCE Rep. Roy M. Takumi, Chair Rep. Linda Ichiyama, Vice Chair

Tuesday, March 21, 2017, 2:00 pm
Conference Room 329, State Capitol, 415 South Beretania Street

Though I support the main purpose of SB224 which seeks to ensure high quality school psychology services for Hawaii's
keiki by requiring that Hawaii School Psychologists are licensed and overseen by the Board of Psychology, I am joining
HPA and other licensed professionals to voice strong opposition to passage of the bill in its current form, including the
amended version (SD2, HD1), because of its potential to be interpreted to limit the scope of practice of licensed
psychologists and other mental health professionals who work with youth in schools and in other outside settings.

I urge you to add an exemption to the bill stating:
This chapter is not intended to restrict the practice of other licensed or credentialed practitioners practicing within their
own recognized scopes of practice in educational settings or in any other setting.  It shall not apply to any individual
working within the scope of practice or duties of another licensed profession that overlaps with the practice of school
psychology, provided that the person does not use the title "school psychologist" or "licensed school psychologist."

Thank you for the opportunity to provide testimony on this important topic.

Sincerely,
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Lyle Herman
8085454585
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IACtestimony

From: achungphd@aol.com
Sent: Monday, March 20, 2017 1:56 PM
To: IACtestimony
Subject: Testimony In OPPOSITION SB224 SD2, HD1

Annie Chung Ph.D.
P.O. Box 715
Kapaa, HI 96746-0715

March 20, 2017

Takashi Ohno
Chair

Dear Honorable Ohno:

Testimony In OPPOSITION SB224 SD2, HD1
RELATING TO PSYCHOLOGY

COMMITTEE ON INTRASTATE COMMERCE
Rep. Takashi Ohno, Chair
Rep. Isaac W. Choy, Vice Chair

COMMITTEE ON CONSUMER PROTECTION & COMMERCE Rep. Roy M. Takumi, Chair Rep. Linda Ichiyama, Vice Chair

Tuesday, March 21, 2017, 2:00 pm
Conference Room 329, State Capitol, 415 South Beretania Street

I support the main purpose of SB224 which seeks to ensure high quality school psychology services for Hawaii's keiki by
requiring that Hawaii School Psychologists are licensed and overseen by the Board of Psychology.
 This adds a helpful layer of consumer protection for children and families.  Nonetheless, I am joining HPA and other
licensed professionals to voice strong opposition to passage of the bill in its current form, including the amended version
(SD2, HD1), because of its potential to be interpreted to limit the scope of practice of licensed psychologists and other
mental health professionals who work with youth in schools and in other outside settings.

I urge you to add an exemption to the bill stating:
This chapter is not intended to restrict the practice of other licensed or credentialed practitioners practicing within their
own recognized scopes of practice in educational settings or in any other setting.  It shall not apply to any individual
working within the scope of practice or duties of another licensed profession that overlaps with the practice of school
psychology, provided that the person does not use the title "school psychologist" or "licensed school psychologist."

Thank you for the opportunity to provide testimony on this important topic.

Sincerely,
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Annie Chung, Ph.D.



3/20/17
Dani Schroeder, Ed.S., NCSP
Dani_schroeder@notes.k12.hi.us

HB241/ SB 224

I am writing this testimony in support of establishing licensure and registration requirements for
school psychologists in the state of Hawaii.  As of today, Hawaii remains the only state in the
nation without a credentialing or licensure requirement for school psychologists.  School
psychologists are exempt from licensure requirements when practicing in an educational setting
in Hawaii.  Because of this, school psychologists are the only mental health providers in the state
without certification or licensure requirements despite existing law that requires anyone
practicing psychology must meet specific education and training requirements and be licensed.
Therefore, those who are not specifically trained in the area of school psychology or fully
qualified to practice in an educational setting may, in fact, meet the minimum qualifications
established by the DOE to become a school psychologist. Without an appropriate credentialing
system, the State is not able to make certain that those hired as school psychologists are properly
qualified to deliver appropriate services.

A credentialing process is an essential component to ensure that specifically trained and highly
qualified professionals are available to serve our youth, and doing so seems to align itself with
federal requirements under the No Child Left Behind Act which requires all teachers of core
academic subjects be highly qualified. Further, credentialing standards are necessary not only to
use the title of school psychologist in one’s work setting, but also to the practice of school
psychology (NASP, 2010). To assist with financial burdens, school psychologists who are
credentialed or licensed are considered qualified health professionals and mental health
professionals under the Affordable Care Act which would then allow the DOE to bill Medicaid
for their services (NASP, 2015).

School psychologists are uniquely trained in both psychology and education in order to “promote
educationally and psychologically healthy environments for all children and students” (NASP,
2010a). Those that are trained specifically in the area of school psychology receive a specialized
advanced graduate coursework and practical experiences relevant to both psychology and
education. The graduate programs consisting of at least 90 graduate semester hours, 1200-hour
internship, and lasts a minimum of three years of full-time graduate study qualifies at a specialist
level. School psychologists receive training, at minimum, in human learning and child
development; assessment; counseling; crisis prevention and response; academic, learning,
behavioral, and mental health interventions; behavioral analysis; program evaluation; and how to
make data driven decisions. They are able to provide school-based mental health services;
provide consultation, assessment, and intervention along a multi-tiered continuum including
preventative measures as well as intensive supports; and, assist in school improvement acts such
as school climate and school safety; etc.  Our extensive training in assessment ensures that
students appropriate assessment tools are selected and results are interpreted accurately so that
factors related to eligibility and placement and be validly determined.



Finally, by establishing a credentialing/licensing system, school psychologists would then meet
the criteria for allowing the state to bill Medicaid for service reimbursement for activities such as
assessments, counseling, etc.   This should help the state to be able to generate additional income
for implementing best educational practice.

As a professional currently possessing a National School Psychology certification (NCSP)
credential, I humbly request your support in passing this bill to establish a school psychologist
credentialing system in order to ensure those that practice school psychology are qualified to
provide services in the schools so that the best interests of our youth can be met.  Our code of
ethics requires that we are forthright about our qualifications and competencies, and establishing
a credentialing/licensure system helps to ensure that only those licensed in psychology can
practice psychology.

References:
National Association of School Psychologists (2015). School psychologists: Qualified health
professionals providing child and adolescent mental and behavioral health services [White
paper].  Bethesda, MD: Author.

National Association of School Psychologists (2010). Standards for the Credentialing of School
Psychologists. Bethesda, MD: Author

Dani Schroeder, Ed.S., NCSP
School Psychologist
Hawaii Association of School Psychologist’s President Elect
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IACtestimony

From: mailinglist@capitol.hawaii.gov
Sent: Monday, March 20, 2017 2:24 PM
To: IACtestimony
Cc: esteban_walstrum@notes.k12.hi.us
Subject: Submitted testimony for SB224 on Mar 21, 2017 14:00PM
Attachments: The relevance of the Nationally Certified School Psychologist.docx

SB224
Submitted on: 3/20/2017
Testimony for IAC/CPC on Mar 21, 2017 14:00PM in Conference Room 329

Submitted By Organization Testifier Position Present at Hearing
Esteban L Walstrum,

Ed.S., NCSP Individual Support No

Comments:

Please note that testimony submitted less than 24 hours prior to the hearing, improperly identified, or
directed to the incorrect office, may not be posted online or distributed to the committee prior to the
convening of the public hearing.

Do not reply to this email. This inbox is not monitored. For assistance please email
webmaster@capitol.hawaii.gov
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IACtestimony

From: drmkmyers@gmail.com
Sent: Monday, March 20, 2017 3:15 PM
To: IACtestimony
Subject: Testimony In OPPOSITION SB224 SD2, HD1

Mary Myers
1188 Bishop St., Suite 3206
Honolulu, HI 96813-3313

March 20, 2017

Takashi Ohno
Chair

Dear Honorable Ohno:

Testimony In OPPOSITION SB224 SD2, HD1
RELATING TO PSYCHOLOGY

COMMITTEE ON INTRASTATE COMMERCE
Rep. Takashi Ohno, Chair
Rep. Isaac W. Choy, Vice Chair

COMMITTEE ON CONSUMER PROTECTION & COMMERCE Rep. Roy M. Takumi, Chair Rep. Linda Ichiyama, Vice Chair

Tuesday, March 21, 2017, 2:00 pm
Conference Room 329, State Capitol, 415 South Beretania Street

I support the main purpose of SB224 which seeks to ensure high quality school psychology services for Hawaii's keiki by
requiring that Hawaii School Psychologists are licensed and overseen by the Board of Psychology.
 This adds a helpful layer of consumer protection for children and families.  Nonetheless, I am joining HPA and other
licensed professionals to voice strong opposition to passage of the bill in its current form, including the amended version
(SD2, HD1), because of its potential to be interpreted to limit the scope of practice of licensed psychologists and other
mental health professionals who work with youth in schools and in other outside settings.

I urge you to add an exemption to the bill stating:
This chapter is not intended to restrict the practice of other licensed or credentialed practitioners practicing within their
own recognized scopes of practice in educational settings or in any other setting.  It shall not apply to any individual
working within the scope of practice or duties of another licensed profession that overlaps with the practice of school
psychology, provided that the person does not use the title "school psychologist" or "licensed school psychologist."

Thank you for the opportunity to provide testimony on this important topic.

Sincerely,
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Mary Myers, Ph.D.
808-550-0991
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IACtestimony

From: mailinglist@capitol.hawaii.gov
Sent: Monday, March 20, 2017 3:38 PM
To: IACtestimony
Cc: hoelzfamily@gmail.com
Subject: Submitted testimony for SB224 on Mar 21, 2017 14:00PM

SB224
Submitted on: 3/20/2017
Testimony for IAC/CPC on Mar 21, 2017 14:00PM in Conference Room 329

Submitted By Organization Testifier Position Present at Hearing
Nicole Hoelz Individual Comments Only No

Comments: I am writing in support of SB224 from the perspective of a school psychologist, military
spouse, and parent of a child with special needs. As a school psychologist, I believe licensure
promotes higher professional standards and ongoing professional develop ment. As a military spouse,
we frequently move to new locations for short periods of time. As a result, finding employment as a
school psychologist in a timely manner can be difficult and costly. Finding employment in the current
system in Hawaii has been less rigorous professionally, but more difficult and time consuming than
other states in which we have lived. I believe licensure will provide a more efficient and effective way
to employ and retain well-trained and highly qualified school psychologists. A s a parent of a child with
special needs, licensure of school psychologists reassures me that a highly qualified and well-trained
professional is working with my child and encourages ethical conduct. Currently, Hawaii is the only
state without a way to license or credential school psychologists, thus compromising the integrity of
the profession in our state. On behalf of school psychologists and the children and families of Hawaii,
please consider adopting the proposed bills for licensing school psychologists for all our benefit and
protection.

Please note that testimony submitted less than 24 hours prior to the hearing, improperly identified, or
directed to the incorrect office, may not be posted online or distributed to the committee prior to the
convening of the public hearing.

Do not reply to this email. This inbox is not monitored. For assistance please email
webmaster@capitol.hawaii.gov
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From: torimoto@gmail.com
Sent: Monday, March 20, 2017 9:21 PM
To: IACtestimony
Subject: Testimony In OPPOSITION SB224 SD2, HD1

Trina Orimoto Ph.D.
237 Kulamanu Place
Honolulu, HI 96816-4832

March 21, 2017

Takashi Ohno
Chair

Dear Honorable Ohno:

Testimony In OPPOSITION SB224 SD2, HD1
RELATING TO PSYCHOLOGY

COMMITTEE ON INTRASTATE COMMERCE
Rep. Takashi Ohno, Chair
Rep. Isaac W. Choy, Vice Chair

COMMITTEE ON CONSUMER PROTECTION & COMMERCE Rep. Roy M. Takumi, Chair Rep. Linda Ichiyama, Vice Chair

Tuesday, March 21, 2017, 2:00 pm
Conference Room 329, State Capitol, 415 South Beretania Street

I support the main purpose of SB224 which seeks to ensure high quality school psychology services for Hawaii's keiki by
requiring that Hawaii School Psychologists are licensed and overseen by the Board of Psychology.
 This adds a helpful layer of consumer protection for children and families.  Nonetheless, I am joining HPA and other
licensed professionals to voice strong opposition to passage of the bill in its current form, including the amended version
(SD2, HD1), because of its potential to be interpreted to limit the scope of practice of licensed psychologists and other
mental health professionals who work with youth in schools and in other outside settings.

I urge you to add an exemption to the bill stating:
This chapter is not intended to restrict the practice of other licensed or credentialed practitioners practicing within their
own recognized scopes of practice in educational settings or in any other setting.  It shall not apply to any individual
working within the scope of practice or duties of another licensed profession that overlaps with the practice of school
psychology, provided that the person does not use the title "school psychologist" or "licensed school psychologist."

Thank you for the opportunity to provide testimony on this important topic.

With gratitude,
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Trina Orimoto, Ph.D.
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School Psychological Services, and NASP Principles for 
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The mission of the Nitffioiial Association of School
Psycliologist§;(J}l£itSl’) is tp represent school psychology
and suppo§§;..§5l;}fi‘qg] psvchologists to enhance the1,'_,f3,2l:_,.<§_-; 7/ '~ I

learning heaivlth. oi all children and youth.
NASP 5 ccornplished through Identification
of appropi*i;gf$§ 11ce%;l%,ased education and mental

»*~ . .health ser1ii§es’*Z'r>3o allggzhfildi-en; irnplementanon of
lirofessioriall-..});§i;§i£:2l§ri§“{-§‘l$. ‘are empirically supported,
data driven, and competent; promotion of
professional compegt-idilicigggschool psyeliologists; recog-
nition of the e'ss'entiail'§,'<’:omp0nents of liigh-quality
graduate education 3fld:l]5fOfCSS10Il3l development in
school psychology; preparation of school psyc.holo_g1sts
to deliveraof services for children, youth,
farnilies, and advocacy Yoi the value of
school _ se?E,i<:§es, among other important
Initiatives.

School fijgeeffective services to help
,»__-»~r I -: '3 .

children and;;_Zyough_, sag pod zt¢3d€'1’!ll(‘i1lly' socially,
behaviorally, ’a11clig:efin§_§iid§k:lly. School psychologists
provide direct OduC2;:fi(éifi?§.l,all(l mental health SCI'\/ICES
for children and youthfgs, well as work with parents,
educators. and'other prdfessionals to create supportive
learning and, sodipl cnvironrnents for all children. School

1 ‘ A " ~
psy"chologist§;flpply§itheir _knowledge of both psychology
and opnsultalion and collaboration
with otlic1"s@§€j‘-i§,2§};\_;::oncil:@;i<:,t effective decision making
using a fotgeiaigéfigfpf a§!§'. ‘lsment and data collection.
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School e in specific services for
students, su'cli§;a,sf indirect interventions that
focus on acadeihié Elcillyskiiilearniiig, socialization, and
mental health, School p'_§yghologists provide services to
schools and faniilies tl18.€fCI)i1311C(‘ the competence and
wcll—bcing of children, including promotion of cllcctivc
and sale learning cnvlionrnents, prevention of academic
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and behavior problems, response to crises, and
improvement of Family school collaboration The key
foundations for all scrwces by school psychologists are
understanding of diversity in dcvcloprneiit and learning;
research and program evaluation; and legal, ethical, and
professional practice. All of these components afiji: their
relationships are depicted in Appendix A, a‘§fi1pl1ic
representation of a 1121110113] model for comprehensive
and integrated services by school psychologists. School
psychologists are credentialed by state education
agencies or other similar state entities that have the
statutory authority to regulate and establish creclentiak
mg requirements for professional practice within a state.
$011001 psychologists typically work in public or private
schools or other cclucatioiial coiitexts.

l'he NASP Staridards jbr Credentzalzng Qf School
Pgrclrologrsts are designed to be used in COfl_]llllCliQp, with
Lhc NASP Sfandardr fir Gmduate Prepa1'af20n §c/tool
Pglclzologuts, NASP .1/lode! for Cbmprelrerzswe and Iiitegraieo‘
Sr/zoo! P.§)’Cft0[0g"ll.‘(ll Services, and NASP for
Professional El/urs to provide a unified set of national
principles that guide graduate education, crederitialing,
professional practice and services, and ethical behavior
of ellectivc school psychologists. These NASP policy
documents are intended to define contemporary school
psychology‘, pioinote school psychologists’ services for
children, families, and schools; and provide a loundauon
for the future of school psychology. These NASl,?\,polity
documents are used to communicate l\lASP’s }'i_6§itlOllS
and advocate for qualifications and practices of school
psychologists with stakeholders, policy makers, and
other prolcssioiial groups at the national, state, and
local levels.

The purpose of this document is to provide guidance
to state education agencies and other statcnancl national
agencies for credentialing school psychologists and
rcgulatmg the practice of school psychology These
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psychology, whieff;tsj&firr 	te National Association 
' 5 --AT I of School Psyclun rr 	 Adodel for Comprehenstry 

and Integrated Schd 	 ores (2010) t 
The Standards 	 rig of School Psychologists 

are intended as 	or state education agencies or 

other state or 	'entities that employ school 

psychologists a 	theA statutory authority to 

establish and re 	en 	ig for school psychol- 

ogists' title andiptaetW Ineln ed are recommended 
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criteria for initialLtjeteedtigSonsisting of graduate 

course work, practica,laticlo  Siiiship requirements) as 

well as recommend'adtion006edential renewal (i e., 

supervision, mentorrnkflid fessional development) 

These criteria are iiiAtidpiiff "Sto the credentialing of 

t 

pol ptychologists in public or 

oyment settings typically have 
or the safety and welfare of 

plores For example, state 
education agencies arid Weal sehool boardsthat employ 

school psychologitstaothei-Ipiofessionals have a legal 
di 	 r-C 

responsibility for ensun
d
ng el;ta't 'their employees are 

qualified and act in decord'ance:with various legal and 

regulatory mandates in th—LttHuiriR6 ritOfessional relationships 

with students arid . 'parents "(gelled by those schools. 
Similar responsil4io4e`fa4 by the administration 

44 re aser gr 
d of other organiatiddt dryittt eucation programs in 

which school psy0ormsts might work, such as hospitals 
. 	Orttreetra''S 

or juvenile Justieddastrtntons. 

NASP recoginteil r mat, tate 	i iyary n the operation of stets  

their credentialidrsPreks• Mast states conduct their 
own initial credentihliSaf sch&il psychologists but may 

delegate some of that reg-alit*Iresponsibilities to local 

education agencies arid/or tali= entities In addition, 

multiple state education 'Ataxy department, are 
typically involved in the reglition of school psychology 

with regard to emp1ornent;03. descriptions ;  funding, 

performance evaitidifdthtiprofells'ional development, ser 

2  

vice provision, etc. Some aspects of credentialing may be 

embodied in state laws, most are incorporated in 

regulations. However, the Standards are intended w 

provide guidance regarding credentialing and regulation 

of school psychology regardless of a state's organt# 7. 
scrii 

tional and legal structure. 

The Standards also include a descuption of the 
Nationally Certified School Psychologist (NCSP) credential; a 

model implementation of these standards as adminis-

tered by the National School Psychology Cc) tificatibn 
Board The NCSP is a national certification system for 

school psychologists based upon recognized standards 
for advanced preparation, performance-based assess-

ment of competency and demonstration of positive 

outcomes for consumers of school psychological servic,ei. 

The National School Psychology Certification Systetd 
(NSPCS) was created by NASP to establish a nation* 

recognized standard for credentialing school psycholid-

gists. The Standards for the Credennaling of School Psychologists 
are used by the NSPCS, and the NCSP is bestow/La 

upon individuals in recognition of meeting national 

standards. The Standards for the Credentraling of School 

Psychologists are also considered to be appropriate for 

states to usc in executing their authority in credennaling 

school psychologists As a result, the NCSP credential is 

widely recognized by state education agencies as a valid 
approach for credennaling school psychologists These 

Standards are not intended to supplant a state's author4 

to implement equivalent credentialing processes for 
school psychologists. The purposes of this national 

credentialing system are to promote uniform credentidl-

ing standards across states, agencies, and training 
institutions, and to facilitate the credennahng of school 
psychologists across states through the use of equival-
ency. The National Association of School Psychologists's 
designation for persons who meet these standards is 

Nationally Certified School Psychologist, or NCSP Persons 

who hold the NCSP are considered to have met igordus 
standards of training and competency based upon the 

assessment and demonstration of effective services aica 
positive impact on students, families, and leanupg 

lc, 
environments. •ti 

THE STRUCTURE OF THE SCHOOL 
PSYCHOLOGIST CREDENTIAL 

1.0 State Credentialing Authority 

Credenualing for school psychologists (i e., licen- 
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credentialing su1§a1 erel:f}%treloped and approved
by NASP -rpfsston to support school
psychologists, to and mental health
of children and QA the standards of
the school psych§g ’ if
Credentialing vhieh a state agency

authorizes the use of the title
“school psycholdgiglxqpirelacd titles‘; and practice of
school pfi’ChOlO ?TT;dIVl(iUZtlS who initially meet
established stand§%§i gi‘ad5ate education and theii
later comply \»'ltll%ll;i;i1;‘d'5?!‘ld$ fig ,£OlllLlfl11lI1g professional
development, €[ll]iIl§lé'i'll;il“)',:l’}'l_3.\/'iQl‘Ti_|Zl.l1(l experience. These
credentialing the use of the title
“school psy'ch0logisE”u@ii practice of school
psychology, __ 2: National Association
of School Psyrchdliiéélhisli L M G-ii/Iodelfor Comprehensive
and Integrated tn aces (20 IO)

The Standards mg School P.f}'C/l0lOgi.§l.§
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vice provision, etc. Some aspects of credentialing may be
embodied in state laws, most are incorporated in
regulations. llOW€\"€l', the Sfamfarnls are intended to
provide guidance regarding credentialing and regulation
of school psychology regardless of a stale-’s organi':';%§;
tioual and legal strut rure.

The Standards also include a Cl(‘SC]lp[10l'l of
Niztinrzalfi Certified Sr/r001 Frye/zologttt NCSP)credential; a
model implementation of these standards as adminis-
tered by the National School Psychology Cei'tili(‘atioii
Board The NCSP is a national certification system for
school ps)ch0logists based upon recognized standards
for advanced preparation, performance-based assess-
ment of competency and dernoristration of posititgc
outcomes for consumers ol school psychological services.
The Natioiial School Psychology Certilieation System
(NSPCS) was created by NASP to establish a natioiirilllili
recognized standard for credentialing school psycholo-T
gists. The Standardijiir the Credentialing of Sc/200! Pijyc"/lolagistr
are used by the NSPCS, and the NCSP is l)estovfi§)d
upon individuals in recogiiitioii of meeting iiatiotiitl
standards. The .S‘km¢1'ards for the Credenlmling Q] Sc/tool
Piyclrologists are also considered to be appropriate for
states to use in executing their authority in credentialing
school psychologists As a result, the NCSP credential is
widely recognized by state education agencies as a valid
approach for credentialing school psychologists These.
Standanii are not intended to supplant a states autlioiiléz
to implement equivalent credentialing processes for
school psychologists. The purposes of this iiatiorial
credentialing system are to promote uniform ci'edentiiil-
mg standards across states, agencies, and trainiiig
iristitutions, and to facilitate the credentialing of school
psychologists across states through the use of equivall
ency. The National Association of School Psyeholog1sts's
designation for persons who meet these standards is
Nationally Certified Sr/1001/ P>_*i=c/iologist, or NCSP Persons
who hold the NCSP are considered to have met rigordus
standards of training and competency based upon
assessment and demonstration of effective services
positive impact on students, lamilies, and leariiiiiig
environments.

THE STRUCTURE OF THE SCHOOL 1
PSYCHOLOGIST CREDENTlAL

1.0 State Credentialing Authority

1 l Credentialing for school psychologists (i e., licen-
sure oi c.ertification) is the process vtherehv a state
authorizes individuals to use the title “sehdol
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Standards for the Credentialing of School Psychollogists 

psyciffiloti4 sandg44ovide school psychological 
servic 	dentialing in school psychology is 
grantdd to 	alslmeeting established stan- 
dardslof gradanteayeation and experience. A 
state's eredenicalinOuthority, found in statute 
and/or re 	tior %tsishOuld require all providers of , 	, 

linlogical services and all users of the •• 
4:psychologist" to hold a current • 

p vide for legal sanctions and 

	

ce 	es for violators. 
1.2 	 empeters one or more organiza- 

tional: ernitie to Oradminister the credentialing 
(certification and/or4ieensure) process for school 

s psychologists, aciffunitrative codes and regula- 
tions Adopted:11y auelp bodies should be consistent 

is • • 
with the-  Standar' for the Credentraling of School 
Psyrhologtsto, arid cá4y the weight of law. 

schoo). 
title 
cred 
sane 
Whet  

or mentoring following initial issuance of the 
credential (See Section 5 5). 

2 5 Following the completion of one year of super-
vision, the credential should anon school psVehol-
°gists to have professional autonomy in 
determining the nature, scope, and extent of their 
specific services consistent with their training, 
supervised experience, and demonstrated iexpert-
Ise and in accordance with NASP's PrtizOles for 
Professional Ethics (2010). 

2 6 It is recommended that state and local education 
agencies incorporate NASP's Model for 
Comprehensive and Integrated School Psychological 
Services (2010) in any perfoi mance evaluation 
system used to evaluate school psychologists. 

STATE CREDENTIALING REQUIREMENTS 
• 

2.0 Elemet* 
Credenti '41  

e School Psychologist 3.0 Criteria for Specialist-Level Credenpaling 
in School Psychology 

o, 
2 1 The affdetnial should be issued in writing and 

6 - 

expr6-sly - niff,horix)fo ,tioth the practice of school 
psycholiig7 las defined by NASP Model for 

Conzprilienszve arid ,:iridegrated School Psychological 
Semmes and the 1s ê  the title "school psycho-
logist." • 

2.2 The profepsional school psychologist credential 
should be - iss' ed fOr a minimum period of duce 
years.V 

9.3 The p#lirnui rec-'L uirement for a professional 
credit schdolipsychologist is the specialist-
level ire4ez4I i school psychology per the 
criteria IffsectionI.O. 

2 4 The credentialing process should require at least 
one academic year of postdegrec supervision and/ 

3.1 The minimum requirement for credentialing as a 
school psychologist shall be a specialist-level 
program of study in school psychology' consisting 
of the following. (a) a minimum of three years of 
full-time study at the gladuate level, or the 
equivalent if pail-tune: (b) at least 60 graduate 
semester hours or the equivalent', with at least 
54 hours exclusive of credit for the supervised 
specialist In - el internship experience, and (c) 
institutional documentation of specialiliMevel 
school psychology program completion?": pro-
vided to graduates 
Criteria for each of the following areas will be 
consistent with NASP Standards for Graduate 
Preparation of School Psychologists4 . 

' Graduate semester biffirs are u ilts of graduate credit based on a semester course schedule. In cases in which a quarter schedule is used, 
three quarter IffiqrseqUals two semester hours Thus, 90 quarter hours of credit are essentially equivalent to 60 semester hours. Programs 
that utilize offierf5ecliksterns e..g trimester credits. unit credits) provide candidates with institution policy regarding their equivalency 
to a semester,SIOAt j ,44 

2  Insututional4144ktionytprograin completion is "official' documentation provided by the higher education institution (or by a 
unit of the mstfrliftliat alilmffitodual has completed the entire required program of study in the school psychology program, Winding 
the mternship,inktffiticinal atithmentation Is tspically in the form of a degree or diploma, certificate of advanced graduatd-ituches, 
transcript notatiplandiaatitallogram completion, or similar documentation of completion of the entire school psychology program 
4 Vanous wises-of instioutiontrJocumentation may be used to recognize "specialist-level program completion in school psychology, 
defined as a program cousisitipg of a minimum of 60 graduate semester hours or the equivalent and including the internship. l'he 
following are examples Of instffiffional documentation of specialist level program completion master's degree requiring 60+ Semester 
hours, master's degree 014tceh4/care  of advanced study (e.g., CAS, GAGS) totaling 60+ semester hours, Educational Specialist (MS) or 
Psychology Specialist (Psy$)IWgfee requiring 60+ semester hours, etc. 
4  The NASP Standards for Grailaate Preparation of School Psochologostt are approved by the National Council for Accreditation of Teacher 
Education (INGATE) and are utilized In NASP when it conducts graduate program reviews as a pan of the NCATE unit accreditation 
process. 
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\/\’hei%ié_§i§t§t§lJcmp:oi§re1's one or more organiza-
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(certificétt:ion anti./i:ti_rT~;licensure) process for school
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level .-school psychology per the
critc ri2i- ‘
The credentialing inréiqzess should require at least
one academic yeaiioflpostdegrec supervision andl".“"§'§Y~

fé.-r'.'o

, 1
H,-
ti— .' -r,"--t-— ——

Standards for the Credentialing of School Psychglogists

or mentoring following initial issuance of the
credential (See Section 5 5).
Following the completion of one year of super-
vision, the credential should allow school ps§'chol-
ogists to have professional autonomy in

25

determining the nature, scope, and extent of their
specific senices consistent with their training,
supervised experience, and demonstrated "-;{:xpert-
isc and in accordance with NASPS fill
Prqfesrwrial E1/iici (2010). ,- ,‘
It IS recommended that state and local education
agencies incorporate i\'ASP's .-'l40diel for
Compre/zenswe and Integrated Sc:/1001 Pgichologienl
Seivwes (2010) in any peiforinancc evaluation

2 6

system used to evaluate school psychologists.

STATE CREDENTIALING REQUIREMENTS

3.0 Criteria for Specialist-Level Gredezigjgling
in School Psychology _.

tr--its
Tlic minimum requirement for credciitialiiiig as a
school psychologist shall bc a specialist-level
program of study in school psychology consisting
of the following‘. (a) a minimum ol' three years ol
full-time stiidy at the graduate level, or the
equivalent if part-tiine: (b) at least 69 graduate
semester hours or tlic cquivalcntl, with at least

3.1

54 hours exclusive of credit for the supervised
specialist level intcinsltnp experience, and (t)
institutional documentation of spccializit’-level
school psycliology program complctionfiii pro-
vided to graduates _, .
Criteria for each of the following arcilfi will be
consistent with NASP Staizdards for G'rarlu0!It'
Preparation of School Psi-'clw10gi.§ts4.

~

' Graduate scincster'hours arc" units ol graduate credit based on a seincster course schedule. ln cascs in whith a quarter schedule is used,
three quarter liglifirsegiials Lwd semesiei hours Thus, 90 quarter hours of credit are essentially equivaleiit to 60 semester hours. Program‘;
that utilize trimester (‘!‘(‘(l1t£, uiin credits) provide candidates with institution policy regarding tlicii cquivalcncy
{)0 a senit-stcr; §§§{§n 19$ - ‘*4 ,
‘ lnstitiitional{§l§igti_'£{;@?.tioi:t,_}>fprograin completion is “oflit-1al" docuincntation provided by the liigliei €(lll(8l101'1 institution (or by a
uni; of ‘he ;m;ing1i\'idi.ial has colnplcted the entire required program of study in the school psychology program, irlcluding
the iiiteriishipfjlnsciiiitional dodumt ntation is i\'[JlC2ll§- in the form of a degree or diploma, certificate of advanced g1‘:i(lualé"§ftI(l1t‘5,
transcript not§ti_oii.il‘idic'atiti§§;ir_oi¢;1-ain completion. or similar documentation of completion of the entire school psvcliology progmin
'l\"ari0us types--ofin5ti;'|.ition;i,l§1'locuinentiitioii may be used to recognize “specialist-level‘ program completion in school psychology,
defined as a program consisfingbf a minimum of 60 graduate semester hours or the equivalent and including the internship. The
following are axrmiples hf insnzfugional documentation of specialist lcvcl prognim completion mastcr’s degree l‘(‘(|llll'll1_Z{ 60+ semtrslfl’
hours, inastt-r’s degree pluslcgffificate of advanced study (e.g., CAS, CAGS) totaling 60-+ sernester hours, lflducationzil Special;-;t llidsl OF
Psvchologv Spetizilist (P5313) dégee requiring 60+ semester hours, etc.
4 The NASP Sfandardsfir Prepamtrozr qf $61100! Piiichologztti are approved by the .\l2\[lOIl2il Council for Accicdilalion of Teatlier
Education (NGATE) and are iutilized 1)}, NASP when it conducts graduate program I‘€\'1f'\\’$ as a part ofthc NCATR unit accreditation
process. i '
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Domains of 

should bej-41)4514p 

integrated aU'd.- -4,4nti 

ractice. The credential 

e completion of an 

gram of study that is 

3.2 

explicitly designed t 	vFlop knowledge and 

practice competencies- iliteach of the follobing 

Domains of Professional14actice. School psychol-

ogists provide compighenswe and integrated 

services across . 10 gerieral domains of school 

psychology, a.silluStrated in Appendix A. The 10 

domains oedelie-O
HIP , g).  

sychodo r reflect the following 
— 	t  

pnnciples: 

• School psyclittlogistchave a foundation in the 

knowledg -bas:es Tokiiiitioth psychology and 

education, 	charyi* theories, models, 

research, empiricarlandings, and techniques 

in the domains, 1 and the ability to explain 

important principles ad concepts. 

• School Psycliologists Use effective sit ategies 

and skills in the domains to help students 

succeed: 4244Se* socially, behaviorally, 

and entotio 

• School" 	 ly their knowledge 

and sk 	 and maintaining safe, 

supporlivel, r-fair, n4 	ectwe learning  envir-

onme and enha'. amity-school collab-

oration for all siudg 

• School psychologists:cle. monstrate knowledge 

and skills rekevantc-or professional practices 

and work characteristics in their field. 

• School psychologists ensure that then know-

ledge, skills, and professional practices reflect 
understanding and t4ect for human diversity 

and promote effccti4 SCIA'R es, advocacy, and 
r 

social justii;e[ for aftjôildren, families, and 

schools. c  

• School psycholo 	;integrate knowledge and 
-t" 

professional skills alrqss the 10 domains of 

school psychology infdelivering a comprehens- 
ive range.of services in plofessional practice 
that result in direct, measurable outcomes for 

children„ families, schools, and/or other con-. 
sumers. :  

Professional preFiazia-aph'i shoUld ieflect the ability to 

integrate knowledge.  :and ;sluff( across each of the 

following domains.-Gotripeteigkruires demonstration 
of both knowledge and slasliiidesci domain below are 

 representative of competencies each  but are 

not intended to be exhaustivel*: piescriptive. Appendix 
A represents the ' 10 domains within a model of 

4  

comprehensive and integrated services by schd,61 

psychologists. In addition, the NASP (2010) Model .4,0 
Comprehenszve and Integrated School Pgrholog2cal Sendies 
presents specific school psychology practices and 
provides more detail about the integrated and compre-

hensive nature of the 10 domains below 

1. Data-Based Decision Making and 
Accountability 

• School psychologists have knowledge of varied 
methods of assessment and data-collection methods 

for Identifying strengths and needs, developing 

effective services and programs, and measuring 

progress and outcomes 

• As part of a systematic and comprehensive process of 

effective decision making and problem solving that 

permeates all aspects of service delivery, school 
psychologists demonstrate skills to use psychological 
and educational assessment and data collection 

strategies, and technology resources, and apply 
results to design, Implement, and evaluate response 

to services and programs. 

2. Consultation and Collaboration 

• School psychologists have knowledge of varied 
methods of consultation, collaboration, and com-

munication applicable to Individuals, families, 
groups, and systems and used to promote effective 

implementation of services. 

• As part of a systematic and comprehensive process - of 
effective decision making and problem solving that 

permeates all aspects of service delivery, schoril 
psychologists demonstrate skills to consult, collab; 

ti 

orate, and communicate with others during design, 
implementation, and evaluation of services and 

programs. 

3. Interventions and Instructional Support to 
Develop Academic Skills 

• School psychologists have knowledge of biological, 
cultural, and social influences on academic skills; 
human learning, cognitive, and developmental pria-
cesses, and evidence-based curriculum and mstruc-
tonal strategies. 

• School psychologists, in collaboration with others, 
demonstrate skills to use assessment and data-
collection methods and to implement and evaluate 
services that support cognitive and academic skills. 

I
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32 Domains ‘1"2lCUC.(i. The credential

should be‘;-P it-§l.li_e completion of an?=-.=:r-rhssisit § 1integrated of study that 1S
explicitly designed tci:‘";5;‘gli;§i!;elop knowledge and
practice competencies‘-iiiiieach of the Follot-ting
Domains of Professional-lfractice. School psychol-
ogists provide compreliiepnsix/e and integrated
services across '10 genleral domains of school
psychology, ::'~1s,illu§t1‘ated_ iii Appendix A. The lO
domains of:s‘el}éiiJfli‘psychpl0gy' reflect the Following
principles: " 3,‘, .§*,,3,~

ts"i¢’* l i
0 School a lbuntlation in the

kno\vlca_g;§_'§l5a€es ‘ltfiiiiboth psychology and
education, theories, models,

1-." -. .research,_ emplnoaliiliijgdnigs, and techniques
iii the domains, 2ii'1:§_fl¥:Ihe ability to explain
I ' ' D "SR I 4important principles gird concepts.

0 School psycliologists iiiise elleclive strategies
and skills in the domains to help students
SllFCCCCl.:;3Ci}ia'€2IiH1Call‘Y, socially. beliaxiorally,

Zni i i k 1 <1O tc 00 ippy tieir iiowe ge
and sk e iéand maintaining safe,
Slip})Ol‘lil\f§i,f’f_i3iI'§ ;,and.'§§;cct1ve learning envir-
onments and ¢.3§1l’"!_2!iii.l(l,;l‘i,gl“‘TEl1"I‘1il§,’-"§£‘l100l collab-
oration for all 1

Q School psychologistsaiemonstrate knowledge
and skills relevant'@r professional practices
and work characteristics in their field.

O School psycliplpgists pnsurc that their know-
ledge, skills, professional practices reflect
iiiiderstzindiiig and relisliect for human diversity
and roinote elf ct.i\l'<'g»sen'1t‘es advocac ', and

PW?» ,.§1‘Q. ‘!s-i- ’ y
social jus£i§;of“fQr alil'§§_pliild1~en, families, and

.-Q ' * -‘ t’
schools». " "1 €‘;,f’»%-5»

; "" 5* tO School psychologistsigifitégratc knowledge and
professional skills the 10 domains of
school psychology in§délivei‘ing a comprehens-
ive rangeiof services in piolessional practice
that result in direct, measurable outcomes for
Cl1ll(‘l1‘€I}',,f-3.Iil’lll.‘L§iS, schools, aiid/or other con-

Zip

sumers. .; _

Professional reflect the 2\l)]ll[} to
integrate l{l10\-Vlé§i§éri5,¥1;l _sliil_1§ across each of the
following domains. '€lQrripetc_§ii‘:c'§ili‘:pquires demonstration
of both knowledge‘ and descriptions below are
representative of competenciiéi idleacli domain but are
not intended to be exliausltiveiipii prescriptive. Appendix
A represents the ‘ 19 domains within a model of

=-

,- a

4 1.-t
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compi'ehensi\='e and integrated services by
psychologists. In addition, the NASP (1)010) ilfodel
Conepre/Leimve and Integrated School Pgrlialogzcal Seivfélrs
presents specific school psychology practices and
provides more detail about the intcgratecl and compre-
heiisive nature of the 10 domains below

1. Data-Based Decision Maldng and
Accountability

° School psychologists have knowledge ol variptl*
methods oi‘ assessment and data-collection methods
For identifying strengths and needs, dcvelopiiig
ellective services and prograins, and nieasufing
progress and outcomes.

' As part of a systematic and comprehensive process of
effective decision making and problem solving that
permeates all aspects of service (lCli\’€'1*_y, school
psychologists demonstrate skills to use psychological
and educational assessment and data collection
strategies, and technology resources, and apply
results to design, iiiiplemenl. and evaluate response
to services and programs. ,

2. Consultation and Collaboration ii
1

, I

° School psychologists have knowledge of varied
methods of consultation, collaboration, and com-
munication applicable to individuals, families,
groups, and systems and used to promote e.ll'ccti\ie
implementation of services.

' As part of a systematic and comprehensive processof
ellective decision making and problerri solving that
permeates all aspects of service delivery, scliogil
psychologists demonstrate skills to consult, collzilgz
orate, and communicate with others during design,
iinpleriicntation, and evaluation of services and
programs. i

3. Interventions and Instructional Support to
Develop Acadernic Skills

' School psycliologists have knowledge of biological,
cultural, and social influences on academic skills;
human learning, cognitive, and Cl€\'Cl0pfl1CI1[21l pro-
cesses, and evidence-based curriculum and instruc-
tioiial strategies. =

° School psychologists, iii collaboration with oLhei‘s,
demonstrate skills to use assessment and data-
collectioii nietliods and to iinpleineiit and evaluate
services that support cognitive and academic skills.

-. v 3,,
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School p'sd16lóists ,nve knowledge of biological, 

cultural,  and social influences on 

behavior ancrmenta,likealtb; behavioral and emo-
ing and life skills; and 

d strategies to promote 
g and mental health. 

collaboration with others, 

essment and data collection 

Standards for the Credentialing of School Psych6fogists 

• School psychologists, in collaboration with , others, 

demonstrate skills to design, implement, and evaluate 

services that facilitate family and school partnerships 

and interactions with community agencies for 
enhancement of academic and social-behavioral 

outcomes for children 

tonal impacts on 
evidenced-,basedi, sup 
social emi:itionall :  

• School payclurnsit 

demonstkt1dili1  

S. Development and Learning 

methods au unplerrient and evaluate services to 

support socialization, learninu and mental health 

paent, and mental health. 

• School pqicholngistsgin collaboration with others, 

demonstrate tiTh to ,develop and implement prac-
tices andliate.glis to create and maintain effective 

and supportive learning environments for children 

and otheis.“ 

6. Preventive and Iaponsive Services 

- 
• School psycho1og4q, vc knowledge of principles 

and researyli Lielw 	silience and risk factors in 
learning iang. i...ine#tal 	th, services in schools and 

communitiesitusupp multitiered prevention, and 

empiricallt iliuPpOrtedi strategies for effective crisis 
response.lt;f--z..-  

• School psychologists, In collaboration with others, 

demonstraje kills to fixSynote services that enhance 

learning, imental -.hq#,;:safety, and physical well-

being through protedtive nd adaptive factors and to 
implement effective,crisikpi eparation, response, and 

e -- recovery. 

7. Family:44Mo! Collaboration Services 

• School ps4niogists fialve knowledge of polo iples 
and resea4bVielated kg:16 family systems, strengths, 
needs, and culotte; empirically supported strategies to 
support Tarrib Influcnces on children's learning, 
socialization, anerMa41 health; and methods to 
develop collaboradori between families and schools. 

• School psychologists have knowledge of individual 
differences, abilities, disabilities, and other 'dive, se 

characteristics; principles and research related to 

diyersio factors for children, families, and sehools, 

including factors related to culture, context, indi-

vidual, and role differences; and empirically sup-
ported strategies to enhance services and address 

potential influences related to diversity. 

• School psychologists demonstrate skills to prmide 
professional services that promote effective function-
ing fol indwiduals, families, and schools wiffildiverse 

characteristics, cultures, and backgrounds, and across 

multiple contexts with recognition that an' under-
standing and respect for du ersity in development and 

ad\ ocacy for social justice are foundations for all 

aspects of service delivery. 

9. Research and Program Evaluation 

• School psychologists have knowledge of research 
design, statistics, measurement, varied data-collection 

and analysis techniques, and program evaluation 
methods sufficient for understanding resea0 and 
interpreting data in applied settings 

• School psychologists demonstrate skills to evaluate 
and apply research as a foundation for . service 
delivery and, in collaboration with others, use'various 
techniques and technology resources for data collec-
tion, measurement, analysis, and program evaluation 

to support effective practices at the individual, group, 
and/or systems levels 

10. Legal, Ethical, and Professional Pruttice 

• School psychologists have knowledge of the history and 
foundations of school psychology; multiple service 
models and methods; ethical, legal, and professional 
standards; and other factors related to professional 
idenuty and effective practice as school psychologists 

• School psychologists demonstrate skills to provide 

services consistent with ethical, legal, and professional 
standards, engage in responsive ethical and proles- 

4. Interv 

to Develo 

ental Health Services 

antl Life Skills 

5. School-Wide Practices to Promote 
Learning 

• School psychologist:9 
systems structur 
and speciaLedr. 
school praçtics  

e knowledge of school and 

tion, and theory; general 
d empirically supported 

ote academic outcomes, 
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School p,'§§c_llo1_q'g1sts knowledge of biological,
cultural, ‘gdcilolopmentall and social inlluenccs on

'1 - I 1 .b(‘h€lV1DI' 2fIldlIfl_6nt3_l‘§lllC2.lll1§ behavioral and emo-
tional impacts on"l_le‘a‘%‘niiig and life skills; and
evidciieedzhasedg strategies to promote
social -¢m6q0nd€{ffi g!?1g and menial health.
School trcollahorationwith others,
demoiisnfaiiiiklillilo 5' 'essrncni and data collection

gnu; ___ g -_'
methods .___lI1f_]Pll’3l'I1?TilI and evaluate services to
support lcgugiing, and mental health
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5. School-Wide Practglces to Promote
Learning _? _, 1 .
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School psycl1ologist§:ll}%=tye_ knonledgc of school and

~"-E»--8 5we ,1e.

systems stmctm%,; tion, and‘ theorv; general
and spcclal,-gdir; , cl empirically supported
school practi ‘ ' ote academic outcomes,

- -<' V 1learning; - jiex nt, and mental health.
- .1 »_-’r\,._§-"_;';>‘-vi’. 5 I '>

School psyclicilogists, collaboration with others,
demonstrate to ,€]€,velop and nnplernent prac_
tices tcfgcfeate and maintain cllcctive
and suppo_ft_:ive=~learni.i1g environments for children

i__‘ 4-; ~. " 2‘.
and oth‘-‘*r§..__ J?

. I l iilfillli-’é“ , ,
PPQVEHUVC and Kesponslve Servlces

es
, u; " ‘ as zr'rr .-,’\School knowledge of principles

and researc'l§;,gela§2ed;§;'Q§;£§§silie11ce and risk factors in
lea1~nii1g“§ey.ltl1, $ei"v1ccS in schools and
COH1n1l1I'L;:ti;€S~»l;lZ}§S'l1pp§§T+1‘Ill1lIIlIlt’1‘€Cl prevciition, and
€II1l)lI‘lC3ll,'5j}“i§l1}l)}'%€kI)l164d;l.‘Stf3[C‘!2,'lC'S for ellecnve crisis
responsel ':"l ' '- :2
School psychologists, {in collaboration W'1[l1 others,
dCmOl1SIfB;lll}"Sl{lllS to‘ Brolmotc services that enhance
learning, *p1ental"hea1§;%5£salcty, and physical well-
hcing through protecftive and adaptive factors and to
implement ell'ecdvit,crg's1'§*i,1:)i"cpai‘ation, response, and
recoverv i " liil J?“, ' s, i “ll E

, = ii‘~;_§ _ _
Fammlyl-Sclidol Collaboration Serv1ces

T»-1» , rl*'":.|v' "»
.~‘ _ § _

School psiiollologists _l1a‘ve knowledge of‘ principles
and reséZi.1i§f:h"i‘elated€:to“ family systems, strengths,
needs, and cultiilic; empii"icallv supported strategies to

: ""1/‘e*_ ‘-1 _,l.- l . ksupport 'f3.§!llly on childrcn’s learning,
socialization, '2ir11tl"r1_'1t-l‘_i“i’t%:,§,‘l health; and methods to
develop collaboratlon béiwccn families and schools.
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School psychologists, in collaboration with others,
demonstrate skills to design, implement, and eizaluate
services that facilitate family and school partnerships
and interactions with community agencies For
enhancement of academic and social--behavioral
outcomes For children

Development and Learning i i

School psychologists have knowledge of inlliitldual
differences, abilities, disabilities, and otheriilivcrsc
cliaractcrisncs; pl‘lI1Cipl€S and research related to
diversity factors for children, l8lTl1llCS, and schools,
including factors related to culture, context, md1-
vidual, and role dlllercnccs; and empirically sup-
ported strategics to enhance S(;‘l'V1(‘CS and address
potential influences related to diversity.
School psychologists demonstrate skills to provide
prolessional sewices that promote elliecuvc function-
ing loi individuals, families, and schools $-\(’ill1'E‘a‘l\’E‘I'S(‘
characteristics. cultures, and backgrounds. antl across
multiple contexts with recognition that anlnndcr-
standing and respect for d1\*'El‘Sll'Y in devclopinent and
advocacy for social gusticc are foundations "for all
aspects of scwice delivery".

Research and Program Evaluation

School psychologists have knowledge of research
design, statistics, measurement, varied data-collection
and analysis techniques, and program evaluatioii
methods sufficient for understanding reseaiigh and
interpreting data in applied settings l i
School psychologists demonstrate skills to evaluate
and apply research as a foundation for service
delivery and, in collaboration with others, use'various
techiiiqties and technology resources for data collec-
tion, measurement, analysis, and program evaluation
to support cllectivc practices at the ll'ldlVl(lUfl.l, group,
ancllor systems levels.

10. Legal, Ethical, and Professional Practice
‘-

School psy'eliolog1sts have knowledge of the histhry and
Foundations of school psychology; multiple service
models and methods; ethical, legal, and professioiial
standards; and other [actors related to professional
identity and ellcctivc practice as school })S}"Cll0lOglSlS.
School psychologists demonstrate skills to provide
services consistent with ethical. legal, and professional
standards, engage 1n responsive ethical and profes-
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National Association of 	ychologists 

sional 
41, 

fessionals, andstpply 
needed for eff0 
including res 
justice, commn 
skills, responsibility,4 
ability, and teclumfo 

orate with other pro- 
al work characteristics 

school psychologists, 
diversity and social 
ectwe interpersonal 

initiative, depend- 

3.3 Applicants for a kJtpsychologv specialist 
credennal will have ar inp d supervised pactica 
experience? indudnic following: 

a. ComplefionWpractia, for academic credit or 
otherwiie'ddpiriterited by the institution, that 

t  are di S 	
c 	

ecede, and prepare 
candi 	 psychology intern- 
ship 

b. Specific; Yequ' 
development . 

 ent with goals : 

ties and systematic 
non of skills, consist-
program, emphasize 

carefully evaluated iternship u  consisting of the 

a. A minimum of 1200 clock hours for special$ 
level interns, including a minimum 
600 hours of the internship completed iu .1a. 
school sellutg8  

b. A minimum of one academic year, completed 
on a full-time basis or on a half-time basis over 
two consecutive years 

c Completion in settings relevant to program 
objectives for candidate competencies and 
direct oversight by the program to ensure 
appropriateness of the placement, activities, 
and field supervision 

d A culminating experience in the pograth's 
course of study that is completed for acade4e' „ 
credit or otherwise documented by the 
institution 

c. A primary emphasis on providing breadth and 

school psychology competencies consistem 

d. Close snperv, 	ogram faculty and 	 with the goals and objectives of the program; 

 
3.4 Applicants Mf il,..s.ehool phsj-chology credential will 	 performance-based evaluations of interns that 

hme compiaa11, cormtehensiye, supervised, and 	 art, completed by both program faculty and 

program cillt)Can. ervisors to ensure that 
candidate *e. ,dev 	mg professional work 	 positive impact on children, families, schools, 

chat actkrastriCi'and oçsjgnated competenc ies 

fa  
s': -   

gInclusion of both formative and summative 

services that result in direct, measurable, and 

and/or other consumers 

5  School psychology 	 tjsuptnused on campus and/or field -based actnanes designed to der. clop and ey abate schprll 
psychology candidates inasr 	 professional skills consistent with program goals Practica activities may be completed as part 
of separate courses focusing 9 	Sans or as part of a more extensive field expene nee that covers a range of skills Candidate skill 
and competency development, ra4lr 	:delivery of professional services, is a primary purpose of prartica 
6 The school psychology intern 	permsed, culminating, compn hensive field expenence that is completed prior to thc awarding 
of the degn t or other institttritni , 	'nation of completion of the specialist or doctoral level program The internship ensures that 
school psychology candidates,- hayeAte opportunity to integrate and apply professional knowledge and skills acquired in program 
coursework and practictOsiwell. a.s,:to acquire enhanced competencies consistent yoth the school psychology program s goals and 

risk': 1, —gift objectives 	1 .A  
'See  Best Practice Guititirsfor.SchooPilithology Internships for an additional resource for graduate programs and internship sites available on 
the NASP welysite 	1  rti.  t:- r 	l‘t i 
° A "school setting" is one in which the primary goal is the education of students of diverse backgrounds, characteristics, abilities, 
disabilities. and needs. Generally, arkhool setting includes students who are enrolled us Grades pre-K' 12 and has both general educauon 
and special education servicerSIO-h:e:sciipol setting has available an internal or external pupil services unit that includes at /east one slate-

credentialed school wyeliplopirrakipyidcs a full range of school psychology services Other Internship settings, if allowed by trie 
program beyond the 660 non ' a :-.) ' ol setting are Colls1Stent with program objectives and max include relevant school psychologie 
actnahes in other educational soh thin, for example, hospitals, juvenile justice institutions and mminunut agenctes that provide 
collaborative services For schboie 

. „ 

6 

integration and application of the full range of 

c. 
domains of school psychology graduate edu- 

human diveirifyidt, 
iirOgrani objectives for dcvel- 

:6' completed in settings 
relevant tr 

quality of experiences, attainment of compre- 

opmen 
i,: vt 

 dati,s10 s (See Standards 3.2 
hensive school psychology competencies, and 

ifsVi 
Domams,sft.,  fesstsnal Practice) 
Direct civerSight 1 -44the prog-r am to ensure 
appropttfatmieSS ofh 

canon and practice (See Standards 2.1 to 2.10) 
,„ 	Ir :eisplacement, activities,  

superyt GsIsnt 	 non with the place- e-f 4  eGGG: Gr' 	 L Completion of activities and attainment 

mein sites'4 	supervisors 	

Of 

qualified pra ervisors, including 	 and which emphasize human diversity, and 

appropriate 	 based evaluation by 	 delivery of professional school psychology 
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. _ —}l».§ii§?i"-i,-}‘1' '=
siotial dccision 
fessionals, al work characteristics

d-df ‘ ’t'~ 11 i .11 l ' .-nee 0‘ or '_ ct?7§_i_;s so 00‘ psyc io ogists 7

iiicludin res i" it 6 '-‘idiversitv and socialg fl_;,%9. $3.‘ ,, t 5» .
JUSUCQ, comiiifipieq Q Efaw active interpersonal

. _,‘\{I,2"1r,*‘_' fl"; , '-' .' . . . .skills, reSp0nSll}Jl1FY;_j%:._'wE2 , initiative, depend-

oratc with other pro-(I

mwo

ability, and technology "1 "_:i»-

3.3 Applicants for a § s)'chol0gy' specialist
credential iyillhatyefc-oi'ii}_} supervised practica

4»! J -,C_ > ~ |£||§;;¥'\,, _
experiences: anc1u’iiiE§;hc following:

‘-‘.* *“’.$“?“‘ '3 3‘;.143‘: ,;_i “jg

a. Coinplet;iori*g')fp1‘2tcti__Zj1; for academic (I"CClllZ or
othen~i§%idoc1imen‘tftl3§l§b)i the institution, that
are di§ 5 r K in t recede, and prepare. it as~ £1»? -is .4».-=\.;.' r(‘afldl “'67 _ '_¢l =~ psychology intern-

-' * , -‘*=. » w veth- ~iit;< <-~._.= _
b S 1p- 1%‘.*3i?iiI~'i=' . .. Specific; Ifiqllli’, .@i_1-and systematic

“_ ;i.§‘j"";"!_f§ . . .development ‘_ :%pon of Si&].llS, consist-
cm with goa1s;%'f§Q'h§}pi"ogi‘am, emphasize
human Cotnple ted in settings
rclev'an§;I;_tt§'f']§%:ogi*?.fi1§'objcctives for devel-

:-iv --.>:;;_,-’a,"’. ' . .- .». (See Standards 3.2
Domaipsgog Ii fessit%i§§1Prac.dce}

c. Direct program to cnstipc
appropirfiatenesshofigheflplacemciit, activities,

P‘ = _,‘-.;_,'3 ‘(it i > fit ' _ ,
Sl1])t‘1'\’I3iéI3;" ; non with the place-. , F’ E-‘ 57 5‘ment sitgs V_ A supervisors

i,_' . '5--_:,-l,»1’¢. . . _.
cl. Close ogram faculty and

qualified prar; ervisors, including
. E ' 2 .',""5.£lppI”Op1‘13,P-3 perf {_ fix?-based evaluation by

_,. ‘)9 :— ifs Ht‘: _
program CIVISOTS to ensure that
candidd1§es:;'%ire__de\£e}})7§ing professional work
chm actéijis_tit:s?aiid dgiignatcd competencies

‘>‘r>.. .4’;
3.4 Applicants f£si‘~'%st‘;»s1:1i<><>i fésfchology credential Wlll

have coiiipieteilla c0mp§‘ehe_nsive, supewised, and
V. 7 1, _ 4, * '3 ~* =1a E=’=Z .1» -*r'~'-ii

t-at 95$ " >.-=1 WA‘ F.:'SCll0Ol psydiologflpficfigag A ‘ d§;i%supcivisrd on -campus and/or field-based activities designed to develop and evaluate schpol

carefully CV3l11£‘i[(’Cl ll1t(‘l"l}Sl11ph consistiiig of the
followi iig ' '

a. A minimum oi l2OU clock hours for SpC(‘121ll§;§:,
level interns. including a minimum
600 hours of the iiiternship completed in fa
so/tool Sélflllzgll — ‘ _

b. A minimum of one academic year, completed
on a full-time basis OI on a liall‘-time basis over
two consecutive vears

c. Completion 111 settings relevant to program
objectives for candidate competencies and
direct oversight by the program to ensure
appropriateness of the placement, activities,
and field supeiwision fig

d. A culminating experience in the pl'Ogl'a1‘hfS
course of study that is completed for acadciigiifj
credit or otherwise documented by the
institution '

e. A pI‘1l'l'12ll'y emphasis on providing breadth and
quality of experiences, attainment of coii'ipre-
hensive school psychology competencies, and
integration and application of the full range of
domains of school psychology graduate edu-
cation and practice {Sec Standards 2.1 to 2.10)

1'. Completion of activities and attainment Eof
school psychology competencies C011SlSl€I;I}1_
with the goals and objectives of the program;
and Wh1(.l’| emphasize human diversity, and
clelivcry of professional school psychology
services that result in dii'ect_ inezisurahlc, and
positive impact on children, families. schools,
and/oi other consumers

g inclusion of both formative and suminative
pcrforrnancc-based evaltizitions of interns that
are completed by both program lacultv and

psvchology canditlaties’ l'i!iS'lfél’§:l u ‘" fl professional skills consisteiit with progiam goals. Practica activities may be completed as pifrt
of separate courses fo<§i1siiig5_?l1=5l1?;,g': f§_.kil.ls or as part of El. more extensive field €‘{pCI‘l( rite that covers 21 range of skills. Caiididate skill
and competency dewbpmefiQ' q;_ §ii(l€llV(‘l‘\;' of professioiial services, is a primary purpose of przictica
6'I‘he school psychology illlififlllt ’ "Q pl'l"vlS(‘(l, culminating, coiiiprcht-nsive field experience that is completed prior to the awardiiig
of the clegrt t or other ihslrittifibn )1" “ eiitation of completion of the specialist or doaoralvlevcl program The internsliip ensures that
school psychology candida(ei§‘rhayg;i§t1;é opportunity to integrate and apply professioiial knowledge and skills acquired in prograni
coui'st'woi'k and prztG’l;im~,_'§S,jvelll as.-‘to acquire ciiliancccl Competencies consistent with the school psychology prograiiis goals and
0l)_]€CUVC5 iii‘ “' 5 '55- > . .
' See Best P!'(tt‘!ICt? Giii‘d4Iz'1}a.§_f0'i= ’$€/i0aIlI".§)"'ilwl0g)- Jnleimlnps for an additional resource for graduate progi-ains and internship sites. a\»'ail.ihle on
the NASP website ling-l 4.3} £3‘ ‘Q
SA “school setting“ one in whiqli .the primary goal is the education of students of di\'c1‘se hackgroiiiids, characteristics. abilities,
disabilities. and needs“. Generally, éléfihool setting includes students who are enrolled in Grades prt‘-K‘ l‘Z and has both gciicral education
and special education S¢IT".lC€§,;'Tl'I.b hcllpol setting has availalile an IllLL'F[]2l or extcrrial pupil services unit that nicludes at least one slate-
crcdentialed school A full range of school psychology Services Other internship settings. if allowed by
program beyond tho J01 setting. are coiisistent mtli provram Ob_}8CEi\’(.‘-S and may H1("lUCl(’ 1‘elevant school :)5\;(-hologjii

ll ti l d ' al "HG V1 C-S111 Ol IPT € LICBHQII _gOI1 "Mg/pgt.
collaborative services for schhoTs‘?‘.'g~ J‘ ;

a 1__,?E':I.:g?
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field:BOAd: sr, 	rsors, arc systematic and 
comprihensivo,4nd ensure that interns dem- 
onStra0:profeSpinal woik characteristics and 
attatir jeoMpe.ten-cies needed for effective 

	

).- 	• ilto 
t; ft 

practice -a-s`.schqok psychologists , 
Provision:of : field supervision from a school 
psychologist EhOlding the appropriate state 
school .J5sOir kredenual for practice in 
the interristn g (or, if a portion of the 
internship ed in a another setting, as 

114k0.,-14, 
suPervist—ort: frOrn^ a psychologist holding the 
appropriate qate. psychology credential for 
prarrictin,theinternship setting) 

i. An-vera.ge  otatleast two hours of field-based 
supervision prkfull-time week or the equival-
ent for:half-lePacements 
Prepon,deraner of kield-based supervision pro- 

	

- 	t 
vided on aklestweekly, individual, face-to- 

	

- 	' face basis ,4 ij  structured mentoung and 
evahration on deyelopment of the 
intErnt c4p *les 

3.5 Docunieniation attivided that the applicant has 
demonirrated the -ability to integrate domains of 
knowledge and apply professional skills in deliver-
ing a tomprehensite range of services evidenced 
by measurable -poavh impact on chilch en, youth, 
families, and otheransumers 

3.6 Applicants should ,  achieve a passing score on a 
state or nati  appropriate for school 
psychology.  School Psychology 
Cerufleathr dáas established a passing 

score:MtAtetaluOibital Testing Service's (ETS) 
School Psyrifolog!taxamination that is suitable 
for state( credehualurg purposes 

4.0 Criteria for Doctolal Credential in School 
Psychology 

p 
4.1 A doctoral-lesiel t  credential in school psychology 

ui,t ?  
should be based vpol

srnl e„, 
 , a minimum of 4 years of 

full-tithe 'stagy; L4s We graduate level or the 

CqUIV1CT4 ?fparttwe (b) at least 90 graduate 
seme4ter,,,hOnrs otr:t.tie equivalent, with at least 

78 hours exclusive of credit for the supervised 
doctoral internship expel Ience and any terminal 
doctoral project (e.g., dissertation), and (c) insti-
tutional documentation of school psychology 
doctoral-level program completion provided to 
graduates. Critena for each of the following areas 
will be consistent with NASP Standards Jo) Graduate 
Preparation of School Psychologists. 

4.9 The credential should be based upon the 
completion of an integrated and sequential 
program of study in school psychology tr  that is 
explicitly designed to develop knowledge and 
practice competencies in each of the following 
Domains of Professional Practice. 

a. Data-Based Decision Making and Account-
ability 

b. Consultation and Collaboration 
c Interventions and Instructional Support to 

Develop Academic Skills 
d. Interventions and Mental Health Services to 

Develop Social and Life Skills 
e. School-Wide Practices to Promote Learning 
f. Preventive and Responsive Services 
g. Family School Collaboration Services 
h. Diversity in Development and Learning 

i. Research and Program Evaluation 

J. Legal. Ethical, and Professional Practice 

4.3 Applicants for a school psychology doctoral 
credential will have completed supervised practica 
experiences that include the following: 

a. Completion of pracuca, for academic e'redit or 
otherwise documented by the institution, that 
are distinct from, precede, and prepare 
candidates for the school psychology intern-
ship 

b. Specific, required activities and systematic 
development and evaluation of skills, consist-
ent with goals of the prop am and in settings 
relevant to prop am objectives for' devel-
opment of candidate skills (See Standar-  ds' 2 I 

to 2 10) 
c. Ditect oversight by the program to ensure 

appropriateness of the placement, activities, 

3 4a, provision of field 

9  Greater depth in one or more school psychologs competenues identified bt, the program in its philosophOritssion of doctoral-level 
preparation an reflected in prgrant goals, objectives, and sequential program of studs and supcmsed practice. (Doctoral programs 
typtcalls are characterized by advanced competencies in research, and the program may identify additional competencies that address 
the specific philosophy/mistsion; goals, and objectives of its doctoral program of study. c g, greater depth in one or more domains 

described in Standards 2.1 1 to,2.aft, a practice specialization, superstsion or leadership competency, preparation for specialized roles or 
settings such as research catwadliate instruction) 

I ! !$-‘ _
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sééiégggisors, are systematic and
ensure that interns dem-
work cliaracteristics and

atlaih‘-lcbmpéctiricics needed for effective
practice la's‘-'scli‘q:ol"; psychologists

h PI§0\i"lSiOl'1'~lOf¢fiéld:.§U})Cl‘\'lS10l"l lrom a school
psychologistl'li§§{li‘lirig the appropriate state
school f]}'SY€!fI§il:(j;§?:l1CfCdCl][i;1l for practice in
the (oi, if a pO!‘ti()11 of the
iittemshig in a another setting, as
i'iQté;§; 3 421, provision of field

froggtia psychologist holding the
appropriéltp psychology credential For

theéiiéigernship setting)
i. Ah avéfige ofafleast two hours of Iicld-based

superitision poi};-full-time week or the equival-
ent for1half"#tiilie;;31aeeineiits

j. ?reponderar{c§ oslield-based supervision pro-
vided on -' llwcekly, individual, lacc-to-

2 , §_ '5; u :
face §_lL1"Ll(IIlll"t‘Cl mentoiing and
cY_p]_t';at;i0I1,.;thQt§< _l V on development of the. £1» ,s;-.1?‘ ~,.i 2 *,§~..¥'s...- {stmissri:sc<>t1Psisw>s- :.~_ ~ If’.-a-*

_ _-:+t;'t~. . .3.3 Doeiunentation is _'1l§_‘t1iclecl that the a >lieant has
1' ‘

dcnioi'_i,§t‘i'2tted the jahfility to integrate domains of
lnioivlitdgi-‘:t'”ziIiid app:_lyi'proft*ssional skills in deliver-
ing a’compre;liensiVe‘:range of SCI'VlC6S evidenced
by measurable posilivh impact on children, voutli,

. . r 'families, and other.CbnSuiiic1's. _.
Applicants shoplg.ira;:h;ilev'e a passing score on a
state dr xiati a rotiate for schoolPP P
psycl1oiogX._ g‘ll€i=_}lfafional School Psycliology
Cenifiéiifipgi‘ established z-i passing
score Joilitlifilfiduqgttipnal Testing Services (E I S)

H»?--*-.~i~~ acre-2 . _. .School Psychology, EiX3ITl11'l3[10l'l that is suitable
For Sl3:l.t3‘_(>i.'§_(1€;ht1Ei];i.JI1é puiposes
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3.6

‘= it rm-

4.0 criteilia f<§£~ poaséa Credential in School
Psychology _ ,_j a _ i

. 1

A doctoral-leilcligiljfiiflpirlltial in school psychology
should be a iniiiimuiii of -l years of

graduate level or the
eqiiivillepl; (b) at least 90 graduate
S€‘InC§t;dI?,i_,h0l§££S orfiftlpe equivalent, with at least

4.1

‘ ‘flu,

1 '=: " "-1-.\9
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-l-.2

4.3

78 hours exclusive of credit for the supervised
doctoral internship expeiience and any terminal
doctoral project (e.g., dissertation). and (c) insti-
tutional documentation of school psychology
doctoral-level program completion provided to
graduates. Criteria for each ol the following areas
will be consistent with NASP Slandardsjbi" Graduate
Preparation qf School Pgyr/10logLrLt. K
The credential should he based upoin the
completion of an integrated and seqiiential
program of study iii school psychology-‘W that is
explicitly designed to clevelop knowledge and
practice competencies in each of the following
Domains of Professional Practice.

21. Data-Based Decision .\"I&l(}l]g and Account-
ability

b. Consultation and Colla.boratioii
t Interventions and Iiistructional Support to

Develop Academic Skills 2'
d. Iiiterveritions and l\1Ic-ntal Health Services to

Develop Social and Life Sl\]llS
e. School-Wide Practices to Promote Learning
F. Preveiitive and Responsive Services I
g. Family -School Collaboration Services
h. Diversity in Development and Leariiing
i 1. Research and Program Evaluation
j. Legal. Ethical, and Professional Practice

Applicants for a school psychology doctoral
credential will have completed supervised practica
experiences that include the following:

a. Completion of practica, for academic c'redit or
otherwise documented by the institution, that
are distinct from, precede, and prepare
candidates for the school psychology interti-
ship

b. Specific, required 3_Cli\.'iI1(‘S and systematic
development and evaluation of skills, consist-
ciit with goals of the progiam and in settings
relevant to progi am objectives for’ devel-
opment oi" candidate skills (See Standards 2 I
to 2 10) T

c. Diicit oversight by the program to ensure
appropriateness of the placement, activities,

Greater depth in one or more school psychologi, coinpctenues identified by the program in its philosophy/mission 01' doctoral-lcvcl
preparation and reflected in prdgiam goals, 0l)j€(‘[lVt’.S‘ and sequential program of stud‘, and siipervised practice. (Doctoral programs
typically are charaiztcriziid by advanced competencies in research, and the program tnziv identify additional competencies that address
the specific philosophy/mission; goals, and objectives of its doctoral program of studv. t g, greater depth in one or more domains
described in Standards 2.11.: to.Z.=LD, a p.Ifl(j.[1C,E specialization, Sl.lp¢’I'\'15]0Il or leadership compcteticv, preparation for specialized roles or
settiiigs such as resea.rc.h orzgliduatc instnictiony.
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ation with the place-
super-Yrs-  ors 

program faculty and 
ervisors and inclusion 

of apprCiPliatelperft -fritance-based evaluation 
by program faculty and supervisors to ensure 
that candidates ate-  developing professional 
work characteristies' and designated compe-
tencies 

4.4 Applicants, for aschdokysychology doctoral 
credential vraliayeteocin, ed a comprehensive, t it r sr" - .1  

supervised, Ian •_ carerti ly -evaluated internship 
consisting tifili6-8 

t. 
a. A mininffuntof `MOclock hours for doctoral-

level inteinsW, inC-1-drling a minimum of 
600 hours of the internship completed in a 
school setting. 

b. A minimum of one Academic year for intern-
ship, completed ding4 ftill-time basis over one 
year or at least a --  halftime basis over two 
consecutiye; tais" 41' ;12A t I 

c. CompleflonM ettnjJrelevant to program 
objecuites-,, or,ramth ate competencies and 
direct tiiatigfic bf1 -6ie program to 'ensure 
appropriateness of the placement, activities, 
and field supeivisiort , 

d. A culminating experience in the program's 
course of study that i completed for academic 
credit or otherwise 

'
documented by the 
( institution 

A primary cmphaSis oriproviding breadth and 
quality cif everericersi.ttainment of compre- 

*-3nti 

hensive scliockpsychoSogy competencies, and 
integravn:An4ap91c4-tion of the full range of 
domainSkoficliool Psychology graduate edu- 
cation andpr-actice(Ses$tandards 2.1 to 2 10) 

f. Completion of activities and attainment of 
school psychology - .competencies consistent 
with the goals and - objectives of the program 
and delivery of professtonal school psychology 

services that result in direct, measurable, and 
positive impact on children, families, schools, 
and/or other consumers 

g. Both formative and summative performance-
based evaluations of interns that are com-
pleted by both program faculty and field-
based supervisors, are systematic and compre-
hensive, and ensure that interns demonstrate 
professional wotk characteristics and attain 
designated competencies needed fOr effective 
school psychology practice 

h. Provision of field supervision from a school 
psychologist holding the appropriate state 
school psychology credential for practice in 
the internship setting (or, if a portion of the 
internship is conducted in a another setting, as 
noted in Standard 4.4a, provision of field 
supervision from a psychologist holding the 
appropriate state psychology credential for 
practice in the internship setting) 

i. An aserage of at least 2 hours of field-based 
supervision per fall-time week or the equival-
ent for part-time placements. 
Preponderance of field-based supervision prq- 
vided on at least a weekly, individual, face-to
face basis, with st, uctured mentormg and 
evaluation that focus on development of the 
intern's competencies 

4 5 Documentation is provided that the candidate has 
demonstrated the ability to integrate domains of 
knowledge and apply professional skills in deliver- 
ing a comprehensive range of services evidenced 
by measurable positive Impact on children, youth, 
families, and other consumers 

4.6 Applicants should achieve a passing score oil a: 
state or national test appropriate for schoo.  1 
psychology. The National School Psychology 
Certification Board has established a passing 
score on the Educational testing Service's (ETS) 
School Psychology Examination that is suitable 
for state credenualing purposes. 

supervisi4W 

	

ment Sitij 	ra 
1 -- - 1t-rt k; d Close .4cririlkuon 

qualifidClytiffiThleimi: 

	

. 	, 	- 

10 Programs ma), alllotlylup,„to-halft of the required 1500 doctoral internship hours to be used from a prior, appropriately supervqed 
specialist-levd internshMrmE equwalentexperience in school psychology if (a) the program determines that the specialism-level internship 
or equicalent experienee meth pmgram objecnves and NASP standards for the school psychology Internship (see Standards 3 2 to 3.6), 
(b) candidates have met program objectives and criteria for school psychology specialist-level internship competencies, and 1cl am field 
experiences considered equivalent to a formal specialist-level internship in school psychology are clearly articulated and systematically 
evaluated by the ()mg= 
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' 2:<-* in uéi-1
mt; =-.._i-’_. ‘E‘-1;?-if rezié-~ . * , - -SUPCfV1SIQI}*~~_ '5?’ 'l_TflUO1'! with the place-
, it.» 1? .merit ' supervisors

d. Close iv_§L£%pI‘0g1"21f!1 faculty and
quali[itisil?ii§citii:‘iiI1'i§i§ll1i>er\'isors and inclusion
of apprijpfiatefperftfrfirjance-based ex-aliiation
by progiiain faculty and supervisors to ensure
that candidates are‘ developing professional
work clia.raeteristics"'7a§id designated compe-
tencies ,'

.L:, iznl

A i ll h Ipp ieants, for a §clipglLg s}-c oogy doctoral
- $1 1* "L/"\ .= .Credential will eel a conipiehensive,

supervised, rant; careliiillii 'C\-21lLl2llCd internship
. __=- "” ii " ,_5vi :1.consisting of tl'tq"{0l€lOW'lIlg?~

‘ air‘: F‘~:"‘>‘-v-: 12'*".‘=*¢ 1‘
a. A l'I1il'i1'iIIlilIlI1i"l‘0l;7:l5(lOi clock hours for doctoral-

level i;i‘iteIi‘nslil, iiitiliiiliiig a minimum of
600 hours of the liZilI_éiE'i_1Ship completed in a

— Iv“ r vschool setting. 3 ,,2;~, lg f.
l). A minimum of one academic year For intern-

"Kii‘-"Q- .3“?
=»N

ship, completed ionfia ‘hill-time basis over one
year or at least €_i"l}§rlilfiI1I']f1€ basis over two

c, ':ll‘ClC\-‘(Hit to program
olajecuggaslffffiriitzaiielir e competeiieies and
direct program to 'eiisuie
appi"opriEa:teiiesa; of plztcement, activities,
and field supeivisioir _§

cl. A culminating experieiicc in the progi"am’s
course of study that igedrnpleted for academic
credit or otherviisie-1; tlocuiiiented by the
lI1‘;[ll1l‘[lOl'I " -i

e A primary emphgfi‘-.i§x ?’1‘£§)I‘()\:’i(lll]g breadth and
qtialityfiitgégegertclgiziégttaiiiment of Coiiipre-
hensi\'e$§c:lioéfol%§psyohp£ogy competencies, and
iiiteg-1~;;_g99j of the full range of
dOfl1fllQ$i%iQf=§§h90l psychology graduate edu-
cation and pra.ct’icc;f$e:__§ Standards 2.] to 2 l0)

l". Completion of aefiyies and attainment of
school psychology» eqmpctencies coiisisteiit
with the goals ai_id‘o§)_iect:ves of the program
and delivery of-profpgsional school psychology

..., tr».- - on. 4
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- z=;:~..: M. -T}.41 4 f V} i‘-

, §‘t.
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- 3, jg sf it?!‘

services that result in du'ect, fl1C215\ll'E1l)lC,
positive impact on children, families. scliools,
aiid/or other consumers ‘ _

g. Both formative and sumriiativc perliormanoc-7
based evaluations of interns that are tom-
pletcd by both program faculty" and field-
hased supervisors. are systematic and compre-
hensive, and ensure that interns demoiistinte
professional \NO!l{ characteristics and attain
designated competencies needed For ellcctive
school psychology practice

h. Provision of field supervision from a school
psychologist holding the appropriate state
school psychology credential {or practice
the intcniship setting (or, if a portion of the
internship is conducted in a another setting, as
noted in Standard 4.44, provision of field
supervision from a psychologist holding the
appropriate state psychology creclential for
practice in the internship setting}

i. An aterzige of at least 2 hours of field-based
supervision per full—tirrie week or the cqiu\'al-
eiit for part-time plaeemelits.

j. Prepoiideraiicc of field-based supervision pro-i
vided on at least a weekly, iiichvidtial, far:c-i0-
face basis, with structured meiitormg arid
evaluatioii that focus on Cl("v'(’l0[)111Cl1i of the
iiiterii’s competencies

Documentation is provided that the caiididate has
demonstrated the ability to integrate domains of
knowledge and appiy professional skills iii deliver-
ing a COIT1pX'€‘lie‘flSl\-'€‘ range of services evidenced
by measurable positive impact on children, youth}
families, and other consumers .
Applicants should 2\Cl11t.’.V€‘ a passing score orf 5
state or national test iippropriate [01 school
psychology. The National School Psychology
Certification Board has established a passing
score on the Educational Fasting Service’s (ETS)
School Ps§;cholog"y" Exaniiiiation that is suitable
for state ciecleritialuig purposes.

§_4

'0 Programs may a1t'<>i»mip__to~1ia1£i oi; the requirt-cl 1500 doctoral intenisliip hours to be used lrom a prior, appropriately super\’!:§e,d
specialist-levtl 1!'llfi§1'I'!Sf1;RF?¥ cquit'ale1it_;x1)erieiirc in school psyeliology if (al the program determines that the §Pt‘Ci3llSl-lE\1('l intcniship
or equivalent t?.}(p€l'IlC\'lé€: niéeitx prdgrmn Ob_](’t'E1V€§4 and INASP Sl2.!'1Cl2U‘dS for the school psytliology internship (see Standards 3 2 to 3.5),
{b} ciiiididatcs lizive met prograrn objectives and criteria for school psychology specialist-level iuteriiship competencies, and {cl air; field
experiences coiisidcrccl equivalent to a foriiial specialist-level iiitttmship in school psychology are clearly articulated and s}'S1ei1'iaIltl€1lly
evaluated by the program , ’._
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Standards for the Credentialing of School Psychologists 

PROCEDURES 

5.0 Imple#444009.4; School Psychology 
Credenti4inOcemait4nents by States 

	

5 1 The state erecl 	granted to individuals who 

meet the ireqUif 	escribed in Standard 30, 

	

including'  eaici 	f a specialist-level school 

	

psycholkyTh'ilt 	consistent with NASP 

Standards: fort 	 e Preparation of School 

	

Psychololistill ci 	ion of professional work 

characteeist19,;:c tion of applied professional 

practiceC,Mickra _ trated competency in the 

domains pf, pr o fe slice 1 practice 

5.9 ImpleMefiffifiOn rif"°4-tese i equirements may be 

facilitAiiiivfOur:44S: 

a. Applicantsi  intlicci pie graduates of school 

psyclullo 'r pams approved by the 

National 	 of School Psychologists 

at 
k
the4pe• octoral level will have met 
 titi 	it 

	

prepay:alio 	ments 3 0 or 4.0 respect- 

	

iveilik 	Ile for credentialing as 

schbol ftfhoog1S. 

b. ApPlicanti who(ti al e graduates of school 

pstarbiogy programs that, at the time of the 

apPlicaneS:grffilAtion, were accredited by an 

agency (e.C1A%naerican Psychological 

Association 	proved by the U.S 
, 

Departme 	ucation, and who have 

met the, i4I requirement specified in 

Stwickard *c. 	eigible for credentralmg as 

sciiiioltp)(4.40* 
c. App .  n.;%.,Ny 2,2. an graduates of other gradu- 

ate".;e1clkicAorfifiiligrams should demonstrate , 
eq)mvakency with the NASP Standards for 
Graduate Prepamilon of School Psychologists For 

applicants who, 'hold graduate degrees in 
related fielas tatikare seeking graduate pre-

paration and credennaling as a school psy-
chologist,. he ',tt should ensure that Its 

reguireme .  -tirg% ematne credenualing are 
coii$crLt;4tese N ASP credentialing 

stndsN apt-moved graduate edu-

catioff:peogra4 y be consulted to ensure 

that an applicant's prior courses, field experi-

ences, arid professional competencies are 

equivalent to NASP Standards for Graduate 
Preparation of School Psychologists" 

d Applicants who hold a valid credential as 

Nationally Certified School Psychologists 

(NCSP) have been judged by the National 
Association of School Psychologists lbf have 

met its graduate preparation and credential-

ing standards and should be considered 

eligible for state eredentialing as school 

psychologists 

5.3 The NCSP credential is suitable for adoption by 

state education agencies for credenualing of 

school psychologists. However, comparable cre-

denualing approaches should be available to 

applicants as desclibed in Standard 5.2. 

Recognition of the NCSP facilitates Interstate 

reciprocity agreements The NCSP system can 

also satisfy state credential renewal requirements 

for continuing professional development. 

5 4 Adequate professional support should be provided 

to all credentialed school psychologists. School 

systems should ensure that all personnel have 

levels and types of supervision and/or mentoring 

adequate to ensure the provision of effective and 

accountable services Supervision and mentoring 

are provided through an ongoing, positive, 

systematic, collaborative process between the 

school psychologist and a school psychology 

supervisor or other school psychology colleagues 

5.5 Credernialed school psychologists in their first 

postgraduate year of employment should particip-
ate in district-provided supervision or mentoring 

Such induction expenences should be for the 
purpose of establishing a foundation for lifelong 

learning and professional gi-ow th For initially 
ctedentialed school psychologists, participation in 

district-provided supervision and/or mentoring 

conducted either directly or indirectly is recom-
mended for a minimum average of I hour per 

u eek. 

5.6 Supervisors have a valid school psychologist 

credential for the setting in which they are 

' If the school psychology program provides opportunities for respenalization, retraining, or other alternative approaches to prepare 
candidates for eredernialing as school psichologists g , for candidates who hold graduate degrees in related fields and are seeking 
graduate preparation and 40:entraling as school psychologists), the program ensures that its requirements for respecialization, 
retraining, or altemanve credsfialing approaches are consistent with these NASP graduau preparation standards The program applies 
systematic evaluation propedinig and critena to grant recognition of candidates) prior courses/field experiences and to identify 
additional graduate coursOalla 'experiences necessary lor candidates to meet school psychology program requatments 

‘. 
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5 .0 731;o School Psychology
Credennaljiigflieqqigééirients by States

’*‘ '._. -;l‘,“*f

5 1

5.2

ll

The state creel granted to individuals who
meet tlie§reqii_' _ if t§%'<lesci~ibed in Standard ‘i 0,
includiiaghldoiii a specialist-level school
psycholdgi/iliifiio l'CO1lSi$1l€l1l with NASP
Stai1da;rd,_s'Lf0i' r Preparation of School
P.S)’(/l0ll7?§1:l3'1_‘:5I;;  tion of professional work

of applied professioiial
practi¢i2;f:,€tii‘lQl’ff“;le1§i"gii§‘§§£rated competency in the
(lOI"l'l‘¢1‘i.l'lSfiT;(1§Q1‘Oft3§S‘_i;)"!é_iil [)l‘2lC[1(,C‘
lmpleli;i;e1;it_§.tip‘1_1 o£"ltll;iese iequircmeiits may be
ra¢iiiat'i§a;rfi1r5ur%§§§§;§=

i 1551' ..§
a. Applicantsé graduates of school

approved by ihe
i\Zati"<5naI‘*¢$.“ _ of School Psychologists
at;t1ie_}spe0cioral level will have met

3 O or 4.0 respect-
foi‘ credciitialing as

b. App‘Ii‘cant§ wl_io;$§are graduates of school
psjréhiiiogy proélfams that, at the time of the
ap'}'>’1<i_cant’s”‘g,r_E§iil‘iii.;%tioii, were accredited by an
agency ld.g;;§’?i§§:merican Psychological
Associati%fr§i;:»!%;plprovccl by the {LS
Depaitgng ucaiion. and who have
metlthe’;i%;}ifiii:ii ‘requirement specified iii

for credentialiiig as

c. graduates of other gradu-
ate\3’dd’ucal§ion';2§pri‘igT'ains should denioiistrate
eqluivalehdy the NASP Standards for

.&‘6 l; of School Pijichologisti For
applicants _wli‘cil.':‘]:iold graduate degrees in
related fieli‘ls1a‘i1,d<i;arc seeking graduate pre-
paration flfldlllilflétllentldllng as 2|. school psy-
cliologipti slioiild ensure that its

1 " ‘L "5 1 .requmqne :?;iemati\'e credentialing are
J ' \

4 b I 11- =' 4

CL-‘ £*='*'*“"*t*§

c0i1si§tep_'t';;j rgfiigese I\A5P credentialiiig.- V , _ ,_ 4 . HM
i;,appi""o\.'ed graduate edu-

y he consulted to ensure
x] ¢. ,

5.3

5

5.5

5.6

that an applicamis prior courses, licld experi-
ences, and professional competencies are
equivalent to NASP Sfandards fir G1aa'ua!r'
Preparation of Se/100! P.§vc]iol0gwLiH

d Applicants who hold a valid credential as
Nationally Certified School Psychologists
(NCSP) have been judged by the National
Association of School Psychologtsts tbl have
met its gnidtiaic preparation and credential-
ing siaiidards and should be considered
cligible for state credentialing as school
psychologists

The NCSP credential is suitable {bi adoption by
slate cducatioii agencies For tl‘(‘(l(‘I1U£LllK1g of
school psychologists. However, comparable cre-
dentialing approaches should be available to
applicants as dcsciibed in Standard 5.2.
Recognition of the NUS? facilitates interstate
rcciprociiv 3_gCC1"1'1(Z'I‘liSv The NCSP system can
also satisfy state credential renewal requiremeiits
for continuing professional development. J
Adequate prolessioiial support should be provided
to all credentialed school psychologists. School
systems should ensure that all personnel have
levels and types of supervision andlor mentoring
adequate to ensure the provision of effective and
accountable services Supervisioii and mentoring
are provided through an ongoing, positive,
systematic, collaborative process betweeri the
school psychologist and a school psyizhologji
supervisor or other school psychology colleagues
Credcmialed school psychologists in their first
postgraduate year of employment should particip-
ate ui district-provided supervision or mentoring
Such induction experiences should be for the
purpose of establislimg a foiindatioii for lifelong
learning and professional groi-\ tli For initially
credentialed school psycliologisls, participation iii
district-provided supewision and/or rncritoriiig
conducted either directly or indirectly is rec.oni-
mcndcd for a minimum average of I hour pci
week. ’
SUp€l‘V1S0l"S have zi valid school psychologist
credential for the setting iii which tliey are

If the school psychology program provides opporumitics [or !‘CSp€'(‘l3l1Z2£LlOI1_, retininiiig, or other alternative approaches to prepare
Cziiidiclates for credentialmg as school psvcliologisis (0 g., for candidates who hold graduate degrees in related fields and are seekiiig
graduate preparation and iieiieiitialiiig as school psychologists), the program ensures that its requirements F01‘ 1‘eSpe(iali2a!i0!\,
retraining, or alternative credpfljaling approaches are consistent with these NASP graduait preparation staiidards. The program applies
svsleinzilic evaluation plflpédfifi and Criteria to grant I'fi(‘Ogl'lI{]D}'1 oi‘ candidates‘ prior courses/field experieiintes and to identify
additional graduate COIl1'li(;§;fll'l!:ii€Xp€l'l€‘i1CCS neczcssary for czin(li(lau's to meet school psi-cliology progrzini rcqiurcniciiis.
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National Association of Sc otOkksychologists , 	. 

support can$  re 
school psyche60 
sional growth and for complex or difficult 

cases. School:Terns sh(otid allow time for school 

psychologists .to.- participate in supervision and 

mentoring. 

5.8 The school system shouldMevelop and implement 

a coordinated plan foci' Øie act ountability and 

evaluation of all seh6ali4:)sychological services. 

This plan should addiess evaluation of both 

implementation and orneoines of sen ices. 

5 9 Renewal of the mti4 sttktccredential should be 

granted tft appl meeting the following 

criteria: 	;;[. 

a. Evidence:tiCptiblie; tfirwate, Or university-

based prnal'ce'for arnirnimum of I academic 

year of full-time eluitalent (FIE) experience 

dining the previous Years 

b. Evidence of ernalithing professional devel-

opment for a minimum of 75 clock hours 

during the previrnieSear period while the 
credential was iffeit 
Evidenie-4 a tlit c5'essfully completed a 

minimuntpFl 44!€ year of professional 

experrntice:',with a mptitor 01 supervisor. For 

professional ipractice within a school setting, 

supervision or mentoring should be provided 

by a credentialed school psychologist with a 

minimum of 3 years of experience 

6.0 Nationally Certified School Psychologist 

6.1 The Nationally Certified School Psychologist 
(NCSP) credential is granted to persons who have 

successfully met standards 3.0 3.7 abov e l2  

6.2 For initial renewal of the NCSP credential, there 

should be evidence of having successfully com-

pleted a minimum of I academic year of profes-

sional support from a mentor or supervisor For 
professional practice within a school settnig, 

supervision or mentoring shall be provided by a 

ciedentialed school psychologist with a minimum 

of three years of experience. For any portion of 

the experience that is accumulated in a nonschool 
setting, supervision or mentoring shall be pro-

vided by a psychologist appropriately credenualed 

for practice in that setting Supervision and/or 
mentoring conducted either individually or within 

a group for a minimum average of I hour pt.  r 

week is recommended. 

6 3 Renewal of the NCSP will only be granted to 

applicants who complete at least 75 contact hours 

of continuing professional development activities 

within a 3-year period. 

7.0 Principles for Professional Ethics 

State and local education agencies are encouraged to 
adopt the NASP Principles Jar Professional Ethics and 
develop appropriate problem-solving, due process, and 

discipline procedures for addressing potential ethical 
misconduct by school psychologists in addition to the 

already established procedures for handling employee 

misconduct. 

employed,:= 	 imum of 3 years of 

experiencet 	 school psychologist. 

Education 	oi4 ,6ipem, e in the supervision of 

school pergingiiai &table. 

5.7 Supervision . rnethods ,ittlaild match the devel- 

opmental level of the sehpol psychologist Novice 
school psychologists': feefitire more intensive 

supervisory modalities,' inducting regularly sched- 

uled sessions. Altrnifiative methods, such as 

supervision groups,litentoring, and/or peer 
more expel ienced 

e continued profes- 

12  Approved Programs in, Sehool!Ponhalogp: The National Association of School Psychologists (NASP) publishes annually a list of graduate 
education programs in school ptichetiogy that have been determined to meet the NASP Standards for Graduate Preparation of .School 
Pgchobwzsts A copy of the approved -program list can be obtained by contacting the National Association of School Psychologists, 4340 
East West Highway, Suite 402, Bethesda, MD 20814 or at Mtp.//ivtyw nasponlincorg 
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iliif-giilljal-i- :~§;*:wi 1;? "t-", mt’-5 I‘ -employed, I _1mum of 3 years of
. 5-. i-_&:,!»i.;i~;‘=@*ze‘ =._*»*:l=*ei.'perienct:=i§@§"e§i§,‘_,‘j~T§- ?; . school psychologist.

1 _ 5-is, 1*--‘.+’.T,i..;, :.’§ . . .
Education tiitptgiiteiilée in the SUPCTVISIOH of

:i\. l€*\’*;=i~n@= .é»i<fé*school personnel ace d“es1_ra‘"b1e.
3.1 Supervision ptnleitliods slabillcl match the devel-

ii?-i.»'5“.
.?i'*1"" vi’., . , ..

opinental level -of the school psychologist Noxicc
school psych0logists‘?FeE1i1ire more intensive
supenrisory modalitriesfiiitiltidiiig regularly sched-
uled sessions. Alteriiafive methods, such as
supervision group$;,-l;1iTf;5;§iitt5oi'1iig, and/or peer
support more eitpciicnced
school continued protes-
sional growygtlt complex or diflicult
cases. Schooflgggizergns allow time for school
psychologists toyparticipate iii supervision and
mentoring. I, , -1 “

5.8 The school system shopldfljleyelop and implement
a coordinated plan‘ accountability and
evaluation of all Schliolgisycliological SC‘-I'V1C("S.
This plan should latlfieiss evaluation of both
iinplemciitation andjdiitcpirnies of services.

5 9 Renewal a%E; :§§§p¢ci‘edentialshould be
granted gipéeung the following

.. H, w v ‘ '. ' _ » . rs-¢ p iscriteria. !g£_:M§€‘fi§£i , 5;

-Yg"“O

‘vii:
._.. *»%»;i'*-“;‘%*§§zi. E\’lClCl1€lOTl;:!'Ofl1‘"li}.l3lliC_’ll§I'1\'€1lC, OI univcrsit 7-

.~',.=, the -,. .-. 3
based tfiidtibofoi‘ imum of E academic
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' . .:.,: Pduring the previous 3 years.

b. Evidence of coiitinilfilg professioiial Clevel-
. 1 :'4’..: I .-opmcnt tor a minnpnm of 7:) ciock hours

during the prevlQlIIi§l"3”-year period while the
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by a credentialed school psychologist with lei
minimum of 3 years of experience hf‘

6.0 Nationally Certified School Psychologist

6.1 The Nationally Certified School Psychologst
CS?)credential is granted to persons who have

successfully met standards 3.0- 3.7 3l')O\‘€‘l2
6.2 For initial renewal of the NCSP credential, there

should be evidence of having successfully com-
pleted a minimum of l academic vcar of profes-
sional support from a mentor or supervisor For
professional pl‘8.Cl.lC('.‘ within a school settirlg,
supervision or mentoring shall be provided by a
ciedentialed school psychologist with a minimum
of tlirec years of experience. For any portion of
the experience that is accumulated in a nonscliool
setting, supervision or mentoring shall he pro-
vided by a psychologist appropriately credentialed
for practice in that setting Supervision aiid/or
mentoring conducted either nidividually or within
a group for a minimum average of i hour per
week is recommended.

6 3 Renewal of the NCSP will only be granted ‘fto
applicants who complete at least 75 contact hours
of continuing professional development activities
within a 3-year period.

7.0 Principles for Professional Ethics

State and local education agencies are encouraged to
adopt the NASP Principles /2» Profamanai lillilfléj and
develop appropriate problcm—solving, due process,
discipline procedures for addressing potential ctliitial
misconduct by school psycliologists in addition to the
already established procedures for handling employee
misconduct.
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Approtvd Programs m: Sduiol lPgrc1iiilipg]r:'Tlie National Association of School Psvcliologists NASP)publishes annually a list of graduate
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ion Making 
and Acohnitibility 

Interventions and 
Instructional Support to 
Develop Academic Skills 

Interventions and Mental 
Health Services to 

Develop Social and Life 
Skills 

School-Wide Practices to 
Promote Learning 

Preventive and 
Responsive Services 

Family School 
Collaboration Services 

Diversity in Development 

and Learning 

Legal, Ethical, and 
Professional Practice 

Research and Program Evaluation 

Standards for the Credentialing of School Psychologists 

OF COMPREHENSIVE AND INTEGRATED SERVICES BY SCHOOL 

Professional Services 
by School Psychologists 

APPENDIX AI Me 
PSYCHOLOGISTS4 

45141,--  

, 
APPENDIX B. EXpANIAED DESCRIPTION OF 
DOMAINS OF SCHOOL PSYCHOLOGY 
GRADUATE EDUCATION AND PRACTICE - 
WITHIN A MODE“

-
tCOMPREHENSIVE 

AND INTEGRATE*SOVICES BY SCHOOL 
PSYCHOLOGISTS1. 

Within the model of comprehensive and integrated 

services, illustrated in Appendix A, school psychologists' 

activities include knowledgp,and skills across 10 domains 
of school pVehOt6gy.i2,44 1,4toted in NASP Graduate 

Preparation Standards' /I; to 2 10, the school psycho-

logy program ensures that all candidates demonstrate 
basic competencies in the

' 
 10 domains of school 

t 
psychology. The domain's cal'e highly interrelated and 
not mutually exclushie:landeshould be reflected across 

the school psycliblogy program of study. The NASP 
(2010) Model for Comp; ehensive and Integrated School 
Psychological Services presents specific school psychology 

practices and provide more detail about the Integrated 
and comprehensiye,natr:of the 10 domains 

Below, an expanded 14t sample areas of knowledge and 
skills in the domains is provided:Mat programs may find useful  

in defining expected candidate competencies. The:exam-

ples in the descnpuons below are not intended to reflect the 

possible full range of competencies for school psychologists, 

but instead identify examples of knowledge and skills that 
school psychology graduate programs may consider when 
identifying their own goals and objectives for their 
candidates The examples of knowledge and skill below 

are intended to serve only as general guides for the' school 

psychology program. "the program may elect to enikhasize 

specific knowledge and skill areas from the desdriptions 
below or may elect to identifY additional knowledge and 

skills areas, depending on program goals and objectives, 
areas of specialization, specialist- or doctoral-level pre-

paration, roles and functions for which candidates are 

being prepared, etc. 

The following elements are apparent in the school 

psychology program: 

2.1 Data-Based Decision Making and 

Accountability 

School psychologists have knowledge of the following: 

11 
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APPENDIX B. Explilngazo DESCRIPTION OF
DOMAINS OF Sci-160:. PSYCHOLOGY
GRADUATE Eoucgmgu AND PRACTICE
WITHIN A M0DEl~,F§5l‘§*"5ICOMPREHENSlVE
AND 1NTEc5RATEjo~‘;>§€|§v|cEs BY scnooa.
PSYCHOLOGISTS;
\'Vith1n the imodcl of corpprchcnslve and intcgralcd
scrvlccs, illusI;ra_tcCl in A, School psychologists’
activities lg-rg§J'\.~'I<;c}lg_q-.:;nd slolls across 10 domains
of school in NASP Graduate
Prcparanon Smndarcls‘ to 2 10, the school psycho-
logy program ensures that all candidates demonstrate
basic competencies t}1c_ IO domains of school
psychology. The doxpflllis h1gl1ly lntcrrclatcd and
HOL mutually cacclmisix/:c;,9gg§1p<_§:lzj;sl1ould be rcflcclccl across
the school psycliologyilifaroglam of study. The NASP
(2010) zliodel for Comjirekemzve and Integrated Sc/mo!
Pg}-clznlogrml Services presents specific school psychology
practices angfi provide more detail about the l1'1lCgT&l€’(l
and c0x11p1'ol1;(::nsiycv‘,1_:rat_c§:c\':ol‘ the IO domains

Below, an sample areas of knowledge and
skulls m the domain: is proylflcédillhét programs may fincl useful

2
___ ' 1

in defining cxpcctccl candidate compclencics. TheIcxam-
plcs in the dcscnpuons below are not intcndcd to rcllcct the
possiblc Full range ofcompctcncles for school psychologists,
but lI1$L(‘3(l lclcmify cxamplcs of knowlcclgc and slolls Lhal
school psychology gmcluatc pl‘OgT21Ins rnay (‘OI'lS1ClC}" whcn
mlonufying than own goals and objcctlvcs for their
canchdatcs Thc cxalnplcs of knowlcclgc and skill below
arc inlcnclcd to scrvc only as general guides lor Lhé school
psyclxology program. The program may clcct to cnlphasrzc
spccafic knowloclgc and skill areas from lhc dcsdciptiolas
bclow or may clcct to ICl€'l1Ilf}" adclmonal knowlcage and
slqlls areas, depending on program goals and objectives.
areas of spcclallzauon, spcc1al1~:t- or doctoral-level pre-
pzll‘8Ll011, rolcs and functlons for whlclx candldatcs are
being prepared, ctc.

The followmg clcmcnls are apparent in the School
psycl10logy program:

2.1 Data.-Based Decision Making and ,.
Accountability

a.

School §)Sy(‘l10lOg1SlS have knowlcclgc of the following:

ll
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National Association of SclidolAychologists 
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s 
• Assessment anddata colle4iMas'inethods relevant to a e, • 

comprehensive, systenikticI process of effective 

decision making and problem solving for particular 

situations, contexts, and diverse characteristics 

• Vat led methods of assessnserMand data collection in 

psychology and'-'effiteacticinpl:g., norm -referenced, 

curriculum-based, direct' fkliavior analysis, eco-
logical) and their psychometric properties 

• Assessment and data thllection methods useful in 

identifying strengths ancl. iiéelis and documenting 

problems of children, fartillfeS •i ind schools 

• Strategies for translating assessment and data collec-.-ssii, 
tion to development of

/./ 
 effective instruction, inter- 

ventions, and educational and mental health services 

• Assessment and data-collection methods to measure 

response to, progress in, and effective outcomes of 

services 

School psychologists demonstrate skillr to. 

• Use psychological and` eclucatIonal assessment and 

data collection strategies as tpait of a comprehensive 

process of effective decniortaanaking and problem 

solving that permeates aipas• -jaects of service delivery 

• Systematically collect dataand ether information about 

individuals, groups, and environments as key compo-
nents of professional schoolpsy•  thology practice 

• Translate assessment and data collection results into 

design, implementation, and accountability for empir-
- 	s . 

ically supported instni&sdufbfrnrentions, and edu- 

cational and Mental health senaces effective for 

particular situations, contexts, and diverse characteristics 

• Use assessment and data:,  -collection methods to 
4 I; 	I, 

evaluate response to, progress.  (in, and outcomes for 
services in order to --prOrriOtip improvement and 

effectiveness 

• Access information and technology resources to 

enhance data collection and decision making 

• Measure and document effectiveness of their own 
services for children, families, and schools 

2.2 Consultation and:dab:I:motion 

:s 
School psychologists have Joy vitelge of the following: 

• Vaned methods of consuitacin in psychology and • / 
education (c g., behaviorak ,  problem solving, mental 

health, organizational, intnetional) applicable to 
individuals, families, groups, an' d systems 

• Strategies to promote collaborative, effective decision 
making and implementation of services among 
professionals, families, and others 

• Consultation and 'collahora, tinn strategies effective 
across situations, contexts) arid diverse characteristics 

12 ,  

• Methods for effective consultation and collaboration 

that link home, school, and community settings 

School psychologists demonstrate skills to: 

• Apply consultation methods, collaborate, and com-

municate effectively with others as part of • a 

comprehensive process that permeates all aspects •Of• 

service delivery 

• Consult and collaborate in planning, problem 

solving, and decision-making processes and to design, 

implement, and evaluate instruction, interventions, 

and educational and mental health services across 

particular situations, contexts, and diverse character-

istics 

• Consult and collaborate at the individual, family, 

gioup, and systems levels 

• Facilitate communication and collaboration among 
diverse school personnel, families, community p ofoS-

sionals, and others 

• Effectively communicate information for diverse 

audiences, for example, parents, teachers, other 

school personnel, policy makers, community leaders, 

and/or others 

• Promote application of psychological and educational 
principles to enhance collaboration and achieve 

effectiveness in provision of services 

2.3 Interventions and Instructional Support 
to Develop Academic Skills 

School psychologists have knowledge of the following: 

• Biological, cultural, and social influences on cognitive 

and academic skills 
• Human learning, cognitive, and developmental 

processes, including processes of typical development, 
as well as those related to learning and cognitive 
difficulties, across diverse situations, contexts, and 
characteristics 

• Empirically supported methods in psychology and 
education to promote cognitive and academic skills, 

including those related to needs of clutch en with 
diverse backgrounds and characteristics 

• Curnculum and instructional strategies that facilitate 
children's academic achievement, including, for' 
example, teacher-directed instruction, literacy , 

 instruction, peer tutoring, interventions for self-
regulation and planning/organization; etc. 

• Techniques to assess learning and instruction and 

methods Mt using data in decision making, planning, 
and progress monitoring 

• Information and assistiye technology' resources to — 
enhance childien's cognitive and academic skills c/ 
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Assessment an<_:l; am coflifedéilififnethods relevant to a
comprehensive, systeniaitiizi process of effective
decision niaking and problem solving for particular
situations, contexts, and diverse characteristics
Vaited metliod§_.o_f flSSl’:SSID,€l'llli<§ll]d data collection in
psychology iiorm-referenced,
curriculum-based, direct.l‘hi§lia\ri0r analysis, eco-
logical) and their psychonjetrlc properties
Assessment and data collection methods useful in
identifyiiig strengths and documenting
problems of children, land schools
Strategies for translating flssgssttient and data c0llec~
tion to development ofielfelctive instruction, iiiter-
ventions. and educational and mental health services
Assessment and data-collection methods to measure
response to, progress in, pllectiveoutcomes of

.“ " "3 '*serwces ‘ _g ii , I
School psychologists Clel‘lf1%I}lS%‘3I€ sfollr to.
Use psychological and: educational assessment and

3 < 5 ' ~ .data collection strategies ;is,pa1't of a comprehensive
. ' . l. '4»-5' "tr .process of ellcctive ClCC1Sl0n,,5 rnakiiig and problem

: ; ‘T 1* _i , ,
SOl'\-"lI1g that permeates 2illl‘,as,pEi;;is of service delivery

‘ Q, 4 Bi .

Systeiiiatically collect data7a_;nd other information about
individuals, groups, and en\riroi11ne1its as key compo-
nents of professional school psychology practice
Translate assessment and data collection results into
design, implementation, accountability for einpir-
ically supported.‘ and edu-

, 1 1* cm ;= _
cational and mental heégltli‘ services cll"e.ctive for
particular situations, c,o1it,ei;ts,. diverse cliamcteristics

.. ! ‘ it -‘ _
Use assessment and datai -collectioii methods to

1 '1» r’ <:»’{.ex.-aluate response to, and outcomes for
services in order to = 1" ,n1o irn rovenicnt andP :9 , P
ellectivencss s,
Access information and‘ telclinology resources to
enhance data collection and decision making
Measure and document effectiveness of their own
services for children, fanijlies, and schools

..»; ,'2;;;,_:
il 1 :,§<

.2 Consultation andlégogllaglporafion

chool psychologists have ol‘ the Following:
Varied methods of consiiftahqn in psychology and
education (c g., bchavi0ral,_probleni solving, mental
health, organizational, insbtiitctionall applicable to
Il1(_li\’lCltl3l'§, families, groups, and svstems
Strategies to promote collaborative, ellcctivc decision
making and implementation of services among
pi'olcssionals, fanlilies, and others
Consultation and ‘coflaboriitidgi strategies effective
across situations, contexts, and €l.}\/t‘1‘S(’ characteristics

V
‘l2 ?»‘ , ,,.-ifl ., , ..,

Metliods For ellective consultzition and collaboratio'n
that link home, school, and community settings
School psychologists demonstrate skills to:
Apply consultation methods, collaborate, and com-
municate cllectively with others as part 0l",'a
comprehensive process that permeates all as ectsiofp ,
service deliwery
Consult and collaborate in planning, problem
solving, and decision-rnalnng processes and to design,
inipleinent, and evaluate instruction, interventions,
and educational and mental health SCI'VlCt’S across
particular situations, contexts, and diverse character-
istics
Consult and collaborate at the individual, family,
gioup, and systems levels
Facilitate cornniuiiication and collaboration among
cliveise school personnel, families, community profils-*
sionals, and others l‘
Ell‘e(‘tively comniunicate information for diverse
audiences. for example, parents, teachers, other
school personnel, policy makers, COI1'i!}1llllIT\_,' leaders,
and/or othcis
Promote application ofpsychological and educational
principles to enhance collaboration and achieve
effectiveness in provision of services

2.3 Interventions and Instructional Support
to Develop Academic Skills ,1

15' .
,4.,_

School psychologists have knowledge of the following:
O

O

Biological, cultural, and social influences on cognitive
and academic skills
Human learning, C-Ogllltfl-'12, and developmental
processes, including processes of typical (levelopment,
as well as those related to leainiiig and cognitive
difficulties, across diverse situations, contexts. and
characteristics

' Empiricallv supported methods in psychology and
education to promote COgI1l{1\-’€ and academic skills,
including those related to needs of childicn wi'fcli»
diverse backgrounds and characteristics
Curriculum and instructional strategies that facilitate
childrcn’s academic achievement, including, for
example, teacher-directed instruction, literacy
instruction, peer tutoring, interventions for self-
regulation and planninglorganization; etc. '

' Techniques to a%ess learning and instruction and
methods for using data in decision making, planning,
and progress monitoring
Information and E1SSlS[lVt‘ technology resources ‘to
enhance childi"en’s cognitive and academic skills ‘~

1.:
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Standards for the Credentialing of School Psychologists 

• Implement servicasr5 jehieve academic outcomes, 
including dassrociMi. Itttretional support, literacy 
strategies, home schaalollaboration, instructional 
consultation, and 4flettitdenced-based practices 

• Use empirically Sütt g  strategies to develop and 
implement servi.ce§VA 	individual, group, and 
systems Iev 	 mice classroom, school, 
home, a'c 	i4tyctors related to children's 
cognitive á1id aiOdepi/ 	ills 

• Implemehli*thads 	pmote intervention accept- 
ability and Ii&lit 	appropriate data-based 
decision making prd 	s, monitor responses of ‘s 
children to instruction

:
tng :ontervention, and evaluate 

the effectiveness ise 

• Implement services to achieve outcomes related to 
socialization, learning, and mental health, including, 
for example, counseling, consultation, behavioral 
intervention, home-school collaboration, and other 
evidence-based practices 

• Integrate behavioral supports and mental 4-lealth 
services with academic and learning goals for 
children 

• Use empirically supported strategies to develop and 
implement services at the individual, group, and/or 
systems levels and to enhance classroom, school, 
home, and community factors related to children's 
mental health, socialization, and learning 

• Implement methods to promote mtervennon accept-
ability and fidelity and appropriate data-based 
decision making procedures, monitor responses of 
children to behavioral and mental health services, 
and evaluate the effectiveness of services 

2.5 Diversity in Development and Learning 

• Human developmentaI-  Aocesses related to social—
emotional skills an- tic:144ml health, including pro-
cesses of typical dev ...sent, as well as those related 
to psychopatholoy, aild? .  behavioral issues, across 
diverse situations, 	and charactei istics 

• Empirica 	r4çdjtegies to promote social 
emotionalgmt‘etionin'04nd mental health 

• Strategies,Wseibibl-CiPipiinal, behavioral, and men-
; i 

tal health - sal-I:ices, thaf .Oimote children's learning, 
academic, and lifeellS, including, for example, 
counseling. behavidtaf:Interyention, social skills 
interventions, instructioi fir self-monitoring, etc. 

• Techniques to asse*otaalhation, mental health, and 
life skills and mdthithIl4r using data in decision 
making, planning, tankpligress monitoring 
School psycliologisits-Ip+ollaboration with others, 

demonstrate, y/cilL to, 
• Use assesaMa and dat4collection methods to develop 

appropriate social—emotional, behavioral, and mental 
health goals Tor chfic1rn“-,ciath diverse abilities, disabil-
ities, backgrounds, tiienil4  and needs 

School psychologists have knowledge of the following: 
• Individual differences, abilities, disabilities, and other 

diverse characteristics of people in set wigs in which 
school psychologists work 

• Psychological and educational principles and 
research related to diversity factors for children, 
families, and schools, including factors related to 
culture, individual, and role differences (e g., age, 
gender or gender identity, cognitive capabilities, 
social emotional skills, developmental level, race, 
ethnicity, national origin, religion, sexual and gender 
orientation, disability, chronic illness, language, 
socioeconomic status) 

• Empirically supported strategies in psychology and 
education to enhance sery ices for childrin: and 
families and in schools and communities and 
effectively address potential influences related to 
diversity 

• Strategies MI addressing diversity factors in design, 
implementation, and evaluation of all semces 
School psychologists demonstrate skills to 

• Provide effective professional services in data-based 
decision making, consultation and collaboration, and 
direct and indirect services for individuals, families, 
and schools with diverse characteristics, cultures, and 
backgrounds, with recognition that an understanding 
of and respect for diversity and in development and 
learning is a foundation for all aspects of, service 
delivery 
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School ps 
demonstrate) 
• Use ass 

develop 
diverse a 
and needs' 

ollaboration with others, 

a-collection methods to 

Pic goals for children with 
gs, backgrounds, strengths, 

2.4 Interventions 
to Develop'Sorint41' 

School psych 
• Biologica1cp 

on behaviocanchnt 
emotional impacts 
skills 

ental Health Services 
fe Skills 

wledge of the following: 
and situational influences 

health and behavioral and r- 
ling, achievement, and life 
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. ‘ k. 1, ;»;.;;,_.
, . . as ii ‘“i’.lf*;* .School p$¥C£§ql9gi5{slF;§€I£§1?iOll3l)OI'2l[1OI'l with others,

>5 ‘I ;- ' ‘Pie ‘
ail.

, 5,“,
demonstratelg. 5“ é%t§;.:%Ji%Tl=.. 2 _ . ‘.1 -T
° Y " ’ l . ‘$5 *1 J —collcction methods toLse ass ’ ;l___ a ' i

d 1'05"” i,- . rgfi 3» . . _evelop _ gmic goals for children with
diverse a ilit_1es,if<:;iis2i.l%:1lgi_.es, backgrounds, strengths,
and necdis“ L ‘ "'?""“° Implement servicé§ ;’oi,;;a1;'<iiliit*x'c academic outcomes,
. 3. _’,J-.i;"“;;§ .includin classroo ;- 1 trucuonal su )0l"[, l1tcr'1cv. g . pl " ‘ ‘
strategies, home 'SCvl19Ql;,§;§,0llHbOF8ilOfl, nistmctional

- f' E‘-»f"~s*“-iconsultation, and El@,ci;iio§Iidenccd~based practices_ _ _ »;
° Lsc empirically strategies to develop and

. . = w , :- , . .implement serv1CC$,i',3-iitligz individual, group, and
systems classroom, school,

: ‘it iii; t. :§_<>=, . ,l'lO111C,. related to children s
cogn1t1\=e,;ii;§l’;_ai;;§de1:p5.;(;i lplls

' lmplem(:iiiit:vI:11i;;tli§ds%%'i pgnote intervention accept-
ability and fiaéuiggg ,3; appropriate data-based

. . . 5 <_,'~ >4‘ if, .
decision making monitor responses of
children to insnucfionaiijduntcn/eiition. and cvaluate

2 -=‘ .\,':1"the eilectivencss 0%
kw .<., '-1!! J»1»-*‘?ii‘r;,;1’~.*_ *;§§;;-~1.=:-». F

2.4 I!!te!'V6nt1pn$rlQi?;g1¢6ntal Health Services
» *7 9% . lift 1

to Develo]é,i:)*Sopialz,_,i§;1"i%§§!§§?fe Skills
Ii 1- J ~ rial?

School %wkdgeof the Following:
0 BlOlOg'lcal;= and situational influences

on behavior, and behavioral and
emotional impacts, achieveincnt, and life
skills ',

° Human developmeiitgiéi éppiocesses related to social-
emotional skills health, including pro-
cesses of typical as well as those rclatcd
to ;)sycliopat,l1olog,§,;,§,. i£.ig1t»_bCl]flV'lOI'2il issues, across
diverse sittiatioris, and cliaractciistics

° Em irica -“if “ dél WKCKIES to )roniote social
inintalhi-alth

° Strategiegii:irsdi§i’al-efiiiozziiipnal, behavioral, and men-
tal l1€3lll'liiS&'l'\ll_C¢S5llli:;?,i§€;fi%‘£)1DOi€ childrcn’s learning,
acadcmic, and lilfiiigli-lllvsil including, for example,

.if'€1~=.r3‘.'counseling. bchavior;a'l='*iiiter\»cnti0i1, SOCI2ll Sl(lllS
interventions, sell‘-monitoring, etc.

° Techniques to ass<:§%§l$§):1__:§a.l,iZati0ii, mental health, and
life skills and using data in decision
making, planning, pfpgress monitoring

.*i;;’ :21: .School ])SYCl1Ql0glS_f.fi,_,‘yi.I§§,EOl.l3.l)0l"ZlKlOl1 with others,
demonstrate ,kkz'1£§ to;, ,i_',, film’, .e;-_;.r _
° Use asscsSIl'!‘Q13I; and Clfl;lB.;'0Qll€(‘t1OI1 methods to develop

a ro riat"e social—cti"i'o'tioiial, behavioral, and mentalPP P . 5 , ,,
health goals Tor diverse abilities, disabil-
ities, backgrounds,_'5I2__lcii§tli$ and needs
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2.

Implement services to 3.(‘l1l(‘V€‘ outcomes related to
socialization, learning, and mental health, including,

r‘ I

for example, counseling, consultation, behavioral
intervention, home —sch0ol collaboration, and other
evidence-based practices I
Integrate behavioral supports and mental lhcalth
services with academic and learning goals for
children
Use empirically supported strategies to develop and
implement services at the individual, group, mid/’or
systems levels and to enhance classroom, school,
home, and community factors rclatcd to tliildrcifs
mental health, socialization, and learning g
Implement methods to promote intervention accept-
ability and fidelity and appropriate Clat1.1;-l)ElS(‘(l
decision making procedures, monitor responses of
children to behavioral and mental health services,
and evaluate the f2ll‘€Cil\-1311685 oi services

5 Diversity in Development and Learning

School psychologists have lviou-ledge of the following:

O

O

I

Individual differences, abilities, disabilities, and other
diverse characteristics of people in settings ll'I'vWi'll(‘il
school psychologists work "
Psychological and educational prmcipleis and
research related to diversity factors for cliildren,
families, and schools, including factors related to
culture, individual, and role (liili‘!"€’11CCS (e g., age,
gender or gender identity, cognitive capabilities,
social emotional skills, developmental level, race,
ethnicity, national origin, religion, sexual and gender
orientation, disability, chronic illness, language,
SOClO(‘.(‘OI10l'1'llC StfllUSl

Empirically supported strategies in psychology and
education lo enhance scrxiccs For cliildrl_irL' and
families and in schools and communitiés and
ellectivcly address potential influences rclated to
clivcrsity -
Strategies for addressing diversity factors in design,
implementation, and evaluation of all senices
School psychologists demonstrate skills to
Pronde ellective ])f0fC§S10fifll services in data-based
decision inaking, consultation and collaboration, and
direct and indirect services for indivicltials, families,
and schools with diverse characteristics, cultures, and
backgrounds, with recognition that an Lll1(lCfSl;tI1diDg
of and respect for diversity and in development and
learning is a foundation for all aspects of. SC]'\'1(‘t‘
delivery
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National Association of Seikio 	chologists 

• In collaboration with;Wthe$14 acldi ess individual 
.1" 

differences, strength's, li4ekgKounds, and needs in 

the design, ilnplcmerrtultlegy and evaluation of 

services in order to - impro

▪  

ve, academic, learning, 

social, and mental health `ciu-tco-mes for all children in 

family, school,: and ndnimitiMity contexts 

• In schools and Other agencteiLtadVance social justice and r; 
recognition that culturalyclictertential, linguistic, and 

other areas of diversity niirrekiilt in different strengths 

and needs; promote respect i

• 

t individual differences; 
- 

recognize complex interaccionsneiween Individuals with 

diverse characteristics; aiidiinfileMent effective methods 

for all children, famllies,,aried.schools to succeed 

• Provide culturally comPetent'und effective practices 
in all areas of school psychology service delivery and 

in the contexts of diverse inditidual, family, school, 

and community characteristics 
- 	k 

2.6 School-Wide Practides to Promote 
Learning 

School psychologists have 'jcWowl4difr  of the following: 
• school and systems stru.C. iu ce,, , sehool organization, 

general education, speciael education, and alternative 
; 

educational services across diverse settings 

• Psychological and ‘eduCa:tional principles and 

reseal eh related to organiiadonal development and 
-Eric  systems theory ;  

• Issues and needs in ichonlit

cle 

 munities, and other 

settings, including accountability requirements and 
;at t 

4, 
local, state, and federarpolisand regulations 

• Empirically supportedactilltAactices that promote 
academic outcomes, learning, social development, 

and mental health; prevent ?  Moblerns; and ensure 
positive and effective schoolnisanization and climate 
across diverse situations, contexts, and characteristics 

School psychologists, in Collaboration with others, 

demonstrate skills to: 

• Design and implement eilapiOally supported prac-

tices and policies in, fory 'ex4mple, areas such as 

discipline, instructional suppcIrt; staff training, school 

improvement activities, 	evaluation, student 

transitions at all levels Q4dling, grading, home 
school partnerships, etc, , 

• Utilize data-based decision making and evaluation 
methods, problem-solving. steategies, consultation, 
and other services for systems-level issues, initiatives, 
and accountability responsibilities 

• Create and maintain effective and supportive learn-
ing environments for childteMand others within a 
mulntiered continuum -Ct.  eic.teCOI-based services 

14  

• Develop school policies, regulations, services, and 
accountability systems to ensure effective services for 

all children 

2.7 Preventive anti Responsive Services 

School psychologists have knowledge of the following: 

• P”chological and educational principles and 

research related to resilience and risk factors in 

learning and mental health 

• Methods of population-based service delivery in 
schools and communities to support prevention and 

timely intervention related to learning, mental health, 
school climate and safety, and physical well-being 

across diverse situations, contexts, and characteristics 

• Universal, selected, and indicated (i.e., primary, 

secondary, and tertiary) prevention strategies at die 

individual, family, group, and/or systems levels related 
to learning, mental health, and physical well-being -- , 

• Empirically supported strategies for effective crisis 

prevention, preparation, and response 

School psychologists, in collaboration with others, 

demonstrate stalls to. 

• Promote environments, contexts, and services for 

children that enhance len ning, mental and physical 
14 ell-being, and resilience through protective and 

adaptive factors and that prevent academic problems, 

bullying, violence, and other risks 

• Use assessment and data collection methods to 

develop appropriate goals for and to evaluate 

outcomes of prevention and response activities and 

crisis services 
• Contribute to, design, implement, and/or evaluate 

prevention programs that integrate home, school, 
and community resources and promote learning, 
mental health, school climate and safety, and physical 
well-being of all children and families 

• Conn Mute to, design, implement, and/or evaluate 
services for crisis prevention, preparation, response, 
and recovery at the individual, family, and systems 
levels and that take into account diverse needs and 

characteristics 

• Utilize data-based decision making methods, prob-
lem-solving strategies, consultation, collaboration, 
and direct and indirect services for preventive and 
responsive services to promote learning 'and mental 

health and for crisis services 

2.8 Family-School Collaboration Services 

School psychologists have knowledge of the following: 

II
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Learning ' -
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ln collaboration address individual
diflercnces, stre,’I1gth's, and needs in
the design, and evaluation of
services in O[‘;dCI‘ to‘ nnpyovoi academic, learning,
social. and igiiliiftcoggies for all cliilclren in
family, school ,‘ arid :ocin'in§ti_}'l;;_ty;coiitexts
In schools and other social Justice and
recognition that cu1mr2fl;s=§?;ipfe"ricntial, linguistic, and
other areas of diversity in different strengths
and needs; promote respt§,%tE1t:5,il;§ndi\'idiial differences;
recognize complex intera<::(;:'tons‘l}eiwecii indivzduals with
diverse characteristics; and jihpleiliient effective methods
[or all children, faml]ies,,a.ip”d_se,lit:vols to succeed
Prmide culturally comp¢|;:¢?t_»§nd elliectit-e practices

2 I‘ '~'
in all areas of school psychology service delivery and

. . ..i. .in the contexts of diverse l§1Cil§~'1Clu2tl, Family, school,
-‘ 17-; . ...‘r":4.1and communit;_y _charactc1J§l_3,1%"‘_
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2.6 School-Wide Pracpicgfisigii, Promote
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School psychologists have of the following:. 4 , .3 t.
School and systems _st1‘itii_itui;c,;,scho0l organization,
general education, special. ediication, and alternative
educational services ‘acroisi settings
Psychological and _educgI{ional principles and
research relateid to organiéatédnal development and
systems theOTY§ it. - V-5,
Issues and needs in §eho§§[§§c£a§}imuiiitit+s, and other
settings, including requirements and
local, state, and federalipglicigéggand regulations
Empiricall'y supported sclitiolgigractices that promote
academic outcomes, socialdevelopmeiit,
and mental health; preypintlf p:i‘Ol)lCH1S; and ensure
positive and efiectivesclloolidfganizatioii and climate
across diverse situations, conteirts, and characteristics
School psychologists, in collaboration with others,

clenionsrrate skills to: I’,
Design and implement, supported prac-
tices and policies in, ,§q,‘§Z,'§i_r§_31plc~, areas such as
discipline, instructional stall‘ training, school
improvement acfivities,l?Q§?g1i'a_§,'1 evaluation, student
transitions at all levels pi:‘,sel_i'?'cSling, grading, home
school partnerships, etc, , _ ii *5.
Utilize data-based dccisioii and evaluation
methods, problem-solvirig, strategies, consultation,
and other services for system's—1evel issues, initiatives,
and accountability responsibilities
Create and maintain eflective and supportive learn-
ing environments for cliilgflt,di:i,i3’,and others within a
miiltitieied contintitlin iili-i~,:‘i§iiii€i(lili*l)ased services

-, Fe- I L’?
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lllationa! Association of Scfildigligié/chologists

° Develop school policies, regulations, services, and
accountability systems to ensure €lll_‘CllVE services for
all children

2.7 Preventive and Responsive Services

School psychologists have knowledge of the following:
° Psychological and educational principles and

research related to resilience and risk factors in
learning and mental health

° l\’1(‘El10dS of population-based service delivery in
schools and communities to support prevention and
timely iriteweiition related to learning, mental health,
school climate and safety, and physical well-being
across diverse situations, contexts, and characteristics

' Universal, selected, and indicated (i.e.. primary,
secondary, and tertiary) prevention strategies at tlie
individual, family. group, andlor systems levels related
to learning, mental health, and physical well—beingv‘ '_

' Empirically supported strategies for effective crisis
prevention, preparation, and response
School psychologists, 111 collaboration with others,

demonstrate skills to.
° Promote cnvironineiits, contexts, and services for

children that enhance learning, mental and physical
it-ell-being, and resilience through protective and
adaptive factors and that prevent academic problems,
bullying, violence, and other risks t.

° Use assessment and data collection methods so1..-§

develop appropriate goals for and to evaluate
outcomes of prevention and response activities and
crisis services

° Contiibute to, design, implement, andfor evaluate
prevention programs that integrate home, school,
and community resources and promote learning,
mental health, school climate and safety, and physical
well-being of all children and families

° Contribute to, design, implement, and/or evaluate
services for (U815 prevention, preparation, response,
and recovery at the individual, family, and systerris
levels and that take into account diverse needs and
cliaracteristics L

° Utilize data~based decision making methods, proh-
lem-solvmg strategies, consultation, collaboration,
and direct and indirect services for preventive and
responsive services to promote learning and mental
health and For crisis §€I‘\/1('(’S

2.8 Fan1ily-School Collaboration Services

School psychologists have ltnoaclcdge of the following: -P
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Standards for the Credentialing of School Psychologists 

t 
• Characteristics o 	es, family strengths and u 

needs, family cal ., 	family school interactions 

that impact childreth developmen t .. 	, 	, 	, 
• Psychological and cdistational principles and 

research related to family systems and their influences 
on children's academic, motivational, social, beha-

vioral, mental healthy and social characteristics 

• Empirically supportedstrategies to improve outcomes 

for children by prortio,chtollaboration and partner- 
ships among p en “ s:u ehools, and community 

agencies, and by 	jig family involvement in 

education 	, 

• Methods that imp:Lc:pie i tfamily functioning and 

promote children's !Legging, social development, 

and mental health, including, for example, parent 

consultation, conjoint consultation, home-school 
collaboration, and othece'vidence-based practices 

School psychologists? , in ,eollaboration with others, 

demonstrate skills to: 	- 

• Design and implement rempirically supported prac-
tices and policies thaVfaailate family school partner- 

 11 
slips and interactun

,Si 
 idi community agencies to 

enhance aeadeniiPteWing, social, and mental 

health outcomes fortOdren 

	

:?:; 	- 4  
• Identify diverse cnItubal iisues, situations, contexts, 

and other 'factors that have an impact on family 
school interactions and address these factors when 
developing and providing services for families 

• Utilize data-based derisicin making and evaluation 

methods, problem-solving strategies, consultation, 

and direct and inelirectl.selvices to enhance family 
school-communita'Weness in addressing the 
needs of children 

• Design, implemen 	uatc educational, support, 
and other ts)pes of PrO is that assist parents with 

promoting the acaderifit and social- behavioral success 
of their children and addressing issues and concerns 

2.9 Research and Program Evaluation 

School psychologists have kn'otededge of the following 

• Research design, measurement, and varied methods of 
data collection teehnieges: used in investigations of 
psychological and-edticalobal principles and practices 

• Statistical and othiegd* analysis techniques suf-
ficient for undersigkingtresearch and interpreting 
data in applied settings 

• Program evaluation methods at the individual, group, 
and/or systems levels 

• Technology and information resources applicable to 
research and program eYaluation 

• Techniques for judging research quality; synthesizing 

results across research relevant for services for 
children, families, and schools, and applying research 

to evidence-based practice 

School psychologists demonstrate dulls to - 

• EN aluate and synthesize a cumulative body of 

research and its findings as a foundation for effective 

service delivery 

• Provide assistance in schools and other settings for 

analyzing, interpreting, and using empirical founda-
tions for effective practices at the individual, group, 

and/or systems levels 

• Incorporate various techniques for data collection, 

measurement, analysis, accountability, and use of 
technology resources in decision-making and in 

evaluation of services at the individual, group, and/ 

or systems levels 

• In collaboration with others, design, conduct ana-

lyses, and/or interpret research and/or program 
evaluation in applied settings 

2.10 Legal, Ethical, and Professional Practice 

School psychologists have knowledge of the following: 

• History and foundations of their profession 

• Multiple school psychology service delnery models 

and methods 

• Ethical and professional standards for school 

psychology 

• Legal standards and regulations 

• Factors related to professional identity in school 

psychology 
• Relevant information sources and technology 

• Methods for planning and engaging in continuing 

education 
School psychologists demonstrate skills to: 

• Provide services consistent with ethical and profes-

sional standards in school psychology 

• Provide services consistent with legal standards and 

regulations 

• Engage in effective ethical and professional decision-
making that leflects recognition of diverse needs and 
characteristics of children, families, schools; and 
other professionals 

• Apply professional work characteristics needed for 
effective practice as a school psychologist, including 

respect for human diversity and social justice, com-
munication skills, effective interpersonal skills, respons-
ibility, adaptability, initiative, and dependability 

• Utilize supervision and mentormg for effective school 
psychology practice 
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I El viilei‘,

Gliaracteristics ofi A gs, family strengths and
needs, familyi -school interactions
that impact childréiils degclopment
Psychological and‘ -ediglcational principles and
researcli related to family systems and their influences
on cliildren’s academic, motivational. social, beha-
vioral, mental health; arid social cliaracteristics
Empirically SU]JpOI"ytC‘_d;S;t[‘3lICgl6S to improve outcomes
for children by ollaboration and partner-
ships among piililtgjliigighools, and community
agencies, and by family iiivolvemeiit in
e ucation , ,-*,,,"?',, ‘=
l\/iethods ,that ljfamily functioning and
promote children’s3;leai;‘n:ing, social development,
and mental health, 'iricluding, for example, parent
consultation, conjoint consultation, liome—-school

'~< .collaboration, and otlierjevidence-based practices
School psyehologistshin collaboration with others,

~11...

sslw

demonstrate skzlb to: i L P

2.

Design and imple§nent:,‘Eg‘npirit-allv supported prac-_ ,~,;.;.i,,,,~ I
tices and policies tlJi_a%},fa.§lit,ate family -scliool partner-

. . 5.. ,2" . .
ships and ll11;CI‘3.C_l;1Q§/l$f_,~?$1%1 community agencies to
enhance aoademiléllilifitfihing, sotial, and mental-' * i
health outcoines fo cllildreii

. , -‘ “Q1 '5 ‘laldentify diverse culttiral ‘issues, situations, contexts,
o " ‘ ’ l . -and other factors that have an impact on family»

school interactions and address these factors when
developing and providing services for families
Utilize data-based decision making and evaluation
methods, problem-soivirig strategies, consultation,
and direct and lB§li.l‘CCj2{=S§fViceS to enhance family-

, i_-¢_’,"§*~ '=£‘-’,¢.+l'- .
SCll0Ol-(‘0iT}II1L1!!1l§y‘5',ilQ‘fi:Q(§§Ii¥CI'lC§$ in addressing the

it J-al,iineeds of children ii}% W
Design, in1}ZilciIieii?tir§fit‘;l?§.=e,'§'/éluatc educational, support,
and other Aypes of firogiféiliis that assist parents with
promoting the academic and social- behavioral success
of their children and addressing issues and concerns

9 Research and Program Evaluation

School psychologists have /hliauilrrige of the following‘
Research design, measuremeiit, and vaiied methods of
data collection used in investigations of
psychological and *§tli'ic§l§ohal principles and practices
Statisricalanlj analysis techniques suf-
ficient for. qnde1s€ahld:irigl'rcseai‘ch and inteipreting
data in applied settiiigs _i
Program evaluation methods at the 1l1Cl1V1Cltl2tl, group,
and/or systems levels
Technology and inforrnation resources applicable to
researcli and program evaluation

____ ~_ 1%

Standards for the Credential.-ng of School Psychologists
\

° Tcchniques for judging research quality; synthesizing
results across research relevant for services for
cliildrcn, families, and schools. and applying research
to evidence-based prat tice
School psychologists demonstrate ski/Li to‘

° E\ aluate and synthesize a cumulative body of
research and its findings as a foundation for effective
seivice delivery

' Provide assistance in schools and other settings for
analyzing, interpreting, and using empirical founda-
tions for effective pI"2l£‘ll[‘(‘S at the ll'l(llVlCll.l2Ll,figTOl.1P,
and/or systems lcvcls

' Incorporate various techniques for data collection,
measurement. analysis, accountability, and use of
technology resources in decision-making and in
evaluation of services at thc individual, group, and/
or systems levels

' l.n C0ll2ll)01"Hll0I1 with others, design, conduct ana-
lyses, and/or interpret research and/or program
evaluation in applied settings

2.10 Legal, Ethical, and Professional Pxfactice

School psychologists have know/edge of the following:
° History and foundations of their profession
° l\-‘Iultiple school psychology service delivery models

and methods
° Ethical and professional standards for school

psychology
' Legal standards and 1"(;‘gUl21[lOI15
° Factors related to professional identity in school

psychology ; -
° Relevant iiiforrnation sotn-cos and technology
° Methods for planning and engaging in coiitihtiing

education
School psychologists denioiistrate skills tot

° Provide services consistent with ethical and profes-
sional standards in school psycliology

' Provide services consistent with legal standards and
regulations

° Engage in effective ethical and professional decision-
making that ieflects recognition of diverse needs and
characteristics of children, families, schools, and
other professionals l‘

' Apply professional work characteristics needed for
effective practice as a school psychologist, including
respect for human diversity and social justice, com-
munication skills, effcctive interpersonal skills, respons-
ibility, adaptability, iiiitiative, and dependability

° Utilize supervision and mentoring for effective school
psychology practice
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; 
National Association of SchdollPsychologists 

• Engage in effective, collaborative professional rela-
tionships and interdisciplln.a;ry;partnerships 

• In collaboration with odiefiirdfessionals (e.g., teachers, 
r principals, library and meclia  spsnalists). access, evalu- 

ate, and utilize info 	 ces and technology in 
ways that enhatkett 	etwes for children  

• Advocate for school psychologists' professional roles 
to provide effective services, ensure access to their 
services, and enhance the learning and mental health 
of all children and youth 

• Engage in career-long self-evaluation and continuing 
pi ofessional development 
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° Engage 11'] effective, coilla;bofz1§.;ve professional rela- '
tionsh1ps and interdiscip]j§1;§1_y3ia1"t11e1*sh1ps

° In collaboration with oth§_e';*3’})r6‘i'essionals (e.g. teachers,sfKi§1\ I
principals, library and .§p'§c1alwts),access, evalu-

.. . ..*;- ‘ ‘Ev’ _;|‘- .ate, and uuhze 2 %i$$1£§C€S and technoiogy I11 '
ways that enhdnikritlfi. ‘ §Y§Q%feW1ccs for children
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Advocate for school psychologists’ professionai roles
to provide efI'ec11ve services, ensure access to their
services, and enhance the Ecarning and mental health
of all children and youth
Engage III career-long sell‘-evaluation and mntimnng
plofessional development ;g, '
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