
NEIL ABERCROIIBIE 4 ° ' ,~ KATHRYN S. MATAYOSHI
GOVERNOR ,*' -.'._ SUPERINTENDENT

= ‘@.>‘1€.f “\ -1.?-1 j
M.’

STATE OF HAWAII
DEPARTMENT OF EDUCATION

P.O. BOX 2360
HONOLULU, HAWAl"l 96804

Date: 02/06/2013

Committee: House Education

Department: Education

Person Testifying: Kathryn S. Matayoshi, Superintendent of Education

Title of Bill: HB 0675 RELATING TO EDUCATION

Purpose of Bill: Promotes awareness of the definition and characteristics of dyslexia
and other similar learning disorders. Requires DOE to provide
professional development to teachers relating to students with dyslexia.
Requires the Hawaii teachers standards board to establish licensure
standards for reading specialists.

Department's Position:

The Department of Education (Department) does not support HB675. The Department
appreciates the Dyslexia Work Group's comprehensive plan for literacy. Over the past three
years, the Department has addressed the concerns of the Work Group through implementation
of its dyslexia awareness efforts.

The annual Child Find Process incorporates dyslexia awareness. Professional development for
all teachers is available through complex area/state staff and professional development
coursework. Response to Intervention (RTI) is occurring at schools throughout the state with
student progress being monitored through several systems. The practice of educational
data-based decision making is embedded at every school. Schools apply a data team process
that reviews student progress, creates action plans to focus on student needs, and , when
needed, employs the assistance of "higher |eve|s" of support with a focus on student success.

Lastly, Hawaii's teachers are qualified and capable of providing reading instruction to students.
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VIA HAND-DELIVERY

Committee on Education
Representative Henry J. C. Aquino, Room 419
Representative Isaac W. Choy, Room 404
Representative Faye P. Hanohano, Room 418
Representative Linda Ichiyama, Room 327
Representative Mark M. Nakashima, Room 406
Representative K. Mark Takai, Room 426
Representative Lauren Kealohilani Cheape, Room 303
Representative Richard Lee Fale, Room 319

RE: House Bill No. 675 and the related Comprehensive Planfor Teaching Reading
in Hawai'i Schools.

Ladies and Gentlemen:

I am the Executive Director of the International Dyslexia Association (HIDA).

HIDA is asking for support of House Bill 675 (HB 675) which requires the Department of Education
to begin the process of improving reading and literacy instruction in Hawai'i public schools. The
changes contemplated by HB 675 are necessary because reading instruction method currently used in
Hawai’i’s schools are not adequate to teach reading to students with dyslexia or other reading
disabilities (up to 20% of the population). They are also not adequate to teach reading to many other
students even though they do not have a disability (the 41% of Hawai’i’s fourth graders and 32% of
Hawai'i’s eighth graders who read below basic reading levels; see 2011 NAEP results). A copy of
HB 675 is attached.

HB 675 is scheduled for hearing before the House Education Committee on Wednesday. February 6.
at 2:10 pm. in Room 309.

HB 675 is a result of Senate Concurrent Resolution No. 110 (SCR 110) which was unanimously
adopted by the Senate and House of Representatives in 2010. A copy of SCR 110 is attached.

The resulting Working Group consisted of representatives of the Department of Education (DOE);
University of HaWai’i (UH); Teacher Education Coordinating Committee (TECC); Special Education
Advisoly Council (SEAC); Hawai’i Association of Independent Schools
(HAIS); and community organizations, including HIDA, that are concemed about literacy and

education.

Office: 705 S. King Street, Suite 206, Honolulu, Hawai'i 96813
Ph: (808) 538-7007 - Toll Free (neighbor islands only): 1-866-773-HIDA (4432) ~ Fax: (808) 538-7009

E-mail: hida@dys|exia-hawaii.org ~ Website: wvvw.dys|exia-hawaii.org



The Working Group members met at least monthly from 2010 through the beginning of 2013. Amazingly, the
members reached agreement on the Comprehensive Planfor Teaching Reading in Hawai'i Schools
(Comprehensive Plan), a copy of which is attached. On January 15, the Working Group submitted it to
Representative Takumi for the House Education Committee, and Senator Tokuda for the Senate Education
Committee. The Comprehensive Plan requires significant changes relating to literacy instruction in university
teacher preparation programs and public school classrooms in Hawai'i. As noted in the introductory letter on the
first page of the Comprehensive Plan, all members of the Working Group agree that literacy instruction in schools
should be guided by principles and practices described in the Comprehensive Plan.

The Working Group also submitted a proposed bill to begin implementation of portions of the Comprehensive
Plan. Although the DOE representatives approved the Comprehensive Plan, they advised the Working Group that
the DOE would not approve any proposed bill. Therefore, the Working Group submitted the proposed bill to
Representative Takumi and Senator Tokuda but indicated it had not been approved by the DOE representatives.
Ultimately, the proposed bill underwent a number of changes in the legislative drafting process and emerged as
HB 675.

HB 675 requires the DOE to: (a) promote the awareness of, and strengthen support for, persons with dyslexia or
other similar learning disorders; (b) require at a minimum, subject to funds made available for this purpose and
the availability of qualified personnel, one licensed reading specialist teacher who meets the requirements
established by the Hawai'i Teacher Standards Board, for each public school; and (c) make available professional
development materials and training to educators to support the enhancement of reading, writing, and spelling
skills of students with, dyslexia, or other similar learning disorders.

HIDA supports the intent of HB 675, but has requested changes to restore consistency with the Comprehensive
Plan. A redlined copy of the proposed changes, and a letter addressed to Representative Takumi and
Representative Ohno explaining why HIDA is requesting the changes, are attached.

Although HB 675 specifically references children with dyslexia or other reading disorders, the changes requested
by HIDA as set forth in HB 675 will contemporaneously improve reading instruction for other students Who
struggle with reading (i.e., the 41% of Hawai'i’s fourth graders and 32% of I-lawai’i’s eighth graders who read
below basic reading levels in 201 1). This was always the intent of the Working Group.

Please note the changes contemplated by HB 675 and the Comprehensive Plan have been implemented in other
states and are yielding very favorable results. Furthermore, the school-based programs portion of HlDA’s teacher
training and practicum program, the Odyssey Project, provides a successful working model for implementation of
the procedures and practices laid out in the Comprehensive Plan. So, HIDA knows the procedures and practices
will work in Hawai‘i. A description of the Odyssey Project, including the success of the school-based programs,
is attached. In spite of requests for school-based programs from many other schools, as a very small volunteer
organization, HIDA knows the ultimate solution lies with the DOE and local universities.

We also understand that practices such as are contemplated in HB 675 have been implemented in certain DOE
schools and that this is in the discretion of the respective principal. HIDA believes that proper reading and
literacy instruction is so fundamental to education, that it should be administered at the DOE level. Also,
respective principals should not have to “reinvent the wheel” in creating a sound reading and literacy instruction
program, or in providing requisite professional development opportunities regard best practices reading and
literacy instruction. These matters should be the responsibility of the DOE and implemented through the
principals at their schools.

HIDA recognizes that clearly there are many demands on the DOE and school resources in these difficult
economic times. However, as a matter of educational priorities, what can be more important than teaching
children to read? Children who cannot read will struggle in school and will struggle in life. Because of a
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variety of reasons, often related to the effects of persistent school failure, the societal risks associated with the
inability to read are:

0 85% of delinquent children and 75% ofadult prison inmates are illiterate
~ 60% of adolescents in substance abuse treatment programs have learning disabilities
0 25% of students identified as having a specific leaming disability drop out of high school, which is

approximately 3.5 times the overall rate
0 62% of students with dyslexia or other learning disabilities were unemployed 1 year after graduation
0 teenagers with dyslexia are more likely than those without dyslexia to drop out of school, withdraw

from friends or families, or attempt suicide
o 90 million U.S. adults are functionally illiterate
~ an estimated $2 billion is spent each year on students who repeat a grade because they have reading

problems
I the cost to taxpayers of adult illiteracy is $224 billion a year in welfare payments, crime, job

incompetence, lost taxes, and remedial education
I U.S. companies lose nearly $40 billion annually because of illiteracy

The National Center for Education Statistics has stated “although difficult to translate into actual dollar
amounts, the costs to society [of dyslexia] are probably quite high in terms of lower productivity,
underemployment, mental health services, and other measures.” Furthermore, failure to support people with
dyslexia can result in a tremendous loss of human potential. Researchers have provided evidence that
dyslexic brains often possess greater creativity, imagination, and dynamic reasoning. This is consistent with
a 2007 study of entrepreneurs in the United States which found that a disproportionately high number (35%)
identified themselves as having dyslexia.

HB 675 is the first step towards giving every public school student the opportunity to learn to read, and also
towards reducing illiteracy, and the societal risks associated with the inability to read, in Hawai'i.

We hope you will support HB 675.

Please feel free to call me at 538-7007, or Elizabeth Ishii a member of HIDA’s Professional Advisory Board who is
familiar with HB 675 at 522-5133 if you have questions.

Thank you for your consideration.

Very truly yours,

fill,
ti?)-,_,,_

.._¢l
A

MARGARET J. HIGA
Executive Director

cc (without enclosures): Representative Roy Takumi
Representative Takashi Ohno
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Conference Room 309

TESTIMONY TO
THE HOUSE COMMITTEE ON EDUCATION

RE: HB 675 — Relating to Education

Dear Chair Takumi, Vice Chair Ohno, and Members of the Committee:

My name is Ryan Masa. I am the President of the HaWai‘i Branch of the Intemational Dyslexia
Association (HIDA), a Hawai‘i non-profit corporation. HIDA has dedicated itself for thirty years to
its mission of increasing awareness of dyslexia in the community, providing support for dyslexics,
families and educators, and promoting teacher training and improving literacy for struggling readers
throughout Hawaii.

HIDA supports the intent of HB 675 — Relating to Education, but respectfully has
recommendations regarding some of its provisions.

HIDA is quite familiar with HB 675, as we had the honor of having representation on the Working
Group created pursuant to 2010 Senate Concurrent Resolution No. 110 (SCR 110) that met at least
monthly for three years and recently submitted both the Comprehensive Planfor Teaching Reading in
Hawai ‘i Schools (Comprehensive Plan) and the draft legislation for what is now HB 675. This
Working Group also included the Hawai‘i Department of Education (HIDOE), University of I-Iawai‘i
System (UH), Teacher Education Coordinating Committee (TECC), Special Education Advisory
Council (SEAC), and several other organizations committed to improving literacy for all students in
Hawaii. The passage of HB 675 would be an important step toward implementing the Comprehensive
Plan.

Our comments on HB 675 are as followed:

1. Dyslexia Definition. We strongly recommend the current definition of dyslexia [Page 1, Lines 1-
12; Page 4, Lines 3-7] be changed to read, "Dyslexia is a specific learning disability that is
neurological in origin. It is characterized by difficulties with accurate and/ orfluent word
recognition and by poor spelling and decoding abilities. These dijficulties typically resultfrom o
deficit in the phonological component of language that is often unexpected in relation to other
cognitive abilities and the provision ofeflective classroom instruction. Secondary consequences
may include problems in reading comprehension and reduced reading experience that can impede
growth ofvocabulary and background knowledge."

This corrected definition of dyslexia has been adopted by both the federal National Institute of Child
Health and Human Development (NICHD) and the Intemational Dyslexia Association (IDA) since
2002, and has now withstood over l0 years of scientific inquiry. Also, the definition is consistent
with federal policy, as dyslexia is listed under "Specific Learning Disability" in the Individuals with
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Disabilities Education Improvement Act (IDEA, 2004). In fact, dyslexia has been listed as a Specific Learning
Disability since the first major federal special education law (PL 94-142, Education of All Handicapped Children
Act) was passed in 1975. Considering major components of this bill pertain to public awareness and professional
development, an essential starting point for all subsequent conversation and action requires use of a definition that
is accurate and consistent with both the scientific community and federal law.

2. “Similar Learning Disorders”. We strongly recommend that the term "similar learning disorders" be
replaced with "literacy challenges." The bill‘s definition for "similar learning disorders" is the stated
definition for "literacy challenges" in the Comprehensive Plan. This corrected term is more specific to the
intent of the bill, and is consistent with the Response to Intervention (RTI) framework. It is widely agreed
upon that intervention will be provided to students on the basis of need, without first having to qualify with a
fonnal diagnosis of a "learning disorder." Many struggling readers’ difficulties will not, and should not, rise
to the level of a "disorder." This is a key component of RTI we should provide a tiered approach that
applies, at the lowest level, to all students, with the goal of minimizing students who require more intensive
intervention

3. Literacy Specialists. We strongly recommend that the license or license field "Literacy Specialist" be added
in conjunction with provisions containing the term "Reading Specialists". The conceived Literacy Specialist
license, required skills, and job description, which are used prominently throughout the Comprehensive Plan,
are different from the already existing ones for reading specialist. Individuals classified as literacy specialists
shall have advanced preparation and meet more rigorous standards for comprehensive and in-depth content
knowledge than what currently is required. Again, the SCR-l 10 Working Group agreed on this distinction
after three years of thoughtful deliberation.

4. Teacher Licensure. As a technical matter, it is our understanding that the Hawai‘i Teacher Standards Board
(HTSB), in consultation with the HIDOE, but not the HIDOE itself, determines licensure for Hawaii teachers.
[Page 2, Lines 19-21]

5. Areas of Support. We strongly support the bill‘s intent to "support students with dyslexia and other literacy
challenges by implementing a comprehensive plan..." [Page 2, Lines 9-l 1]. We also strongly support the
three provisions that require the HIDOE to: (a) promote the awareness of, and strengthen support for, persons
with dyslexia or other similar leaming disorders; (b) require at a minimum, subject to funds made available
for this purpose and the availability of qualified personnel, one licensed reading specialist teacher who meets
the requirements established by the HTSB for each public school; and (c) make available professional
development materials and training to educators to support the enhancement of reading, writing, and spelling
skills of students with, dyslexia, or other similar leaming disorders.

Dyslexia and other literacy challenges affect up to 15-20% of the general population. Of all students diagnosed
with a specific learning disability, 85% have an issue pertaining to reading and language processing, making it by
far the most common learning disability. The condition does not discriminate — it exists across gender, ethnicity,
and all levels of intelligence and socioeconomic status. This bill is not simply about diagnosis though; it is about
helping all struggling readers. Specifically, while the sections of HB 675 (as revised by HIDA’s changes to
confonn to the Comprehensive Plan) that relate to reading specialists and literacy specialists and professional
development for educators, are essential to improve reading instruction for students with dyslexia, they will also
improve reading instruction for students with other literacy challenges. It is widely known that 41% of Hawaii
public school fourth graders and 32% of its eighth graders scored below basic on 2011 National Assessment of
Educational Progress (NAEP) exam. These statistics, which rank Hawaii toward the bottom of the nation, should
be shamefully unacceptable to all of us.

As has been written before, we must remember that statistics are human beings with the tears wiped ofl".
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At this prevalence, dyslexia and other related literacy challenges impact more children than any other cognitive or
physical childhood condition. Reading is foundational and should be valued as a right, not as a luxury determined
by luck.

Reading might be best thought of as a "gateway skill.“ Proficiency in reading grants a student access to other
content knowledge, as most academic subjects are mediated through digital or printed text. Without this skill,
most content (and by extension, education and career opportunities) become increasingly inaccessible to that
student. It has been widely documented that struggling readers, for a variety of reasons, often related to the
effects ofpersistent school failure, disproportionally face poor academic, health, and economic outcomes (e.g.,
high school and college graduation rates, substance abuse, delinquency, unemployment, incarceration, etc.).
When we do not properly teach a child to become a proficient reader, We do not only cheat them out of a skill, we
steal something much more precious — their opportunities and aspirations.

What is most frustrating about the current epidemic of inadequate reading levels is that the appropriate
instructional methods have been widely known and accepted for decades. Both the Comprehensive Plan and HB
675 reflect this well-established scientific knowledge and national best practices. One application is the school-
based programs of HIDA’s Odyssey Project. HIDA has administered this program in Hawaii public schools for
several years, which includes the 3 elements of HB 675 — dyslexia awareness, professional development, and a
“literacy specialist.” The Odyssey Project data reports students making significant gains in reading achievement,
along with lowering the number of special education referrals because appropriate identification and intervention
were provided early. HIDA is confident that similar improvement would occur in all Hawaii schools if HB 675 is
adopted and implemented with fidelity.

Taken together, the dire state of literacy in this state, and nation, has migrated over whatever equivocal line
separates an educational crisis from a public health one. We have a moral imperative to act on behalf of these
children and their families. Our current situation is untenable and rises to the level of warranting legislative
attention. Several other states have statutes regarding literacy and this would be a wonderful opportunity for
Hawaii to lead.

Even though we offered recommendations about certain provisions, HIDA believes HB 675 is an important step
toward improving literacy instmction in Hawaii schools.

We thank the House of Representatives for bringing much needed attention and engagement to the critical issue of
literacy in our state. We look forward to continuing to work with the Legislature and other public and private
stakeholders in serving the needs of Hawaii’s struggling readers.

Mahalo for the opportunity to testify in support of this measure.
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Testimony On HBG75, RELATING TU EDUCATION
Wednesday, February 6, 2013

2:10 pm, State Capitol Room 309

By LYNN HAMMONDS, EXECUTIVE DIRECTOR
HAWAl| TEACHER STANDARDS BOARD

February 5, 2013

Dear Chair Takumi:

I am writing in strong support of the intent of HB675, which promotes awareness of the
deflnition and characteristics of dyslexia and other similar leaming disorders; requires
the DOE to provide professlonai development to teacher relating to students with
dyslexia; requires the Hawaii teacherstandards hoard to establish llcensure standards
for reading specialists.

HTSB requests that the following secfion be removed, as the HTSB has already adopted
the lntemational Reading Association's standards for reading teachers and specialists
for use in Hawaii teacher preparation programs and teacher licensure:

Page 2, line 19:

A copy of these standards, including the elements relating to reading specialist, is
attached.

As a result of discussion between the HTSB and the Dyslexia Task Force, the Board
recently reviewed language in their Hawaii Administrative Rules and plans to revise the
language to broaden the requirement for teacher preparation programs to require
instruction to all teacher candidates in the "teaching of reading and working with
students with reading disorders”. in addition, the i-ITSB is also reviewing licensing fields
and levels, and has discussed adding the Icense fields of dyslexia, dyslexia specialist, and
literacy specialist. It is also reviewing reading tests recommended by the Task Force and
will review dyslexia teacher training progams as an option for currently licensed
teachers to add new license fields to an existirg license.

Thank you for this opportunity to testify.
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Stendads 201th Standard 1
Foundational Knowledge

Candidates underetandihe tiieoreficalandevirbrrce-based fourrderionsofreadinganderiling
prooewes and instruction.
Foundational knowledge is at the oore of preparing hdividuals for roles in the reading profession
and encompasses the major theories, research. and best practices that share a consensus oi
aooepianca in the reading field. individuals Mto enter iha reading pnlesslon should untbraland
the historically shared knowledge ofthe profmdon and develop the cqaaciiy lo act on that
knowledge responsibly. Elements of the Foundational Knowledge Slmdard edexpectaiions in
the domains of theoretical and practical knowledge, and in developing dispositions for the active.
eihlcal use of professional knowledge. Expectations are founded on the concept oi a profession
as both e technical and moral enterprise, thetls, oorrpetsd perfu'mencetorihebeliem\errtof
society.

The ioilowing are the mrdor assumptions oi the Standards 2010 Committee for developing this
standard and its elements:

Based on several decades oi cogritive science reseach on human leaning, knowledge is
domah epecilc and ooniaxtudized. Social experience and context play a role in the construction
end development oi knowledge.
Knowledge in the reading field Includes erohival research-based knowledge and practical
knowledge that reilects the wisdom of pradioe.
Manbars of a pmiessioml community davelq: the capaclytn ieem from experience and
oontarmleie their ovm practices h swianatic ways.
Knowledge represarts the currently shared oontent of the reading field. sublaci to change over
time as new knowledge end understandings are eoqidred.
Elernmts

Element 1.1 <
Candidates undersiandlndorthetries and errpiical raseavdr that describe the cognitive,
llrrgulefic, motlvaiionel, and socloculrnl founddiarrs dreading Ild wriilng development,
processes. and components, Including wordrecogrution, Imguage comprahendon, weteglc
knowledge, and reading-wriing connections
Evidence thd demonatmas competence may include. but is not limited to. the following for each
professional role.

Reading Spacleiistluteraw lrdorpret iheorleeofraedln d amtmajor gen wrltingproeeses
devdopment kl understand the needs oi al readers In diverse
contexts I
Analyze classroom envkonrrrerit quality for fostering individual
motivalon to read and write (e.g., ocox to print, choice,

3r‘l'I
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chd|9\9°- and lntaeets).
Derr\orrsiateact'lieelstenoetowerdttreset|ohrd'rt9otttte
prefesstcn. _
Read and underetendthe Iteretureand reeeateh eboutfeetore
that oorerthtle to rearing success (e.g., social. cognitive. end
vhv=\<==|)-
lntorm ethereduoetore about major theories of reading end
wrlttnq processes, components. and development with
supporthg reeearh evidence, tncltdtng information aboutthe
retettonehb between the eultureend native |engu=egeotEndlsh
leemereasearpportsysternhtttrelrieamhgtoreaderltwnte
In Engleh.

Eler-nent1.2

Candidates understand the historically shared knowtedge ofthe pmlesslon and changes aver
time In the perceptions dreading md miting development, processes, and components.

Reedlng Specidlstluterecy Interpret and summer-tze historically ehered knowledge (e.g..
Coenh Candidates lneiuotlonat stretegtee end theories) that addresses the needs of

ti readers.
Inform eduoreore and others about the hlsterieetty ehered
knowledge base I1 reedlnq and writing and its role In reading
edueeflnn.

Element 1.3
Cendlddes understand the rote ofpmleseionetjudmrent and praotioailmowledge thrlnrprming
all students’ reading development end achievement.

Reuilttgspeetdlsthlteracy Model ffl’-nindethees, errpathy. end ethical behavior when
Oouzh Oendldates reeotrlng etudarts and working with other professionals.

Ootrlnunlcete the importance of telr-mlndedness, empathy,
end ethiml behavior In literacy Instruction end professional
behavior.

Standards 20t0: Standard 2
Curriculum a-rd Instruction

Candtddes use insruetionai approaches, materials, and an integrated, comprehensive, belenoed
curricuhirntostrpportstradentleerrrlnqtrtmetingerxfwrihrg.
The Currialum end Instruction Standard recognizes the need to prepare edutztors who have e
deep understanding and knowledge of the elements of e balanced, Integrated. end
comprehensive Ilterecy ourrir:ul|.rm end have developed expertlee h enacting thd curriculum. The
elements tome on the use of eftedive practices I11 e welt-articulated wrrialum, using traditional
print, digtal. and online resources.

4i17
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The following are the major assumptions d the Standards 2010 Committee for developing this
denrkrd end Rs elsmmtsz
Fourddionai knowledge about llterecy is essential in establbtilng e vision, amt developing and
enacting an lriegreted, comprehensive. aid balanced curtcuium that is responsive to the needs
of diverse isomers.
A conceptual tramevrolk for literacy devebprnml drouid inform teaching practitze and selection
of materials.
Evidence-based Instructional strategies and practices should be used in developing and
lmplementhg lnstnnion aid a balanced md motivating reading and writing program.
Comprehensive reading programs provide a wlte vaiety of traditional print, digital, end onllne
resources to more the needs of diverse students.
Traditional print, digital, and onllne reading and writing experiences that incorporate multiple
genres. multiple perspectives, and media and communication technologies are necessary to
prepare Ieamers for literacy tasks of the 21st century.

Elemmts

Element 2.1
Candidates use foundational knowiedge to design or implement an integrated, comprehensive,
and balanced curriculum.
Evidence ind demonstrates competence may Include, but is not limited to, the following tor each
professional role.

Reaing Specialist/Literacy Den-rcnstrate at understanding of the research md literature that
Goad: Candidates underglrds the readng and writing curriculum end lnetntctlon for all

pre-K-12 eerdenls.
Develop and Inplsrnent the curriculum in meet the specific needs
of studerdswho snuggle with reading.
Support tamer: and other petfilnnnl in the design,
lmpiemsnhtton, and evaluation of the reading and writing
cunicuhm tor aii etudenm
Work with teadrers and other personnel in developing a iierecy
curricukrtn that has vertical and horizontal alignment across pre-K—
12.

Element 2.2

Candiddes use appropriate and approaches including those that develop
wordrecognlion, language comprehendon, stretegb Imovvledge, andreedr'ng~—vvrIt1ng
conneaions.

RBIYIBQ _ Use hstrucliond approaches supported by ilereture and research
Spedelstmtuecy Coach for the following erees: concepts of print. phonemic awareness.
Candidates phonics, vocdauiry. comprehension. fluency, critical thinlthg,
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motive1ion,md vrriiing. V

Provtie mprupriete In-depth instruction for all readers end writers,
especially those who slrugee with reading and writing.
Support classroom teachers end education support personnel to
implement hdruoiond approaches for all students-
Ae needed. adapt lnwuctional materials and qipreecnes to meet the
language-proticiency needs oi English ieemers and students who
struggle to barn to reed and write.

Element 2.3

Candidates use a wide range of iexis (e.g., narrative, emository, and poetry) from tndtional
print, digital, and onllne resources.
Rmding SpeclalistlLlle|ecy Demonstrate knowledge of and a critil stance tevverd e wide
Coach Candidates variety oi qmliy traditional print, digital. and onllne resources.

Support ciasanorn teachers in building and using a quality,
eeeemtble dassroorn llnry end materials collection that meets the
speoliic needs and abilities of all leamers.
Leed cdberetlve eohool eiiorts to evaluate. select. and use a
variety of insiruotloml matuhls in meet the specific needs and
ebliilles of el ieemers.

Standards 201 O: Standard 3
Assessment and Evaluation

Candlddes use a variety efassessmeni loais and practices to plan and evaluate efiectlve
reading and writing instruction.
The Assessment end Evaluation Standard recognizes the need id prepare teachers for ushg a
variety of assessment tools aid pladioes to plan and evaluate efiective readhg and writing
instruction. The elements featured In this stmderd rdaie to the systematic monitoring of student
performance at individual, classroom. school, and systemvvide levels. Teacher educators who
speclalzie in literacy play a critical role in prqaarlng Bachers for multifaceted assessment
responwlllties.
The following are the major assumptions of the Slmderds 2010 Commitbe for developing this
standard and its elements:

~ The most iundemental goal of assessment and evaluation is to optimize student teeming.
v Effective emessment practices inform Instruction.
~ Competent reedinq prolesslortais appreciate the irnpottmce of assessment.
v Etiectlve reading pretasslonds demonstrate e skiled use oi assessment processes and results.
- Competent reedhg professionals are knowiedgedile of standardized teas and their uses and

limitations in the assessment process.
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Eflectlve reading professionals are ahle to mdyee data and commuricete thdinge and
implications to appropriate audiences.
Elements

Element 3.1
Cendldeiies undastend types ofassessments and their puposes, strengths, and Ilmlidicne.
Evidence that demonwetes competence nay include, but is not limited to, the following for each
professional role.
Reedlng Demonstrde an understanding of the iiteretue end research nieted
SpeolaitetIt.itoreoy Coach to assessments end their uses and mlsuees.

dab’ Demonstrate an understanding ofestebllsiied purpoeestor
assesstngdweperformanceolalreederehdudngtooistx
memhg. diagiods, progress monitoring. and measuring
otiicmtee.
Recognize the basic tedinlcai adequacy oi assessments (e.g..
reliability, content, and coneimcl validity).
Explalndbtrictmdstateesseesrnentfraneworits.pretlctenoy
etaritfl'$.endsttrientlJencl'irnarits.

Elementil

Candidates select. develop, administer. endlnterprel assessments. both traditional print and
electronic, forspecifie purposes. .
Reading Spectdlstluterecy Ann-iniser and interpret epptopriae assessments tor studentl,
Oowh Candidates especlalythose vrho strugde with readhg md writing.

0Ollaborahwithandp|'ovidesupperttoeliteeoha'shtheer\eiysis
ofdete. uslngtheessessment resuitsotailstudents.
Lead schooiwide or larger sceie analyses to select assessment
tools that provide a systemic framework for esseselng the reeling,
writing, and lmguew govrth oteii students.

Ellilllil 3.3

Cendlddes use assessment Inlmnalicn to plan and evduete Iristrudion.
Rfililfltl SpeoleIetILlterecy Use mtlipie date sources b endyze hdivlduel readers‘
Coedtmmdidetee perfonneneeandteplenlrtetriidlonandiritervenlon.

Anaiyzesiduseessessrnentdetatoexamhetheetfectiveness
oi speciiic irrbrvention practices and students‘ responses to

Lead teediers h analyzing and using classroom. individual.
wade-level, or schooiwideassssnentdele in rndte
hetudbnei decisions.
Plan and evdulte professional deveiwmenthltlalvee ushg
aeseesrnent data.
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Element 3.4

Grndflateswmmwuateeseessrmmresdlsardinmlbafiorwmamnetydauriunes.
ReedlngSpecieiidlLiteIacy Aneiyzeandrqaonassessrnentreeuttatoavenetyoteppropriate
Coach Candidates audiences tor reievam lmplcailoru, instructional pupuees. and

accounitblly.

Demonstrate the ability to cornrnunlcete remit: at assesernmts to
venous audiences.

Standards 2010: Standard 4
Diversity

Candidates create and engage their dudents in Iterecy practloee that develop awareness.
understanding, respect, and e valuing 0!differences in our society.
The Diversity Standard iocueee on the need to prepare teachers to huld and engage ihek
students in e curricdum that places velre on the diversity that exists in oureocldy. steatured in
elements such as race, ethnicity, class, gender, religion. end imguage. This shndard is
gounded I‘i886'i01Dl’l'tC|P|$H1d undet§anrirrqsti1atreflectavi§onfu'aderr\oc|1ica\rtiuet
society and inform the etteciive preparation of rearing profeesioruls.

The iciiowing are the rnaiorassumptions ot the Stmdanis 2010 Committee for developing tiis
standard and its elements:
Diversity will be as much a reality in the future as it is in our lives today and has been in the lives
oi oi: predecessors.
There is a tradition of‘deici' ihiiring and dbcourse in the context ntdivarsityand schooling. As
aaoclety.wea'enotfarrernovedlrom etinewhen mlturaldeprivetton wesanaccepiedterm.
DNemhybapdentHsmlceotetm¢hdasochtymbemwrragednddbwurqed.Dlvu3Hy
lstheiasistwedepteblilytochenge.end changeistheonlycertahtyin ihefuture.
Creating a currlculun tint values diversity requtes hat teacher educators and teachers step
outside their personal experiences within a particular linguhtkz, ethnic, or cultural group to
experience the offerings at other groups.
The elements of diversity In a scdety camel be isolated within that society and certainly not
within en indivldmi. The demerits oi‘ dlvwsity irteract in the tonn of multiple idaflies that may
muvehomthebackgroundirletheioreground asafunctim dihecontextmd themnrnent.
There is a danger in over9er1era|lzhg(i.e,stereoty|ing)characterisIcs in al mentics oi e
9""!-
Langisge-rntnorlystuants need appropriate and dltferart iangume md literacy instruction it
they are to be euccaéul acederlicaity while they team Endleh.
It is the responsbllty of teachers and sdrools not cnly to prepare ieamers in ways that value their
diversity but also to prepare those ieamers in engage ‘n active dlzenship to redress arses of
inequity and privilege,
Hide
Elements
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Candiddeerecognlze, understand. andvalrrellreierrnsoldlvaaitytlrdexratinsocletyerrdllrei
lnrpedencelnlemlngmmedarrdmite.
Eviderrceihetdamonetrats competence may inchde. brlisnotiinled to,thetoiiowhglu'eoch
profesierrd role.

Educaion Support Personnel
Candidatea

Pre-K and Eiemmtfly
Cbseroorn Teacher
Candidates

llllddie Hid Hiqw School
Comer"! Cheer-oorn Teacher
Carttirhtee

Middle er1d High Sdrnoi
Reading Claaeroom Teacher
Canddalee

Recqprize theterma of diversity In lheirown ilvee and
understand haw these may llrnlt or enable that reading and
writing.
Demrmstrete an mderstandhg of the tonne at diverdty that
exist in socldy. wlh a partioulertoous on Individual and group
differenoesiiuthavebeenusedlorrrarflnalzesornearrd
privilege others.
Valuedivereityasareeourceinafmctioririgdurrocrattr: , ,
society.

Derrrcnsiratean rnderstandingofthewaya In whiohrlversity
nbeusedtcstrenglhenaiiterates0dety.nUringlmora

productive. more adaptable toohmge, and more equitable.
Dernonetrate at understmdlng of the impact of urban,
subrrbar. end rural environments on local culture, language,
and learning to reed and write. ’

Demonstrate an mderetandlng of the waye in which the verioue
lorrrre of dlverdty interact with reading and writing
devdcprlrerrt.
Dernonatnrte an rnderstandlng of the relationship between
liret- and second-language acrprleltiorr and lleracy
devdopnrent.

Derrrorretreteanundustarrdhgofltrewayshwtrldrrlversly
canbeusedtnstrmQrer1aler'atesooiety,n‘Hdrrglmu'e
productive. moraadqatabietorzhanpeerrd more equitable.
Danmstrate a1 mderstaruting of the impact of urban.
subrrbm, and nld environmeris on loci culture, language.
and luring to read and write.
Demcnstrate a1 tnderetandlng of the ways h wiridr venous
torms 0| dlvendty ‘Interact with adoleecenr ilteraoy development
and content flea ieamhg.
Demonstrate an rnderetendlrrg of the relationship between
lrat- and second-larguage ecquisilon and literacy
deviopment.

Dernorrstrateenumerstarrdingofttrewayshwhldrdveraity
cerrberreedhstrer1gli'rerralteretecociety,mdrirrgImere
productive, more edaptabietochange. and rmreequltebte.
Dernmstrete m underetanring ofthe inpect ofurban,
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subrltrm, and nrrai errvirorrmerrts on local rariture. language.
and hamirg to read and write.
Dernmstretea1u'rderstarrdinguftheweyain which diversity
iliuerrces adolescent Ieracy development.
Darnorrstrate an understanding of the relationship between
lirst- and second-hrrguage ecrprieition and literacy
devdopment. V

Reading SpeclaliatILiterecy Demonetrateen mderetanrflng oithewayeh which diversity
Coach Candidates hfluenceslre reading andwrithg develqrmerrtotalleluderrts.

eopedalyli-me who strrrgye with readhg end writing.
Assist teachers in developing reading and wrlhg instruction
Ital is reqonflve to diversity.
Asist teedrera in understanding the rolalhisirb between flat-
and second-language acquisition and luaoy development.
Engegethe schccioorrnrrnltyinoanversetionseborrtreeearctr
on dtveralyru-rd howdversly impacts readng and wrihg
devdopment.

Teacher Educator Cmdldates Danonstrale an understanding of current dreoretical
perspectives and empirical evidence related to diversity and
readiig Hid writing devdopment.

Prqarre preeervioeleechers and other reading professionals to
undastand the relationship between llret- and secard-
lmguage acrpkllon and lteracy development.

Mn-rhishrdor Candidates Examine. eviuata. and articulate hovr students‘ dversly
informs pedagogy. the selection oi rarrrlcuia, and professional
development practices.
Supportand coleborate will teachers. parents and guardms,
and communly members to provide experiences that we
responsive to students’ diverse needa.
Planforandstretdneclrooirarltrrreethataresupprativaoflrre
dlveraltylhaiexiste Inorrghechereiltd etudmts.

EleIrent4.2
Carrdfdatasrraeallterecyanrlcrrlrrrnandengege lnlnstrurztlcrralpractlcestiratposritivelyrirrpect
atudentrlrrrowtedge. belala, andengegement with the features ofdiveralty.
Eduralon Support Persomel Deecribe speclic aspects of school and cornmunity
Candidates experiences that can be used to reveal students’ diversity and

engage thern in leaning.
Assist h instructional practioea that are linked to students‘
diversity and Mitch also amuaint tinm with othera' tnritiorre
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Pre-K and Elementary
Oiesereom Teach!
Candi-ism

Middle and High School
Content Classroom Teacher
Candidates

Mddie and High School
Reedtng Otasaruem Teacher
Candtdeeas

Rfllng Specidtstluterecy
Ceauh Candidates

03157135 p.m. 02-05-2013

ma diversly.
Aeelstinhsvudimelpredieesihetfltnéelsudenteesegru
Lflheirawnlemting.

Aeeesstttevartnusfonnsofdtversityflmatexistin studentses
wel as in the surmunlitg enmntlnity.
Pmvtde diferenleied lnetructioll Ind hsiructlonai rnatnriels.
inciudlng tmdliund pmt, dlytai. end enhe resources. that
cqrltallze on dversity.
Prwtde instruction and hstructtonai materids thatare llnkd to
studem‘ baekgruunds and facilitate a Ieemlng envlronrnent in
which dfieremes and commonalities are valued (e.g., use
Ilterettn that reflects the expertmees of marginalized gmups
and the strategies they use to overcome chelmges).
Provide instruction and instruettemi fumeta that engage
studertsesegente dtheirovm teaming.

Assess the various forms oi dverstty that exist In students es
welt as In the surrounding cunmunlty.
PrevidedIieru1tietedIr\ein.|:tinnandinshn:tionaIrmte|'iab.
hei\Jdingtradi'iiondpr1nl,didh|,a1dor1i1ereltlIt=es.tttd
eqaitalzeendversity.
Provide tndruettonal formats that engage students as agents of
theiown leaning.

Assesthavariousfonns etdiversitythateadstinsudmtsee
wait as in the surmmclng nomrrunlty.
Provide dflerentieted Instruction and hetrudlonai materials.
hciirlng traritond print. digital. and eniine resources. that
capitalze an dverstty.
Pmvide instructional furrnatsthatengage students as agents of
theiruwnleeming.

Provide ditlerwltated instruction and irwil-ui:tio|1e|rnei.erieis,
hdudng tracitionel print, digital. end onihe resources, that
eepitdim cn divasily.
Support cirourn Escher: in prwidlng dlffwerttated
hstruction and davdeplng snnsnsesageresoflhelrown
lbreny teaming.
Stpportandieadothereduceharsinrecogniuflteimm
cuttureehordertotsach inwaysthakareresponsivetu
sludeme'diveraebaukgruunda.
Coihboretawiiltclheretnbuildstrutg heme-to-school and
sehoni-to-home iita-any nonnedions.
Provide support and leedershb to educators. parents rid
guardians. students, and other members of the uitool
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Teacher Educator Candidates

Adrninistraor Candidates

Element 4.3
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cwnlnunity in valuing the contributions of diverse people and
traditions to Ilerecy leaning.

Engage preeervice teachers and other reading professionals in
multiple experiences and settings to sirerqthen their
understandltgs shot! the ways that multiple identities of
students Intersect with cuniculum orientations, literacy
instruction. and student agency.
Collaborate with pflieenvioe teachers and other reading
professionals to identify and advocate tor fomie of pedagogy,
curriotlum aientmions, and professional development
practices that toous on students‘ diversity.
Provide opportunltls tor preservlce teachers end other reacting
profaeelmalsb releet on and evaluate Iitenaoy-related
experiences aiited Q providhg responsive Instruction that
honors students’ diversity.

Btamlne, evaluate. atd articulate how instructional programs,
curricular nnierials. and assessment practices impact the
Iteracy outcomes of diverse students.
Identity human and material resources to effectively shape
teaming envionunenta that are reqaoneive to the venous
features of studs! diversity.

Candidates develop and Implement strategies to advocde for equity.
Education Support
Personnel Candidates

Pre-K and Elementary
Classroom Teacher
Candidates

Middle and High School
Content Claesroun Teedier
Carddates

Uiheirilereoyskllstoaslstoornmunitlesttiatara
experlanchg dlscrirntndion to overcome it (e.g., volunteer in the
devdopment of or leech in an adult literacy or English as a
second hnguep program).

Provide sudmts with Ingtlsttc, atadamic, and cultural
experiences thd lhk that communill vvlth the school.
Advie ta‘ dtangp h societal practices and institutional
struetmesthd are hherentty biased or prejudiced against oarlaln
groups.
Demonstrate hen lssus of inequity and opportunities for social
justice adlvlsln and resllbncy nbe incorporated into the
litsacy ourrlcullm.

Provide studeris with ingulstlc, acaderric, and cultural
experiences that Ilrit that haokgrounds with content area
teeming.
Advoizia for chanw in wcietai practices and institutional
structures that are inherently biased or prejudiced against certain
groups.
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Demcrlstatehowisiesofirtequltyandopportlnitieehreociei
iucticeactiviemandreeilencyl'|etudcnta'co|nmunllieacenhe
hcorporated into the contentereaa and iltxecy curriculum.

Ilddleend Hldt School Provide student with linguistic. academic. and cultural
Reedlrq Gesarnom Teacher experiences first Ink thdr commu nltles with the school.
Candi Advocate for change in societal practices md Institutional

structures that are inherently hissed or prejudiced agdnat certain
Di°"Pl~
Demcrletratehowlsaiestfinequltymd opporimitlesioraochi
Justice activism end redlency can he incorporated into the
lteracy cunlcllunt.

Rowing Speciailstluterecy Provide students with inguistic, academic, are cultural
Coach Candidates expaiences that link their communllee with the sdrod.

Advocaieforchangelrrsocietaipradlcesartdlrtsfltutiortal
stn.|duresti'etare|rirera|tlyhiesedorprepiiceda@instcatel1

/ ||t0tIp8.
Dernonstrstehowlssuesofinequityatd opportuniliestorsoclel
justice activbm and resiiencycan beincorporated into the
ltsracyourricuium.
Collaborate with teachers. parents and guardians, and
erhnhietretorsto implement policies and Instructional practices
hot promob equity md chew connections between home and
cornmurly Ileraoy and edtooi literacy.

Standards 2010: Standard 5
Uiarete Environment

Candldatescreera alilerateenvionnertifraifodersrsetflngarrlwritingbyintegeting
Ioundeiionailmowiedge, instrucdonalpracttms, appvuacirssardmetilods. rzniulummdlrlats,
and the aipmpriete use ofassessments.
‘i'heLlersb Envircnmentstandardfemsesontheneed torcandldatestosyntheaiza
tidrfotnrhiionei knowledge abet! content. Pedecvsv. the efiective use ofphyaisl space.
instrudionai materials and technology. and the lnpact of he social mvironment to create an
envionmentthatfosters and supports student’ tradtiond print, digital, lid onllne reading and
writing eciievemere. Tiie standard racogizes that ndclatesmust crate a Bterate environment
that meets the diverse needs ot students and iadiitates connections across content areas as well
as with the world outside the adlooi.
The following are the major assumptions of the Standards E10 Committee for developing this
standard and Ila eiemenu:
An effective literate environment otters both visible and ‘invisible’ support (i.e., psychdogicei,
social, emotional) lo learners as they expand their Iierades
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Thegoalofthelerahuwimnmmtismcreatealexlilebordubetweenhewmldudatdeflre
oiassmornand B¢t'DOHDi|'iOVDfidIMfi|1(t.e,, rnekinghe ourrialum pormedfietntiresochi
ooriext). Lesnhg sirouidoxtendbeyondflrewaisottiiaeducafloriaiconteltiomqabrelre
pdentidforectsoilltaracythatdfeoflhewortdoidsile.
Lea-ners reqrke a therein environment that affords them the opportunity to engage in meaningful
ways by proviiing time. eooesstbifity, tools, choice. and support.
Studmt teaming is poettiveiy impacted by poslive teacher dhiositione. such as hidr
expectations, a oareftly oratted phwicel environment, end a sate, low-ri:i< social envirmment.
To meet the needs oi learners. a ooconsiruoted iterate environment must continually change as
hterests and tonal points for teaming shill overtine.
Elements

Element 5.1
Candidates design the physicd envimnmem‘ to opflmize smdeni3' use of trarrtttlonalprht. digital,
and oniine resources In reading md writing instruction.
Evidence that demonstrates competence may include, but is not limited to, the folovdng for each
proiessiorni rote.

Reading An-imgeinetniotionaiereastoprovideeaayaoeeeeto hooksend
Spedalistluteremj Coach dhw hstruotionei materials for a variety oi Individual, small-group,
Candidates md whole-class activities and support teachers In doing the same.

Madly the arrangements to accommodate students‘ changing
needs.

Element 5.2

Candidates design a soda! environment that is iowrisk and inotudes choice, motivation, end
scelfolded support to optimize students’ opportunities for iewnhg ioreed end mile.
Reading Spe_ciallstlLiterery Create supportive social environments for at! students.
Coadr Candidates apectdiy how who strugye Mir readng and wrihg.

Modd forand support teachers and other probssiunais in doing
the same for d students.
Crate supportive environments where Englsh Ieaners are
encouraged and provided wim mmy opportunities to use
Engtish_

Eiei-nerd 5.3

Candidates use routines to support rearing and rwlhg instuwon (e.g., time eflocuiion,
trensitionsti-om one edtiviiytoanothcr, discussions endpeerfeedbeck).
Reading Understand the role of routines in creating and mainteirirq podlive
Specielietlliterecy Coadr teaming envirorrnenta for reedhg and writing instruction uehg
Candidates traditional prht. tlgital, and onine raeoumea.

Create etfecttve routines for all studerds. eqaeciely Iroae who
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struggle with rmdng and writing.
Support teachweln doingtheaamefcrall readers.

Element 5.4

Candidates use a variety ofdesa-room coniiguations (i.o.. whole class, small group, and
individual) to differentiate Instruction.
Reading SpecleilatlLlteracy Use evldmce-based grouping predices to meet the needs of all
Coach Candidates students. especidly those who struggle with reading and writing.

Support tmohers in dohg the same tor all students.

Standards 2010: Standard B
Professional Leaming and Leadership

Candidates recognize the importance of. demonstrate, and facilitate professional learning and
leadership es e career-long eiibrt and responsiblity.
The Professional Learning and Leadershb Standard is based on a commitment by all reading
professionals to lifelong leamlng. Professionals learn In many different vvays, for example.
individual teaming through activities surir as readhg, pursuing advanoed degrees. and attending
professional meetings. The elements featured In tlis standard include an emphasis on positive
dispositions, individual and collaborative teaming. the ability to dedgn and evaluate professional
learning experiences, the Importance ofadvocacy. and a need tor knoiviedga about adult learning
and school leadership. Also, leamlng is otien collaborative and occurs in the workplace through
grade-ievd meetings. academic teem meetings, vvertrshops. study groups. and so forth.

The lollmvlng are the major assumptions otthe Standards 2010 Committee for developing this
standard Hid its elements:
Etfefllve professional teeming is evidence based Ii ways that reflect both competent and critical
use of relevant research and la thoughtfully plmnad, mgoing, differentiated, and embedded in
the work of all faculty members.
Etieotlve professional lming ls inclusive and oolhboretive across parents or gurdians. the
community. and all school stafl‘, hciuding eduosim support pereonnd. classroom teachers.
spechihiad personnel, supervisors, and arhntnbtrators.
Etfective professional learning is focused on content determined by carehl consideration and
assessment otthe needs of studmts, teachers, parents or guardians. and the larger community
of stakeholders.
Effective professional learning is supportive of the need tor instruction that is responsive to the
range of diversity. 4
Eifectlva professional leaning is grounded in reseach related to adult teaming and
organlzdional change as well as research on reading aclnlsiflon. devdopment. assessment, and
instruction.
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v Efiecfive pmfndonal laning In sdnuls requires colahoration. isjdl €l\b_6dd6d. builds lrust.
and ermouus lsuchurs. and lhoso who bad mch efforts must have ofluchve Interpersonal,
leadership, and mmmunlcaion skis.
Elements

Elamant M
Canildulas demonstrate: Inundnlimal knowledge ofadulleanlng theonbs andminted reasmh
about urganlzallnnul change, professional development, and schoal culture.
Evldanoa that damonsirates competence may include, but ls not limited lo. the following kw each
professional rule.

Rflidlna Snflfillllsfll-lmlfly Use literature mu resauh findings about adul leunm.
Goad: Candidate: c|@nlzaflonfll chanp, profession! dcvslopmsm. and school

cuhure inworking vsflhtsachersandotherproiesslonals.
Use knowletge ofsludenls and teachers to buld sfiactlva
profasslonai dsyelopneri Pl'09IBn1s.
Una the rematch base tn assist h building an effective, achoolwide
professional development progn-am.

Elamunt 8.2
Candldetas dlqalayposllivu dispositions mlaladlo thelrown raacflng and wrfllng and lha teaching
of reading and mfllng, and purauo the developmerl oilndividual professional knowiadgo and I
behaviors.
Ruadlnq Articulate the lesumh base related m the uclmacflons among
Spoclalsilutaracy Coed: teacher dlspnslflnna. student bamlng. and the Involvemun of
Candldalon pawns, gaardlans, and the cwmunly.

Pluludaflnvahleofreadhqsndwflihghuluiulofschodby
modalrugnposiiwattitudebwaniraadlrqandwrlflngwlh
sh|den£s,c1ileegues.adrnlnIshatxs,and parmts IDGQJIUHIIS.
Join and panieipae h proiesshm] maracy organizations. sympoah,
confamnces, and workshcps.
Demonslrde aflecfivs ,cummunbaflon, and leadership
skills.

 oflecllve
use nflechnobgyfwlmprnvlnq man

Eiernont 6.3

Candidates puflclpata in, 11099". !B¢1'IiIal'0, load, andavaluala aflective and dlfharurlialad
professional development pmqmms.
Reading Oullabarats In. loading. and evaluating professional devalopmant
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February 4, 2013

RE: TESTIMONY FOR HEARING OF HR 675 ON FEBRUARY 6, 2013,
2:10 PM

To Education Committee:

My name is Paul Singer and] am the Head of Assets School, located in Honolulu,
On behalf of my entire administrative team, I am writing in support of

I-IB 675 Legislation, regarding dyslexia and a comprehensive plan for teaching
reading in Hawaii's schools. As an educator for more than 30 years, as well as
being dyslexic myselfi I can’t imagine a more important piece of legislation than
HB 675.

Vlflth nearly 20% of the general population dealing with the challenges presented by
dyslexia, it is time to pass legislation that will enable schools to eflectively assist
this growing population of students. For many students, the challenges of learning
to read result in emotional scars that come from years and years of negative school
experices. These scars oflcn never fully heal. I know this from my extensive
experience working in this field, as well as my own personal experience as a
dyslexic learner.

I strongly encourage your support of l-[B 675.

Thank you for your time and consideration.

Slncer

2!,;/4;/.*WPaul Singer
Head of School
psinger@assets-schoolnet
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February 5, 2013

House of Representatives
The Twenty-Seventh Legislature
Regular Session of 2013
Committee on Education
Attention: Rep. Roy M. Takumi, Chair

Rep. Takashi Ohno, Chair
Members of the Committee on Education

Aloha!

I would like to introduce myself. My name is Margarette Pegi Minicola Pang. I am the Founder
and Executive Director for the Dyslexia Tutoring Center of Hawaii, Inc. (DTCH), and I am
dyslexic.

My credentials are as follows:
0 Certified Dyslexia Testing Specialist (the only one of two in the State of Hawaii)
I Certified Barton Tutor
I Dyslexia Screening Specialist
0 22 years of experience in the field of dyslexia

I have been a member of the SCR 110 Working Group for 3 years.

This Bill, HB675, has changed a lot during the past 3 years. I do not agree with the current bill. I
strongly feel my original position, which supports DYSLEXIA AWARENESS TRAINING and
a HANDBOOK or RESOURCE GUIDE on dyslexia is the correct and necessary ls‘ step — and
the only thing that should be in this bill.

One ofmy reasons is this: Teachers resent and fight change that is forced down their throat —
when they do not understand why it is necessary. The current bill forces them to change
methodology and change how they teach reading, before they understand why.

That’s why DYSLEXIA AWARENESS must be the first ls‘ step, and should include
PRACTICAL, FREE, and easy-to-implement ACCOMODATIONS that every teacher can do
NOW without additional training.

P.0. Box 893100 oMililani, Hawaii 96789 0 Phone: (808) 676-5515
DTCI-l(i),hawaii.rr.co|n Q www.DTCHawaii.org
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I think once teachers understand dyslexia, and once they see the positive impact that these
practical, free, and easy accommodations provide, then teachers will be open, and hopefully
eager, to learn and implement different ways of teaching reading & spelling.

However, I do think it will take at least 3 — 5 years for all teachers in Hawaii to go through a
Dyslexia Awareness session, and for all the schools to get and read through a dyslexia handbook
or resource guide, if one is implemented.

If you try to force different methods “down the throats” of teachers now, without that awareness
& understanding, they will fight and resent dyslexia — and we won’t accomplish anything.

So the ONLY dyslexia Bill that I and DTCH would supgrt, at this time, is one for Dyslexia
Awareness, Dyslexia Awareness sessions for teachers, and creation of a Handbook or
Resource Guide on dyslexia.

But if the Committee on Education decides not to switch the I-IB675 to only dyslexia awareness
and a handbook or resource guide, then I would like to leave you with the following questions as
a topic for discussion:

I Why are special education teachers not mentioned or included in training that will be
required for reading specialists and literacy specialists?

I Afier all, the federal special education law requires that Special Ed teachers be "highly
qualified" to teach whatever subject is listed on the IEP.

0 And more than 80% of Special Ed kids are classified as having a Learning Disability,
struggle with reading.

I would like to take this opportunity to say “Thank you” in advance to each and every one
ofyou for reading and considering my testimony.

Mahalo Nui oa! .
\\ .O/\=lvt, W

Margarette P. . Pang
Certified Dyslexia Testing Specialist
Certified Barton Tutor
Dyslexia Screening Consultant

P.0. Box 893100 OMililani, Hawaii 96789 0 Phone: (808) 676-5515
DTCH@hawaii.rr.com 0 www.DTCHawaii.org

Page 2 of2
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TESTIMONY FOR HOUSE BILL 675, RELATING TO EDUCATION

House Committee on Education
Hon. Roy M. Takumi, Chair

Hon. Takashi Ohno, Vice Chair

Wednesday, February 6, 2013, 2:10 PM
State Capitol, Conference Room 309

Honorable Chair Takumi and committee members:

I am Kris Coffield, representing the IMUAlliance, a nonpartisan political advocacy
organization that currently boasts over 150 local members. On behalf of our members, we offer
this testimony in support of House Bill 675, relating to education.

For dyslexic individuals, the cortical langiage network of the brain is a network that
differs from non-dyslexic persons in appearance, organization, and function. These differences,
researchers have found, account for the fact that most people with dyslexia need direct
instruction in phonologial processing and alphabetic skills, failure to address which can lead to
difficulty in leaming to read, write, spell, and, subsequently, meet rigorous educational demands
in nearly all subject matters. Moreover, dyslexia is exacerbated by other common brain-based
conditions, like Attention-Defrcit/Hyperactivity Disorder (ADHD). Thus, as dyslexia expert
Gordon Sherman notes, when dyslexia and any comorbid conditions are not properly assessed
and treated, the environment in which a dyslexic child finds herself can turn the student‘s
learning dijference into a learning disorder. For that reason, we strongly support efforts to
provide training in recognizing dyslexia to educators, as well as the resources—including
reading specialists and dyslexia awareness inforrnation—necessary to support dyslexic students
in achieving annual learning growth benchmarks.

Mahalo for the opportunity to testify in support of this bill.

Sincerely,
Kris Coffield
Legislative Director
lMUAlliance

Kris Coffield (808) 679-7454 imuaalliance@gmail.com
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February 6, 2013

Representative Roy M. Takumi, Chair
House Committee on Education
State Capitol
Honolulu, HI 96813

RE: HB 675- RELATING TO EDUCATION

Dear Chair Takumi and Members of the Committee,

The Special Education Advisory Council (SEAC), Hawaii’s State
Advisory Panel under the Individuals with Disabilities Education Act
(IDEA), supports the intent of HB 675 that promotes awareness
of dyslexia and addresses needed supports to struggling readers
through literacy specialists and personnel development for classroom
teachers.

This legislation is the first step in a comprehensive plan set in
motion by Senate Concurrent Resolution No. 10 in 2010. SEAC
has provided a representative to participate over the past three years
in the thoughtful and methodical planning of the Dyslexia Working
Group resulting from SCR 110.

SEAC’s interest in improving services for students who struggle
with reading is fueled by the knowledge that an inability to read
at grade level has a significantly negative impact on a student’s
overall academic success. Students with disabilities are woefully
behind their peers in reading proficiency and making very slow
improvements over time. In 2011-12 only 25% of students
with disabilities met proficiency in reading on the Hawaii State
Assessment compared to 72% of students without disabilities.

Many parents of students with disabilities who have been found
eligible for services through the Individuals with Disabilities
Education Act under the broad category of specific learning
disabilities are anxious to know whether their child has a specific
diagnosis of dyslexia and whether he or she is receiving the
appropriate instniction in the classroom. HB 675 addresses the need
for greater awareness, better screening and early, researched-based
interventions when students fail to make progress.

Mandated by the Individuals with Disabilities Education Act



Testimony on HB 675
February 6, 2013
Page 2

While SEAC shares the sense of urgency with the Dyslexia Working Group that many students
need more timely and sustained interventions to realize their academic goals, we have a number of
unanswered questions about the implementation of HB 675, including:

' Is the Hawaii Teachers Standards Board prepared to license reading or literacy specialists?

' Are the definitions offered correlated with existing federal and state regulations? For example,
“other similar learning disorders” is not a term used in IDEA or Chapter 60.

' How does the requirement for the Department of Education to provide training to educators
interface with its Race to the Top Response to Intervention Training that began this school
year?

SEAC requests that the Committee consider introducing a resolution to resolve these
implementation issues, allow forward progress on the Working Group’s Comprehensive Plan, and
offer the opportunity for more input from other key stakeholder groups.

Thank you for the opportunity to provide testimony on this important legislation. If you have any
questions, I will be happy to answer them.

Respectfully, _ _
[fl . . erem.-a'.t., ~~».:F'_..w-1"»~*'~e-

Ivalee Sinclair, Chair

Mandated by the Individuals with Disabilities Education Act
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February 6, 2013
2:10 p.m.

Conference Room 309
TESTIMONY TO

THE HOUSE COMMITTEE ON EDUCATION
RE: HB 675 — Relating to Education

Dear Chair Takumi, Vice Chair Ohno, and Members of the Committee:

My name is Lee Grossman and I am the Interim Executive Director and CEO of the Intemational Dyslexia
Association (IDA). IDA is a 501(c)(3) non-profit, scientific, and educational organization dedicated to the study and
treatment of the leaming disability, dyslexia as well as related language-based learning differences.

We are the oldest such organization in the U.S. serving individuals with dyslexia, their families, and professionals in
the field for the past 64 years. IDA has 44 branches throughout the United States and Z3 international partners with
the Hawaii Branch (HIDA) being our affiliate in the State of Hawaii. HIDA has brought to our attention the
importance of the legislation proposed in HB 675 and we fully support the recommendations and proposed changes
that HIDA has presented in its testimony on this bill.

Dyslexia is a language-based learning disability. Dyslexia refers to a cluster of symptoms, which result in people
having difficulties with specific language skills, particularly reading. Students with dyslexia usually experience
difficulties with other language skills such as spelling, writing, and pronouncing words. Dyslexia affects individuals
throughout their lives; however, its impact can change at different stages in a person’s life. It is referred to as a
leaming disability because dyslexia can make it very difficult for a student to succeed academically in the typical
instructional environment, and in its more severe forms, will qualify a student for special education, special
accommodations, or extra support services.

Dyslexia and language related disorders make up approximately 80% of those with learning disabilities and it is
projected that l0-20% of the population has some form of dyslexia. Considering the population of Hawaii is
approximately l.4 million people, it can be estimated that 140,000-280,000 of I-Iawaii‘s residence have dyslexia.
Currently many of these people are receiving inadequate, inappropriate or no services for this condition which
creates an added burden to the families, the individuals with dyslexia and to the general population.

The passage of HB 657 is an important start to addressing these inadequacies and providing much needed services
to the dyslexia community. We urge you to move HB 675 forward and look forward to working with you to improve
the lives ofthose affected by dyslexia and reading disabilities.

Sincerely,

xiii...‘
Lee Grossman
Interim Executive Director and CEO
International Dyslexia Association
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From: mailinglist@capito|.hawaii.gov
Sent: Wednesday, February 06, 2013 7:28 AM
To: EDNtestim0ny
Cc: dyslexiaun|0cked@mac.com
Subject: *Submitted testimony for HB675 on Feb 6, 2013 14:10PM’

HB675
Submitted on: 2/6/2013
Testimony for EDN on Feb 6, 2013 14:10PM in Conference Room 309

Submitted By Organization Testifier Position Present at Hearing
. . . Alternative Learning‘ Vickie M. Kozuki Ah You Solutions HI Support No ‘

Comments:

Please note that testimony submitted less than 24 hours prior to the hearinq_, improperly identified, or
directed to the incorrect office, may not be posted online or distributed to the committee prior to the
convening of the public hearing.

Do not reply to this email. This inbox is not monitored. For assistance please email
webmaster@caQitol.hawaii.gov
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Conference Room 309

TESTIMONY TO
THE HOUSE COMMITTEE ON

EDUCATION

RE: HB 675 - Relating to Education

Chair Takumi, Vice Chair Ohno and members of the committee,

My name is Robert Witt and I am executive director of the Hawaii Association of Independent
Schools (HAIS), which represents 99 private and independent schools in Hawaii and educates
over 33,000 students statewide.

HAIS supports the intent of HB 675 which promotes awareness of the definition and
characteristics of dyslexia and other similar learning disorders. HB 675 also requires the
Departrnent of Education (DOE) to provide professional development to teachers of students
with dyslexia, and requires the Hawaii Teachers’ Standards Board (HTSB) to establish licensure
standards for reading specialists.

HAIS supports the efforts of the Hawaii Branch of the International Dyslexia Association
(HIDA) to implement recommendations of the Working Group, formed by SCR 110 in the 2010
Legislative Session, as expressed in its Comprehensive Plan.

We agree with HIDA that the language in HB 675 referring to dyslexia as a “specific
developmental learning disorder” should instead state that dyslexia is “a specific learning
disability," thereby aligning this measure with a definition consistent with the federal National
Institute of Child Health and Human Development (NICHD) along with the International
Dyslexia Association (IDA).

This more precise and conventional reference allows for our dialogue about dyslexia during this
session to be instructed by more than ten years of scientific inquiry while matching language
used consistently within the context of the Individuals with Disabilities Education
Improvement Act (IDEA, 2004). With such a change, our dialogue will be elevated and more
broadly understood by consistently using language commonly accepted in the practice and
policy of education since 1975 when the Education of All Handicapped Children Act was
approved, the first major step in accepting and treating this condition in our schools.



The three years of inquiry conducted by the Working Group adds significantly to the existing
body of knowledge about dyslexia, makes reasonable recommendations for new policy, and
thereby advances practice benefiting the significant numbers of children in our schools who
have dyslexia. Should there be those who recommend more study of this issue, with additional
stakeholders engaged in the next 12 months, HAIS pledges to support such an effort while also
urging the House Committee on Education to pass this measure to allow for more awareness
building, constructive dialogue, and momentum-building.

More specifically, the reading specialists and professional development opportunities for
teachers described in HB 675 will improve reading instruction for all readers, not just students
with dyslexia. Struggling Readers are students with dyslexia or other reading disabilities (up to
20% of the population), as well as other students who struggle with reading. In 2011, according
to the National Assessment of Educational Progress (NAEP), 41% of Hawaii's fourth graders
and 32% of Hawaii's eighth graders read below basic reading levels.

Additionally, the provisions of HB 675 are designed to build capacity for teachers to gain more
specific knowledge and skills in best practices that are research-validated. Professional
development will be available to educators to support the enhancement of reading, writing, and
spelling skills of Struggling Readers, as well as increase and improve awareness of improved
practice across the field in the teaching of reading to all children.

Commendations to HIDA and the dedicated members of the Working Group for advancing
knowledge in this field and serving as a catalyst with policy-makers to create policy in support
of such advanced practice.

Thank you for the opportunity to testify.
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HOUSE OF REPRESENTATIVES
THE TWENTY-SIXTH LEGISLATURE

REGULAR SESSION OF 2012

COMMITTEE ON EDUCATION
Representative Roy M Takurni, Chair

2/6/2013
Rm. 309, 2:10 PM

HB 675
Relating to Education

Chair Takumi and Members of this Committee, my name is Max Sword,
here on behalf of Dr. Richard Kelley, Chairman Emeritus of Outrigger
Hotels Hawaii, in support of HB 675.

Many do not know that Dr. Kelley grew up with dyslexia, and he believes
that if he had not had wonderful, supportive parents and excellent schooling,
he might have fallen through the cracks and had a much different life.

Unfortunately, many children with dyslexia or other reading disabilities do
not have the advantages that Dr. Kelley had. A lot of these kids are smart,
but fail to live up to their potential and far too often get discouraged in a
traditional school setting and drop out.

There are a number of studies that show that some dyslectics turn to anti-
social activities, such as drugs and gangs, where their inability for reading
comprehension does not matter. As a result, the rate of dyslectics in prison
populations is about twice that of normal populations.

Dr. Kelley and Outrigger Hotels believe that early recognition and
appropriate techniques will make the difference between a child exceling in
school and life, or becoming another negative statistic.

We support the efforts of HIDA and urge your favorable consideration of
this measure.

Mahalo for allowing use to testify.

2375 Kuhio Avenue, Honolulu, Hawaii 90815-2992 ' Phone: 808-921-6600 ' Fax: 808-921-6655
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STATE OF HAWAII
STATE COUNCIL

ON DEVELOPMENTAL DISABILITIES
919 ALA MOANA BOULEVARD, ROOM 113

HONOLULU, HAWAII 96814
TELEPHONE: (808) 586-8100 FAX: (SOB) 586-7543

February 6, 2013

The Honorable Roy Takumi, Chair
House Committee on Education
Twenty-Seventh Legislature
State Capitol
State of Hawaii
Honolulu, Hawaii 96813

Dear Representative Takumi and Members of the Committee:

SUBJECT: HB 675 - RELATING TO EDUCATION

The State Council on Developmental Disabilities SUPPORTS THE INTENT OF
HB 675. The bill promotes awareness of the definition and characteristics of dyslexia
and other similar learning disorders, requires the Department of Education (DOE) to
provide professional development to teachers relating to students with dyslexia, and
requires the Hawaii Teachers Standards Board to establish licensure standards for
reading specialists.

The Twenty-Fifth Legislature in 2010 adopted SCR 110, SD2, that established a
working group to develop a comprehensive plan to improve awareness of and
strengthen support for persons with dyslexia. This was a beginning step in addressing
awareness and support for persons with dyslexia.

With regard to the implementation of the bill, the Council has the following
questions that are similar to the ones raised by the Special Education Advisory Council
(SEAC) in their testimony:

1) ls the Hawaii Teachers Standards Board able to develop standards for
reading specialists by the first day of the 2014-2015 school year?

2) ls DOE able to provide for one licensed reading specialist teacher who meets
the requirements established by the Hawaii Teachers Standards Board for
each public school by the first day of the 2014-2015 school year?

3) Are the definitions included in Section 2 on Pages 3-7 consistent with existing
Federal and State laws and regulations? An example provided by SEAC is
the definition for “other similar learning disorders“ as it is not a term
referenced in the Individuals with Disabilities Education Act or Chapter 60,
Hawaii Administrative Rules.
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4) How does the requirement that DOE provide training to educators interface
with its Race to the Top response to intervention training that staned this
school year (2012-2013)?

Thank you for the opportunity to submit testimony supporting the intent of
HB 675.

Sincerely,

QNW
W ette K. . Cabral, MSW J. Curtis Tyler Ill
E cutive Administrator Chair



Feb 2, 2013

RE: Testimony in Support of HB675 — Relating to Education

Hearing before the House Education Committee
February 6, 2013, 2:10 pm
Conference Room 309

Dear Chair Takumi, Vice-Chair Ohno, and members of the Committee:

I am submitting this testimony is support of HB675

I am a supporter of continued Dyslexia Awareness. I am a DOE Substitute Teacher, a mother and
special leaming disabilities behavior teacher, and educator to students and others. My daughter is
now 17-years old, in grade ll and still stniggles with performance, meeting standards and
experiences great pressure to meet the criteria of the DOE system set for regular students without
the additional aids which could be offered in this bill.

I first approached the school in her 2"d grade noticing serious issues. Shut down by the school
and other parent in denial of a disability because of lack of knowledge and awareness from
professionals who are directly involved in the education system. This delayed created
unnecessary struggles and additional emotional, mental and educational handicaps in my
daughter’s life. I believe strongly if her low level of reading and Dyslexia challenges were
addressed in EARLY CHILDHOOD education she would be much more adapted, accomplished
and confident student not discouraged. Instead the DOE continually passing her on to the next
grade just to meet the NO CHILD LEFT BEHIND (NCLB) act is not an excuse to public,
teacher, parents and student awareness. The DOE is the specialists and experts in EVERY child’s
life and it should not be SOLELY a parent’s responsibility to prove, fight, stress and use
unnecessary court actions or threats of lawsuits to get the help a child needs.

In the DOE system, you have the recognized students 2-4 per inclusion class plus another 2-4
unidentified students per class. These larger classrooms, lack of teacher one on one instructors,
inexperienced or unknowledgeable teachers trying to perfonn a functioning class reaches almost
impossibilities for teachers to do effective teaching. I see higher level students suffer, regular
students suffer and leaming disabilities students suffer in the classroom. The pressure should not
all be on one teacher to perform excellence in an imperfect, identified, unaddressed system.

I also support changes to HB675 recommended by the Hawai‘i Branch of the Intemational
Dyslexia Association (HIDA), including the definition of dyslexia.

Please support HB675.
Thank you.
Sincerely,

Kathryn Rose Kepo’o (808) 429-5888



February 3, 2013

RE: Testimony in Support of HB675- Relating to Education

Hearing before the House Education Committee

February 6, 2013, 2:10pm

Conference Room 309

Dear Chair Takumi, Vice-Chair Ohno, and members of the Committee:

I am submitting this testimony in support of HB675. The oldest of my four children
is dyslexic and if I hadn’t sent him to a school that had the tools to teach him to write he
would have never gone on to the University of Colorado to earn his Aerospace
Engineering degree and now his Physics degree.

In my husband’s family there is a history of dyslexia. His uncle the late Senator
Richard Matsuura was probably dyslexic as he often mentioned to us how he could not
read or write well in school. Senator Matsuura also has a son and grand children who
are also dyslexic.

My son’s dyslexia was never recognized while he was in the DOE for grade school
or 7"‘ grade. In 7"‘ grade his teachers just told me they thought he was “lazy” and “not
working up to his full potential.” I learned about dyslexia through workshops HIDA
would put on. I had my son tested. By this time he was in the 9"‘ grade at Mid Pacific
Institute. I took the test results that revealed he was dyslexic. It had recommendations
on “accommodations” so he could do better. I took it to his English teacher since he
was failing in her class. Her comment was that she did not have the “tools” to do
anything that was recommended since she never got that in her training to become a
teacher. She recommended I try to see if ASSETS school would be able to teach my
son the “accommodations“ he needed to be successful in his academics.

Unlike many others I could send my son to ASSETS. There he got the help he
needed so he could succeed. He graduated with a 4.0 grade point average, was one
of the two valedictorians, took AP calculus and AP chemistry which he passed and got
college credits, and even took summer courses at UH as a junior in high school.

There are no regrets in this route my husband and I chose for my son. But it was
heart breaking to have him leave behind his friends from his other schools and it was
especially painful to hear someone say “lazy” when that clearly was not who my son



was. It was eye awaking, if not shocking to learn that those who choose to become
educators are not taught the tools they need to teach in ways those with “phonological
awareness” delays can best learn. I can't imagine what it is like for those children who
never get diagnosed or never get to a school that is equipped with teachers who have
the “tools” to teach them.

I support this bill but I also support the changes to HB675 recommended by the
Hawaii Branch of International Dyslexic Association (HIDA), including the definition of
dyslexia.

Thank you for your time to listen to me. Please support HB675.

Sincerely,

Carol Furuya



Doris M. Ching, Emeritus Vice Presidentfor Student Affairs University ofHawai ‘i System
Honolulu, Hawai‘I 808-294-1996 doriscgaflawaiiedu

TESTIMONY IN SUPPORT OF HB 675
Submitted by Doris Ching, Educator

Emeritus Vice President for Student Affairs, University of Hawai‘i System
February 3, 2013

Chair Takumi, Vice-Chair Ohno, and Members of the House Committee on Education:

I strongly support HB 675 because it is an important first step toward improving reading
and literacy instruction for students with reading disabilities as well as for students
without disabilities who are stmggling to learn to read in our public schools. I understand
clearly the many demands on the Department of Education and school resources at this
time, but as a matter of educational priorities, what can be more important than teaching
children to read? Reading is the “gateway” to continued learning. To reiterate, there is no
question in my mind that this bill will benefit all students. This bill will support a basic
foundation to the instruction of reading for all children who are learning to read.

l am pleased to commend the Legislature for the passage of the 2010 Senate Concurrent
Resolution 1 l0 that created the Working Group to address the issues of dyslexia and
reading disabilities of students of all ages who are academically capable, but may not
leam to their full potential with the traditional modes of teaching and learning. The
passage of HB 675 will be a major step toward implementing the Comprehensive Plan to
Teach Reading in Hawai ‘i Schools which has been a 3-year joint effort of the SCR ll0
Working Group which included the Hawai‘i International Dyslexia Association (HIDA),
University of Hawai‘i System, Hawai‘i State Department of Education, and other
organizations committed to improving the literacy skills of students in I-Iawai‘i with
dyslexia and reading disabilities.

I also support the recommended changes to the bill, as proposed by the Hawai‘i Branch
of the International Dyslexia Association (HIDA) because they conform it more closely
to the Comprehensive Plan. With the changes, this legislation will make a positive
difference in the lives of numerous students, educators, and parents, and will benefit the
entire community. I urge you to pass HB 675.

As I stated in my testimony before you in 2010, I am heartened and encouraged by your
committee’s interest in this important issue. Today, I thank you, again, for your continued
efforts to provide all children with the very basic tool of learning to read, that can make
the difference between their future of success or their future of non-fulfillment as
students and contributing citizens.

Thank you for this opportunity to write in support of HB 675.



Date: 2/2/2013

RE: Testimony in Support of HB675 — Relating to Education Hearing before the House
Education Committee February 6, 2013, 2:10 pm Conference Room 309
Dear Chair Takumi, Vice-Chair Ohno, and members of the Committee:

I am submitting this testimony is support of HB675

I also support changes to I-[B675 recommended by the Hawai‘i Branch of the
Intemational Dyslexia Association (HIDA), including the definition of dyslexia.

As a parent of a child with dyslexia, who cannot afford to enroll her at Assets School,
HB675 would bring a great relief and would provide her with the help she needs to be
able to read at grade level, as well as, receive the proper education that she deserves.

Discovering that Ayslee had a disability came as a shock because she seemed like a
normal child in almost every way and the process ofgetting her help at school was a
horrible experience. I realized that Ayslee learned differently when she was in 2'“ grade
and I was unable to help her leam in the only way I knew how to teach her. She made
inconsistent mistakes in spelling, even with repeated practice. She did not seem to
understand math and was unable to master the basic skills. She also began falling behind
grade level in reading. At conferences her teacher told me that the school recommended
that he not refer her if she showed any improvement at all and instead to wait until 3"‘
grade. I did not know what refer meant but I assumed it was sending her to a small group
to get additional help, which my oldest daughter did when she was in grade school.

At our first 3"’ grade conference the teacher told me she thought that Ayslee had a
learning disability and I was shocked. Not knowing anything about them I went home
and googled them to see what I could leam and dyslexia was the first one I saw. I read
the checklist and warning Signs of people with dyslexia and discovered that Ayslee
displayed about 75% of those symptoms. I shared this with the teacher and she thought
that the school would not be able to help Ayslee with her dyslexia. I thought if the school
could not help her then I should call her pediatrician and ask if they could test her for
dyslexia. He told me that it is the Department ofEducation’s responsibility to test
children for learning disabilities and he started the referral process for me.

I had no idea what to expect at the first meeting with the “team” and it quickly tumed into
a nightmare. I had to prove that Ayslee had a learning disability and felt I was being
treated as a lazy parent who was trying to blame the school for her inability to leam. Her
previous teachers were the only people present to show me any support and validate what
I was saying. I will forever me indebted to Ms. Kiln who fought for Ayslee whenl
became emotional because of what was happening at that meeting. The team agreed to
test her and I was relieved because I thought for sure that the testing would show what
type of help that Ayslee needed and she would be able to get it. Unfortunately that was
not the case.



When I met again with the “team” to go over Ayslee’s test scores the results were not
necessarily those of a student with a learning disability but they were what one could
expect from a child with dyslexia. The testers all took tums explaining the tests they
gave Ayslee and the results that they were presenting. Her behavior was consistently
reported to be positive and many of the tests came back at grade level except her math
fluency, spelling and passage comprehension, which were below, but not enough to
constitute a learning disability.

Her occupational therapist reported that she did great drawing shapes but when it came to
writing words she did not place them appropriately on the lines and that her formation of
letters were not complete enough to be legible. The school counselor reported that
Ayslee’s behavior appeared to be consistent with her peers when watching her work but
he was shocked when he saw what she produced which was very hard to read, very
poorly spelled and did not seem to follow what was expected of a 3“ grade students
writing capabilities. Her teacher 1'ep0rted that Ayslee’s work was hard to read and even
though it was misspelled she could usually decipher what most students were tying to get
across but not with Ayslee’s work. She also said when she asked Ayslee to help her
understand Ayslee could not read it either and could not remember what she wrote well
enough to be able to explain it to her. The report from the district psychologist came
back as average, and she insisted that Asylee did not have a learning disability. I had
studied dyslexia and was not surprised by these test results so I shared what I had learned
about dyslexia with the team

The response I received was not whatl expected and very disheartening. The district
psychologist told me that Ayslee could not possibly be dyslexic because she scored too
high on her phonological awareness test and she refused to sign the paper qualifying her
for special education. I was aware that diagnosing dyslexia requires a minimum of 8
different tests but chose not to argue this with someone who was obviously not going to
listen. She went on to say that the school had not even tried to help her and qualifying
her for special education without an intervention would be like going to the doctor and
having them remove a limb without trying to heal it first Her attitude infuriated me, she
was one of the members of the “team” who had met Ayslee only to give her tests and she
was the one claiming to know the most about her learning style.

The team agreed to do an in school 6-week intervention to see ifthey could help Ayslee.
We met back after this intervention and the teacher who helped Ayslee with reading
reported that she could not make any consistent progress with her. What Ayslee was
taught one week she would forget the next and things she did not seem to have trouble
with one week she would not know the next. Her teacher worked with Ayslee on her
math skills and found that Ayslee could easily do the classwork when using
manipulatives like the rekenrek, but could not apply this understanding to the paper using
her pencil.

The team agreed that Ayslee had a learning disability and she was approved for special
education services. The district psychologist felt the need to mention that the only reason
she was signing the paper was because the intervention did not work and that she still did



not believe that Ayslee had a learning disability. I showed her Ayslee’s HSA scores,
which were 251 in reading, well below proficiency and 272 in math, only 4 points above
well below proficiency. I asked her to explain to me how the IQ tests that she had given
Ayslee could come back as average when she performed so poorly on these tests and she
could not answer me. This discrepancy between the HSA scores and the IQ scores are a
perfect example of a student with dyslexia.

Ayslee qualified for special education services and I was relieved thinking she would get
the appropriate help and that she would be able to make great improvements.
Unfortunately, it was not as simple as that I shared with the team that Ayslee needed a
multisensory approach to learning and that the special education department had the
Sonday System, which is an Orton-Gillingharn derived program that is one of many
recommended for teaching dyslexic students. I did not realize that if it was not printed in
the IEP that it would not happen. At Ayslee’s first 4m grade conference I learned that the
special education teacher was not using this program but instead was using other methods
that she preferred which were also multisensory in nature. I was upset because I thought
that I had covered this in our meeting and called a meeting with her and the classroom
teacher to discuss what was happening with Ayslee.

I explained all that I had learned about dyslexia and why an Orton-Gillingham approach
was the most appropriate for her. I brought in a dyslexia workbook I purchased and
asked her to use this or the Sonday System to help Ayslee. The special education teacher
did not have certification to teach dyslexic students so she showed the workbook to the
only special education teacher at the school to have this qualification and she said that the
workbook followed the Sonday System very closely and should help Ayslee with her
reading problems. At the end of the year when I picked up the workbook to take it home
the special education teacher confided in me that the workbook was a great resource and
would be able to help many of the students in special education.

Ayslee continues to be in special education and the time of day she is there has increased
to two hours a day in hopes that this will help her meet her IEP goals of reaching grade
level. She has made some progress, which I attribute mostly to her participation in the
Odyssey Project. I am so grateful to HIDA for selecting Ayslee to participate in this
program. She has been given the opportunity to be given reading instruction using the
Orton-Gillingharn method by a teacher and a tutor who are earning their AA in this
method. I have been able to follow her progress so much closer through this program
than I can her special education instruction. She is taught special decoding skills and
tested on her reading twice a week for an hour each day and her progress is recorded.
This is the second year she was selected for this program and I cry tears of relief over the
progress she has made. She went from being stuck at a 2.5 grade reading level to
recently graduating to a 4“ grade level.

Ayslee is a 5"‘ grade student who is about ready to leave a predominantly multlsensory
elementary school and go to a strictly linear public middle school where she will be sent
to 7 different classes on a rotating schedule. Her dyslexia causes her to have poor
organizational skills and she is insecure about asking for help about what she does not



understand. I believe that she will begin failing school next year because of this and her
inability to decode textbooks that are written for her grade level, which she cannot read.
Ayslee’s only hope from a downward spiral is ifwe can qualify for enough financial aid
for her to go to Assets School. I-lB675 would change all of this for students like Ayslee.
This bill is just the beginning ofa plan that could change the lives of 15-20% of the
population that are suffering through the public school system, falling through the cracks
because they do not quality for special education or do not get what they really need from
it. My oldest daughter is the perfect example, fortunately (or not) she readjust well
enough to get by so she was never referred for services and I did not know why she
struggled so much with spelling and math She graduated from public school two years
ago still not able to spell properly and stniggling with basic math. She is now in her
second year of conmiunity college and she finally had a math teacher that taught her a
multisensory approach to mathematics that she could understand. At 20 years old she can
finally say that she gets it. This is what the typical dyslexic student can hope to get from
a public education. This is not enough and something must be done to enable this 15-
20% of the population to get the education and oppommities that they deserve.

Dyslexics have many gifls, they are the big picture people who can look at a situation and
see what is missing. They are the entrepreneurs who make all ofour lives better by
coming up with the solution to the problems that the non-right brain dominant members
of the population are not even aware of. They are the ones with strong intuition skills
that can relate to other people and knowjust what to say to make them feel good and
inspire them to greatness. They are important and ifwe do not make the necessary
changes that are required to the public education system and teach them appropriately
then they may not make it to graduation. They will not have an equal opportunity for
employment and may remain imemployed They will develop mental health issues like
depression because they are frustrated and have low self-esteem. They may develop
social problems and run a higher risk of becoming criminals (60-80% ofjuvenile
offenders and prison inmates have reading problems). On behalf of the well being of the
entire population I ask you to pass HB675 as the first step for a remedy to this
unfortunate situation.

Please support HB675.

Thank you.
Sincerely, Z"

Le M$4, #¢iJ@ .
Teresa Hale / Parent / HIDA Member
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From: mailinglist@capito|.hawaii.gov
Sent: Monday, February 04, 2013 2:13 PM
To: EDNtestimony
Cc: proofitworks@gmail.com
Subject: Submitted testimony for HB675 on Feb 6, 2013 14:10PM

HB675
Submitted on: 2/4/2013
Testimony for EDN on Feb 6, 2013 14:10PM in Conference Room 309

Submitted By Organization Testifier Position Present at Hearing
| Cora Piliwale Individual Support No 1

Comments: I support HB675. I feel we need to help those who have dyslexia. Mahalo

Please note that testimony submitted less than 24 hours prior to the hearinq_, improperly identified, or
directed to the incorrect office, may not be posted online or distributed to the committee prior to the
convening of the public hearing.

Do not reply to this email. This inbox is not monitored. For assistance please email
webmaster@capitol.hawaii.gov

1



February 4"‘, 2013

RE: Testimony for hearing of HB 675 on FEBRUARY 6, 2013, 2:10 PM

To Education Committee:

I am writing in support of HB 675 Legislation, regarding dyslexia and a comprehensive plan for
teaching reading in Hawaii’s schools. For the past 12 years, I have been an educator at Assets
School, working with hundreds of dyslexic high school students. Each year I have the privilege
of teaching these young men and women the learning skills necessary for them to pursue their
dreams of college and/or career. I cannot imagine a job more rewarding than seeing struggling
readers grow into competent and confident learners. Each year, nearly all of our graduates at
Assets High School enroll in college following graduation, and all of our students who apply to
college are accepted into programs (which include 4-year mainland universities). These students
have these opportunities because they are enrolled in a school that specifically addresses their
unique learning needs as dyslexic learners.

As the report states, “Dyslexia and other literacy challenges affect up to 15-20% of the general
population.” This means there are thousands of underseived dyslexic students across the state of
Hawaii, and only a small fraction of these students have the opportunity to be served by Assets
School. This legislation will help to ensure that all students have access to effective reading
instruction, not just those who can afford it or find it. It will also require that teachers be
properly trained to understand dyslexia and implement teaching methods that are proven to be
effective.

There are many urgent issues confronting the people of Hawaii. However, I believe that
Hawaii’s low literacy rates are truly at the root of many of the challenges we face as a state. By
passing HB 675, we are taking an incredible step forward in building a stronger and literate
community.

Thank you for your time and consideration.

Sincerely,

,AaMO%M
Susan Travis,
High School Principal
Assets School
One Ohana Nui Way
Honolulu, Hawaii 96818
stravis@assets-school.net





February 4, 2013

RE: Testimony in Support of HB 675 — Relating to Education
Hearing before the House Education Committee
February 6, 2013, 2:10 pm
Conference Room 309

Dear Chair Takumi, Vice-Chair Ohno, and members of the Committee:

I am submitting this testimony in support of HB 675

I am a practicing pediatrician in Hawaii for 25 years. I have always felt helpless to the many
parents who came for guidance and direction for their children with reading problems. Guiding them to
get DOE testing led to disappointing results. Many months later, these families were still struggling to
help their children read.

Five years ago, I discovered that my own son had dyslexia. After coping with the shock, I
immediately shifted into researching dyslexia to help my son. The past 5 years of learning about dyslexia
have led me to the profoundly appalling conclusion that our schools and teachers are poorly equipped to
recognize or help children with reading problems.

NIH funded Dyslexia research centers state that 1 in 5 of all people, have some form of dyslexia.
This number stunned me. Leaving me breathless. Leaving me speechless. I continue to think about this
number every day. How could so many children and adults who have reading issues not be identified?
How could so many children and adults with reading issues not be helped? With such prevalence, why do
most teachers and educators know almost nothing about dyslexia?

Current neurobiology now demonstrates brain wiring differences in dyslexics. With proper
reading programs, the young brain can be taught to use more efficient reading pathways. In other words,
if started in the early years, we could literally change the brain wiring for reading. There may be a small
window of opportunity to help reading fluency and comprehension. Why are we missing this? Shouldn’t
every teacher be knowledgeable about dyslexia? Shouldn’t it be a requirement for all teachers to
understand this very common problem? I dream of a day when all teachers will know more than I about
dyslexia.

Please support HB 675.

Sincer , ‘
/ / '

/ii M if
Lil ian ujimoto, MD
Straub Mililani; Clini
95-1249 Meheula wy
Mililani, HI 96789

I



House Education Committee

Dear Chair and committee members

RE: Support for HB 675:

I strongly support HB 675, because I am aware that too many bright and capable students, who are also
struggling readers, slip through the cracks in the current education system. Unfortunately, despite good
intentions, our current system fails to reliably translate what is known about what works to help
struggling readers into what is practiced in our public schools. Too many ofthese students continue
down a typical path of academic failure, frustration, and frequently acting out. They fail to reach their
potential and too often become a drain on taxpayer resources. With the services provided by this bill,
these students will be better supported to be successful in school and life.

I am very aware of what a difference getting the right help at the right time can make for struggling
readers. My son could not read in 3rd grade, because he had dyslexia. We were fortunate that we had
the resources to get help for him form outside the public school system. Because he got the right help
at the right time, he was able to graduate with honors from Princeton and is now a PHD candidate at
Stanford. Unfortunately the current practices allow far too many students like my son to slip through
the cracks, because they aren't getting the right resources at the right time. This bill will help identify
struggling readers earlier, translate what works into the classroom, and effectively help most of these
students reach their full potential so they can become contributing members of society.

I urge your support.

Sincerely,

Sharon Vitousek MD,
Board Chair, Hawaii Learning Resources
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From: mailinglist@capitoI.hawaii.gov
Sent: Monday, February 04, 2013 9:20 PM
To: EDNtestimony
Cc: ScottF2009@hotmail.com
Subject: Submitted testimony for HB675 on Feb 6, 2013 14:10PM

HB675
Submitted on: 2/4/2013
Testimony for EDN on Feb 6, 2013 14:10PM in Conference Room 309

Submitted By Organization Testifier Position Present at Hearing
| Scott H. Fujiwara Individual Support No 1

Comments: Dear Chair Takumi, Vice-Chair Ohno, and Members of the Education Committee: I am
submitting this testimony in support of House Bill No. 675. lwish I could also testify in person, but I
have classes on Wednesday. I am a senior at Hanalani School, and I am dyslexic. I am lucky; I read
and write well enough to be graduating from high school and moving on to college. I know there are a
lot of other dyslexic students who won't have that opportunity. I went to a public elementary school in
Mililani and everything seemed fine until the 4th grade. I don’t recall that much, but that's when I
found out I wasn’t really reading. Apparently I was just recognizing the shape of the word
“stegosaurus" in the same way I could recognize a picture of a stegosaurus. I knew both meant a
huge prehistoric animal with plates along its back. I thought I was reading like the other children, but
that wasn’t the case. I couldn’t “sound out words," or find them in a dictionary, or spell, or tell how
many syllables there were, or read a single sentence out loud without making mistakes. That's really
hard to understand when you know you are smart. And it's even harder to keep believing you're
smart. My mother said my school counselor suggested I move to a private school because he
honestly did not think my public school would be able to help me. So I transferred to Hanalani where
the principal had dyslexia. I went to multi-sensory language tutoring after school for about three years
— at first 3 times a week until I could go once a week. It was a lot of extra work, but I learned to read
and write pretty well - although rather slowly. It's still not easy. I don’t sound out words; everyone
uses electronic dictionaries and spell check; nobody asks me about syllables anymore; and I still
make mistakes reading out loud. Though I didn’t realize it growing up, as I said, I am lucky. My
parents could afford to send me to a private school and private MSL tutoring. They could take off from
work in town, pick me up after school in Mililani, and drive me to meet my tutor near the stadium. My
mother could read textbooks to me when I was just too tired to complete the assignment. They could
help me understand when dyslexia was making something difficult — like memorization, taking notes,
and reading pages of instructions. I think that’s one of the toughest things — it’s hard to tell if
something is difficult because of the dyslexia or because you’re just not trying hard enough. I know
not all parents can do as much. Many cannot afford private school and tutoring. Many cannot help
their children learn what the school can't seem to teach them. So I really do believe the public schools
have to do more. They have to be able to teach children like me to read - there are a lot of us. They
have to know when children are struggling because of learning differences instead of assuming they
are not trying hard enough. And they should never have to tell parents that they honestly do not think
the public school will be able to help their dyslexic child. Please support HB 675. Thank you.
Sincerely yours, Scott Fujiwara

Please note that testimony submitted less than 24 hours prior to the hearinq_, improperly identified, or
1



directed to the incorrect office, may not be posted online or distributed to the committee prior to the
convening of the public hearing.

Do not reply to this email. This inbox is not monitored. For assistance please email
webmaster@capitol.hawaii.gov

2
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From: mailing|ist@capito|.hawaii.gov
Sent: Monday, February 04, 2013 9:23 PM
To: EDNtestimony
Cc: donaahuna@gmai|.com
Subject: Submitted testimony for HB675 on Feb 6, 2013 14:10PM

HB675
Submitted on: 2/4/2013
Testimony for EDN on Feb 6, 2013 14:10PM in Conference Room 309

Submitted By Organization Testifier Position Present at Hearing
| Dona Ahuna Individual Comments Only No 1

Comments: Teachers need more support, but the standards board doesn't have to require licensure if
the reading specialist is a licensed teacher. Teachers already pay a lot for their teaching license, don't
add more. Also, who will be diagnosing the students?

Please note that testimony submitted less than 24 hours prior to the hearinq_, improperly identified, or
directed to the incorrect office, may not be posted online or distributed to the committee prior to the
convening of the public hearing.

Do not reply to this email. This inbox is not monitored. For assistance please email
webmaster@caQitol.hawaii.gov

1



February 4, 2013

RE: Testimony in Support of HB675-Relating to Education
Hearing before the House Education Committee
February 6, 2013, 2:10pm
Conference Room 309

Dear Chair Takumi, Vice-Chair Ohno, and members of the Committee:

I am submitting this testimony in support of HB675. As a parent and Academic Language Therapist, I
witnessed the prevalence and impact dyslexia has on our children in our schools. I was fortunate to
have the financial ability to send my 2 sons to ASSETS, a private school specializing in dyslexia. While
Assets has a stellar reputation for its effective instructional programs, it also has one of the highest
tuitions in the state.

The incidence data states that 20% of the population has some form of dyslexia or a reading
challenge, yet 90% are unable to afford private instruction. This means appropriate, effective
instruction is only available to the affluent which is a travesty. This bill is an opportunity to ensure ALL
students have access to instruction that has been scientifically proven to be effective.

We are currently witnessing a new generation of children entering schools. They were born and raised
on the explosion of new technology that has left them ill-equipped to compete in the global market.
Literacy is the key in preparing our children for a competitive world.

I also support the changes to HB675 recommended by the Hawaii Branch of the International Dyslexia
Association (HIDA), including the definition of dyslexia.

Please support HB675.

Thank you.

Sincerely,

Susan Okamura, M.S., CCC-SLP
Certified, AOGPE
95-749 Lauaki Street
Mililani, Hawaii 96789



February 4, 2013

RE: Testimony in Support of HB 675 — Relating to Education
Hearing before the House Education Committee
February 6,2013, 2:10 pm
Conference Room 309

Dear Chair Takumi, Vice-Chair Ohno, and members of the Committee:

I am submitting this testimony in support of HB 675

I am the parent of two dyslexic sons. I also tutor dyslexic students and adults. I teach
them to read, write, and spell, using multisensory stmctured language methods (MSL).
This means that I break down the English language into manageable pieces, and
methodically teach the elements, one by one, from the simplest to the most complex.
These methods work.

As The Comprehensive Plan to Teach Reading to Students in Hawai ’i explains, the
scientific evidence for the effectiveness of MSL is very strong. Dyslexic students are very
capable of leaming to read and write. They simply need to be taught their way.

My older son spent two years in classrooms headed by well-meaning teachers, who were
doing their best but did not know how to teach him to read, and at the end of that time he
could read exactly two Words: “cat” and “the.” He then Went to Assets School, where he
was taught using the Orton-Gillingham method. This method is based on the research of
neurologist Samuel Orton and Punahou teacher Anna Gillingham, and is the basis of all
the scientifically-valid MSL approaches. It was initially a struggle for him, but he leamed
how to read and write, then he learned to enjoy reading, and eventually to enjoy writing,
too. He graduated from college with a degree in creative writing and has published some
of his science fiction and fantasy writings.

Because of our older son’s experience, we recognized the warning signs earlier with his
younger brother and started him from the beginning at Assets School. He never had the
experience of failing, and it shows. His older brother spent two years thinking he was
stupid because other kids could read and he could not. Other kids could see pattems in
letters, but he saw a bewildering forest of random sounds. Other kids could make the
books talk, but he could not. This level of discouragement seeps into a child’s soul and
undoes his self-confidence.

Still, my sons were lucky. They got the sort of teaching they need. Many, many children
do not receive the kind of instruction they need. Many, many parents want to help their



children but cannot afford expensive private education. Our schools could become places
where all children are able to leam, if all teachers had the knowledge and resources they
need.

HB 675 is a step in this direction. Please support it.

Thank you.

Sincerely,

"2 ‘-1 *3
Kathy E. Ferguson
2154 Booth Road
Honolulu, Hawai’i 96813



Date: February 4, Z013

RE: Testimony in Support of HB 675 — Relating to Education
Hearing before the House Education Committee
February 6, Z013, 2:10 pm
Conference Room 309

Dear Chair Takumi, Vice-Chair Ohno, and members of the Committee:

I am submitting this testimony in support of HB 675

I am a mother ofa child with dyslexia.

I don't have dyslexia and didn't, still don't completely, know what it really means. I knew my child
wasn't dumb but couldn’t read well, couldn’t write proper sentences and used no punctuation. Teacher
at public and private schools didn’t know what his problem was nor how to help him. He received poor
grades for years. We stayed up (and yelled a lot) til 10 PM every night trying to help him with
elementary school homework!

Reading is one of the most important, if not the most important, thing a child should learn in school, so
the Legislature, Department of Education and schools should make it a very high priority. Even though
reading is so important, so many children are not learning to read in school. That's why having
specialists make sense.

HB 675 is important because many children with dyslexia and other literacy challenges struggle in
school.

We reluctantly (VERY EXPENSIVE) sent our child to Assets School and it changed our lives! The entire
staff understands dyslexia and is trained to teach children with dyslexia! Can you imagine if ALL
students were allowed access to staff like this??

I looked at the Comprehensive Plan to Teach Reading to Students in Hawaii that was written by the SCR
110 Working Group, and see that the members, including the DOE, UH and other groups responsible for
educating Hawaii’s children, agreed that to improve reading instruction in public schools, we have to
implement practices like the ones included in HB 675.

Please support HB 675.
Thank you.
Sincerely,

Stacy Armstrong
92-1305 Punawainui St.
Kapolei, HI 96707



ELIZABETH ANN ISHII
841 Bishop Street Suite 850

Honolulu, Hawaii 96813
Phone: 522-5133

Facsimile: 522-5144
Email: EAIshii@lawcsilc.com

February 4, 2013

RE: Testimony in Support of HB 675 Relating to Education
Hearing before the House Education Committee
February 6, 2013, 2:10 pm
Conference Room 309

Dear Chair Takumi, Vice-Chair Ohno, and Members of the Education Committee:
I am submitting this testimony in support of House Bill No. 675.

I want to disclose that I participated in the Working Group meetings that went on for
three years pursuant to 2010 Senate Concurrent Resolution No. l 10. I was assisting the
representative from the Hawaii Branch of the International Dyslexia Association (HIDA).
However, I am submitting testimony as an individual and not based on any affiliation
with either the Working Group or HIDA.

In 2003, I discovered my nine year old son has dyslexia. I had suspected something
might be wrong for several years before that because, although he was considered one of
the best students, there were odd things gaps in his skills. For example, he didn’t have a
precise concept of time — everything was either “yesterday” or “a long time ago.” He
couldn’t rhyme words. He could read big words in a sentence like “argument” or “extra-
terrestrial,” but routinely missed “she” or “this.” I was always told at parent-teacher
conferences, “it’s developmental, he’s one of our best students.” Then, when my son was
in the fourth grade, he started asking me why he wasn’t smart anymore. My upbeat child,
the perennial teacher’s pet, was always sad. The week before Christmas, I came home
and he was crying pretty hysterically. The teacher had told him in front of the class that
he and the other “bad boys” couldn’t go to the Christmas party because they hadn’t
leamed to sing the first two lines of Here Comes Santa Claus in Hawaiian for the
Christmas play. He had been practicing and couldn’t do it. I told him to take a bath, eat
dinner, and I would help him. We tried for over an hour. He couldn’t do it. He couldn’t
remember the order of the sounds. I told him it didn’t matter (of course it didn’t matter),
and that I would take him to Dave & Busters on the day of the party. Yes, I complained
to the teacher, school, everyone. And while they agreed he could go to the party, they
didn’t think it odd that a straight “E” student couldn’t memorize two lines in Hawaiian.

Amazingly, it was a stranger who first mentioned the word. I told him about Here Comes
Santa Claus and some of the other odd things I’d observed over the years and he said,
“have him tested for dyslexia; I have dyslexia and I can’t do those things either.” A
private psychologist ran the tests and confirmed the diagnosis. I told the teachers and



counselor and they literally couldn’t believe it. The counselor told me my son would
have to fall behind by two years before they could get him services. I didn’t even know
what that meant, but I knew it wasn’t anywhere good enough. So I moved my son to a
private school. It wasn’t that the teachers and counselor in my son’s public school didn’t
care or didn’t want to help him. The contrary was true. They just didn’t know what they
could do for him.

Fast forward a couple of years. My son was on track and I was volunteering at HIDA. I
am not an educator so I was pretty much only good for handing out dyslexia brochures at
education fairs. People, mostly mothers, would come to the HIDA booth and take a few
brochures without meeting my eyes. And I would ask, “can I help you?” Frustration,
desperation, and anger would roll off them as they would tell me how they’ve been trying
for years to get help for a son because he can’t read and he’s ajunior and what is he
going to do after school? I would talk about language therapy tutoring, IEPs and special
education, HIDA’s seminars, and assistive technologies. And I would say I believed the
DOE is working to improve the situation. Some would stay for well over an hour,
writing down everything I say. Some would look at me like I just didn’t get it - who will
hire their son if he can’t read? I’d pack up the display, and cry on the drive home; pretty
certain none would get help for their sons. I know the fundamental problem is that most
schools and teachers are simply not equipped to teach reading to struggling readers.
They don’t have the expertise and resources. That has to change because it seems there
are almost as many struggling readers as there are children who don’t struggle with
reading. And as it stands, only a small percentage of those struggling readers have
altematives outside of public school.

House Bill 675 starts the process of improving reading and literacy instruction in public
schools. Please support it because children should never have to wonder why they
“aren’t smart anymore,” and all children should have the opportunity to learn to read.

Thank you for your consideration.

Very truly yours,

Elizabeth Ann Ishii
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From: mailinglist@capito|.hawaii.gov
Sent: Tuesday, Februaw 05, 2013 7:49 AM
To: EDNtestim0ny
Cc: snpkauai@Hotmail.com
Subject: Submitted testimony for HB675 on Feb 6, 2013 14:10PM

HB675
Submitted on: 2/5/2013
Testimony for EDN on Feb 6, 2013 14:10PM in Conference Room 309

Submitted By Organization Testifier Position Present at Hearing
| Shaunna GaNun Individual Support No 1

Comments: Dear Chair Takumi, Vice-Chair Ohno, and members of the Committee: I am submitting
this testimony in support of HB 675 I am a parent of a child with dyslexia and a wife to a husband with
dyslexia. My child is receiving support at school using the Barton program but I believe so much more
teacher education and public awareness is needed. Too many people do not understand what
dyslexia really is. My husband received accommodations during his childhood education but still after
all these years dyslexics are not supported and recognized for what it really is. Reading is very
important and the Department of Education should make it a very high priority. Specialists are very
important and highly needed. Please support HB 675. Thank you

Please note that testimony submitted less than 24 hours prior to the hearinq_, improperly identified, or
directed to the incorrect office, may not be posted online or distributed to the committee prior to the
convening of the public hearing.

Do not reply to this email. This inbox is not monitored. For assistance please email
webmaster@capitol.hawaii.gov
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Tuesday February 5, 2013

RE: Testimony in Support of HB 675 — Relating to Education
Hearing before the House Education Committee

February 6, 2013, 2: I0 pm -- Conference Room 309

Dear Chair Takumi, Vice-Chair Ohno, and members of the Committee:

I am submitting this testimony in support of HB 675

I am past President of the International Dyslexia Association, 1 an individual with dyslexia, and the
father of an individual with dyslexia. My daughter has a home in Hawaii, and I have been privileged
to have lectured several times on Maui and Oahu.

In 1994 and again in 2002, I served as Chair of scientific consensus meetings sponsored by the
National Center of Child Health and Human Development of the National Institute of I-Iealth,
resulting in the research definition of dyslexia used in research throughout the United States. 2 Thus,
I support changes to HB 675 recommended by the Hawai‘i Branch of the International Dyslexia
Association (HIDA), including the definition of dyslexia.

In 2004, I organized an invitational forum attended by 33 organizations to address the issue of
Response to Intervention (RtI) and Building Capacity to Deliver Multi-Tiered Reading Intervention
in Public Schools} Schools across the nation have struggled to implement Rtl and build capacity to
deliver effective multi-tiered reading interventions. For these reasons, supporting the Comprehensive
Plan developed by the Working Group created pursuant to 2010 Senate Concurrent Resolution No.
l 10 (SCR 1 10) is important and necessary to make statewide gains in literacy.

The State ofNew Jersey has formed a Reading Disabilities Task Force that has recently released a
report that may be of interest to committee members (see attached). I have also attached a handout
that I use that addresses issues related to dyslexia and learning disabilities in general as well as
containing some personal anecdotes.

I currently serve, or have served on the past, on the National Joint Committee on Learning
Disabilities,4 the Learning Disabilities Roundtable sponsored by the Division of Research to
Practice of the U. S. Department of Education,5 the Professional Advisory Boards of the Center for
Development and Learningf’ the National Center for Learning Disabilities] and The Children’s
Dyslexia Centers, lnc., a charity of the Scottish Rite.8 I also was Chair of the Protection and
Advocacy Agency for the State of New Jersey.9 My legal practice has specialized in advocating for
individuals with disabilities for over 35 years.

http://www.interdys.org2 wp://www.k12.wa.us/ReadinqQys|exiaPi|otProi.asg
3Chhabra, V. (2006). Building capacity to deliver multi-tiered reading intervention in
public schools and the role of response to intervention. Perspectives on Language and Literacy Special Edition,
40-46." httg://www.ldonIine.org/about/partners/n|'cld5 mp://www.ldanatl.orq/leqislalivelioint activitieslcommonqround.asp5 www.cd|.org7 httg://www.ncld.org8 httg1//childrensdyslexiacentersorg9 httpi//www.n'panda.org
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Your committee members are to be congratulated on the work that you are doing to ensure an
appropriate education for all children.

T

you

for this opportunity to write in support of HB 675.

Q subm' ‘ Y '

‘V
Eme - Dickman, Esq.
25 ' ing Valley Ave.
May -- od,NJ 07607
20l-909-0404
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August 2012



New Jersey Department of Education

Reading Disabilities Task Force Report
August 2012

EXECUTIVE SUM MARY

The Reading Disabilities Task Force, appointed by Governor Chris Christie in July 2011,
recommends the following:

1.

2

3

4

5

The New Jersey Administrative Code for Special Education (NJAC 6A:14-3.5c-12) be
amended to include the definition of dyslexia. The Task Force further recommends that
the definition be the definition adopted by the International Dyslexia Association (IDA)
in 2002.

The NJ Department of Education requires that all New Jersey students be screened using
a research-based assessment for potential indicators of dyslexia at kindergarten entry
and at point of entry into school and district, unless screening results have been
previously reported for the student. Further, it is recommended that these indicators be
used to identify those students who would benefit from research-based multisensory
structured language interventions that address all components of reading instruction,
i.e., phonemic awareness, phonics, fluency, vocabulary and reading comprehension and
that such intervention be implemented.

By 2015, New Jersey require that all instructional pre-service teachers and newly
certified Reading Specialists pass a written test on the foundations of teaching reading,
the basic rules of phonology, morphology, syntax and semantics of the English language,
the diagnosis of reading difficulties, development of reading comprehension, and
reading assessment to obtain P-3 or K-5 certification. These requirements should be in
addition to the PRAXIS and all state requirements for certification.

New Jersey offers a new instructional certification at the post baccalaureate level
concentrating on dyslexia.

By 2015, New Jersey require that a minimum of 20 hours of the required 100 hours of
professional development hours for educators (required every five years) be devoted to



professional development on research-based methods of screening, interventions,
accommodations and use of technology for reading disabilities, including dyslexia.

6. All divisions within the NJDOE continue to collaborate to provide professional
development, potentially through the Regional Achievement Centers, about literacy
issues for teachers in general education, special education and bilingual/ESL education,
and for administrators, supervisors, instructional support staff, child study team
members, and speech/language specialists.

INTRODUCTION

On December 8, 2008, Senator Jeff Van Drew (District I: Cape May, Atlantic and Cumberland
counties) introduced into the 213"‘ Legislative Session, Senate Bill 2400. The bill was co-
sponsored by Senators Turner and Whelan and established the New Jersey Reading Disabilities
Task Force, with support in the Assembly through S811, introduced by Assemblyman Nelson T.
Albano (District 1: Cape May, Atlantic and Cumberland).

The Reading Disabilities Task Force enabling legislation declared that:

a. Approximately 85% of all children who receive special education services have basic
deficits in language and reading;

b. Many students with reading disabilities are never properly diagnosed and do not receive
the necessary specialized educational programs, and

c. It is in the public interest for the State to establish a “Reading Disabilities Task Force" to
study instructional practices and strategies that benefit students with reading
disabilities and examine the way in which current New Jersey State policies affect this
population.

Legislation defined the purpose of the task force to "study and evaluate practices for
diagnosing, treating, and educating children with reading disabilities and examine how current
statutes and regulations affect these students in order to develop recommendations to be
presented to the Governor and Legislature.”

Legislation also stipulated that the composition of the task force be composed of:

0 The Commissioners of Education and Human Services, or their designees

0 Five people appointed by the Governor who shall include: one person recommended by
the New Jersey Branch of the Learning Disabilities Association of America; one person
recommended by the NewJersey Branch of the International Dyslexia Association; one
person recommended by the New Jersey Speech Language Hearing Association; one



person recommended by the New Jersey Education Association, and one member of the
public with demonstrated expertise in issues relating to the task force work.

0 Two members of the Senate, appointed by the President of the Senate, no more than
one of who shall be of the same political party.

0 Two members of the General Assembly, appointed by the Speaker of the General
Assembly, no more than one of whom shall be ofthe same political party.

0 Two members of the public, one selected by the President of the Senate and one
selected by the Speaker of the General Assembly, with demonstrated expertise in issues
relating to the task force.

0 The Commissioner of Education, or the commissioner's designee, shall serve as the
chairperson of the task force.

Task Force Members, appointed July 2011, include:

0 Assemblyman Nelson T. Albano (D-Legislative District 1)
I Deborah Ciapanna, representing expertise in issues related to the task force work
0 Maria DiTullio-Cerino, representing the New Jersey Reading Association
I Marilyn Gonyo, Ed.D., representing the New Jersey Learning Disabilities Association
0 Senator Thomas H. Kean, Jr. (R-Legislative District 21)
~ Karen T. Kimberlin, representing the New Jersey Speech-Language-Hearing Association
0 Mary Jane Kurabinski, Commissioner of Education designee, chairperson
~ Assemblyman Matthew W. Milam (D- Legislative District 1)
0 Jane Peltonen, representing the public through her appointment by the President

of the Senate
0 Beth Ravelli, representing the public through her appointment by the Assembly

Speaker
v Gordon F. Sherman, Ph.D., representing the Newjersey Branch of the International

Dyslexia Association
v Senator Jeff Van Drew (D-Legislative District 1).

The initial meeting was held in June 2011 and was followed by monthly meetings from July
2011 through July 2012. More frequent meetings were held as necessary. Meetings included
input from the NJDOE Office of Licensing and Credentialing, and the NJDOE Office of Special
Education. The Task Force held a public forum to collect testimony from parents and educators.
One hundred and thirty-eight people attended; 54 addressed the Task Force. Written testimony
was submitted to and subsequently read by task force members. Almost exclusively, families
and educators addressed dyslexia and the roadblocks that families encounter when seeking
services for their children who struggle with literacy, math, and foreign languages. Most
families addressed the need for awareness and acceptance of dyslexia and advocated for early
diagnosis and sustained targeted intervention.



It is important to note that the legislation that enabled the Reading Disabilities Task Force can
be traced to the diligence of one family seeking early diagnosis and services specificallyfor
children with dyslexia. Beth Ravelli from Ocean City, NJ, and her daughter Samantha were the
driving force behind the legislation and subsequent work. Mrs. Ravelli is a member of the Task
Force and continues to provide guidance through her work with families.

While the impetus for the legislation was the concern of families with children with dyslexia,
the task force was initiated to look at special needs relating to reading difficulties more broadly,
and this report seeks to provide information related to dyslexia and to similar learning
differences and disabilities. While some disabilities are already listed as specific categories,
many, including dyslexia, are currentlyjoined under the broader classification of specific
learning disabilities.

We International Dyslexia Association states ”Of the students with specific learning
disabilities receiving special education services, 70-80% have deficits in reading. Dyslexia is the
most common cause of reading, writing and spelling difficulties. Dyslexia affects males and
females nearly equally, and people from different ethnic and socioeconomic backgrounds as
well" (retrieved from httpI//www.interdvs.org/FAQHowCommon.htm, July 12,2012).

IDEA Statutes 2004, 20 USC Sec.401 (30) describe a specific learning disability as follows

a. In general "specific learning disability" means a disorder in one or more of the basic
psychological processes involved in understanding or using language, spoken or written,
which disorder may manifest itself in the imperfect ability to listen, think, speak, read,
write, spell or do mathematic calculations.

b. Disorders include ...such conditions as perceptual disabilities, brain injury, minimal brain
dysfunction, dyslexia and developmental aphasia.

New Jersey parents continue to advocate for a definition of dyslexia in code, and additional
training for teachers, principals, and child study team members as a way to increase the
services provided to specifically address dyslexia.

A LOOK AT THE STATES

Task Force members looked at work done in many states from as early as 1975. Legislation in
these states was enacted to build public awareness and/or to change practice and assessment
in classrooms. The following table highlights some of that work.

State Year of Enactment Title or Subject Citation

Kentucky Z012 Early Education KRS CHAPTER 158
Assessment and (Added) KRS 157.200



lnten/ention (Amended)

Ohio 2012 Pilot Project - Early
Intervention and
Screening

Revised Code 3323.01
(amended); Revised Code
3323.25 (added); Effective
March 22, 2012

Oklahoma 2012 Pilot Dyslexia Teacher
Training Program

Oklahoma Statutes, Title
70, Section 7001, Effective
July 1, 2012

Wyoming Z012 Assessment and Early
lnter\/ention

W.S. 21-3-110(a)(xxiii)
(amended); W.S. 21-3-
401(a), (c), (d) (amended
and added); Effectiveiuly
1, 2012

Texas 2011 Retesting Students for
Dyslexia

Amendment to Texas
Education Code 38.003

Texas 2011 Classroom Technology for
Dyslexia

Texas Education Code
Section 38.0031

TQXGS 2011 Retesting University
Students for Dyslexia

Texas Education Code
Section 51.9701

Texas 2011 Educator Preparation for
Dyslexia

Amendments to Texas
Education Code
Section21.044 and 21.054

Texas 2011 Examination
Accommodations for
People with Dyslexia

Texas Occupations Code
54.003

New Mexico 2010 lnten/ention for Students
Displaying Characteristics
of Dyslexia.

NMSA 23-13-32
Intervention ; NMSA 22-

13-6-E (Dyslexia Defined

Louisiana 2009; amended 2010 Decisions of Board of
Parole: Exempting
Individuals with Dyslexia
from Certain Conditions

Louisiana Rev Statutes
151574.42 (E



Premised on Educational
Attainment

Louisiana 2009 Universal Dyslexia
Screening and
Intervention

Louisiana Revised Statutes
17:24.11

Texas 2009 Licensed Dyslexia
Practitioners and Dyslexia
Therapists

Occupations Code Ch. 403

Washington 2009 Individuals with Dyslexia
— Identification and
Instruction

Revised Code of
Washington 28A.300.530

Colorado 2008 Assessment and
Identification of Students
with Literacy Challenges
including Dyslexia

Colorado Revised Statutes
22-2-133

Texas 1995 Screening and Treatment
for Dyslexia and Related
Disorders

Texas Education Code
§38.003

Mississippi 1994; amended 1994,
1996, 1997, 1999, 2001
2007

I

Pilot Programs for Testing
and Educational
Remediation for Dyslexia
and Related Disorders.

Mississippi Code 37-23-15

Louisiana 1992; amended 1997 Screening and
Intervention for School
Success

Revised Statutes 17:392.1

Louisiana 1986; amended 1987,
1989, 1990, 2003, 2005

Testing Pupils‘ Sight and
Hearing; Testing for
Dyslexia

Lousiana Rev. Statutes
1722112

Massachusetts 1983 Exempting Students with
Dyslexia from
Standardized College

Massachusetts General
Laws Ch 15A Sec. 30



‘ ‘
Entrance Exams

‘ ‘

Louisiana 1975; numerous Duties of State Board of Revised Statutes 17:7 11
amendments through Elementary and Secondary
2010 Education

From: http://www.dyslegia.com/state-dyslexia-laws/

Note: For additional and pending legislation please see http:
//www.ecs.org/ecs/ecsat.nsf/WebTopicView?OpenView&count=-
I&RestrictToCategory=Reading/Literacy

WHAT IS DYSLEXIA?

Many professional organizations agree on the symptoms and challenges of dyslexia. For
example, The International Dyslexia Association defines dyslexia as: ”...a specific learning
disability that is neurological in origin. It is characterized by difficulties with accurate and/or
fluent word recognition and by poor spelling and decoding abilities. These difficulties
typically result from a deficit in the phonological component of language that is often
unexpected in relation to other cognitive abilities and the provision of effective classroom
instruction. Secondary consequences may include problems in reading comprehension and
reduced reading experience that can impede growth of vocabulary and background
knowledge. ”

Adopted by the IDA Board of Directors, Nov. 12, 2002, this definition is also used by the
National Institute of Child Health and Human Development (NICHD).

The Mayo Clinic defines dyslexia as a learning disorder characterized by difficulty reading
and as a lifelong condition that affects how the brain processes information. People with
dyslexia have difficulty spelling and trouble learning a foreign language (Mayo Clinic, 2012).
Studies show that individuals with dyslexia process information differently than non-
dyslexic people and can have average to above average intelligence. People with dyslexia
can succeed with tutoring and/or specialized education programs.

Symptoms of dyslexia often include late talking, difficulty learning new words, and rhyming
challenges. By school age, students are slow to read and read well below the level for their age.
Students experience processing problems and have difficulty understanding what they hear.
They have difficulty comprehending rapid instructions; following more than one command at a
time; remembering sequence, and seeing, and occasionally hearing, similarities and differences
in letters and words.



The American Speech Language Hearing Association describes dyslexia as a language—based
learning disability in which the child “has trouble almost exclusively with the written (or printed)
word. The child who has dyslexia as part of a larger language learning disability has trouble with
both the spoken and the written word."

Individuals with dyslexia present with difficulties in expressing ideas clearly, learning new
vocabulary words, understanding questions and following directions that are heard and/or read,
recalling numbers in sequence, reading and comprehending material, learning words to songs
and rhymes, telling left from right (making it hard to read and write since both skills require this
directionality), learning letters and numbers, learning the alphabet, identifying sounds that
correspond to letters, mixing up the order of letters, spelling, memorizing multiplication tables,
and telling time.

The confluence of research validates the importance of looking at early potential indicators for
dyslexia and points to the treatment of dyslexia through early, multisensory instruction and
sustained intervention. Although the instruction specifically needed for dyslexic students is
indeed solid evidence-based instruction for all students, the dyslexic student needs intense
instruction in focused, targeted areas which generally, though not exclusively, include more time
for phonemic awareness, phonics, fluency, vocabulary and comprehension.

The primary evidence that students with dyslexia have a problem that is inherent, and not the
sole result of poor teaching or lack of experience, comes from twin studies showing that dyslexia
is heritable (Olson & Gayan, 2001), and from brain imagery studies showing differences in the
way the brains of dyslexic students function (Shaywitz, 2003). Rayner, Foorman, Perfetti,
Pesetsky, & Seidenberg (2001) found that the clearest indicators of dyslexia in kindergarten are
difficulties acquiring phonemic awareness, learning letter/sound correspondences, and learning
to decode print using decoding strategies. It is important to note that although these are the
clearest indicators of dyslexia, they may also point to children with limited exposure to Standard
English in the home.

In addition, the Florida Center for Reading Research Technical Report #8 outlines a model for
instruction for "Response to lntervention," an approach which includes three elements:

1. Classroom teachers who provide high quality small group instruction that differentiates
instruction to meet specific student needs. Differentiation takes multiple forms: time,
group size, focus of instruction, structure of lesson, etc.).

2. Screening and ongoing assessment to identify students falling behind (not meeting
benchmarks).

3. Interventions for struggling readers that are targeted to individual academic need and
are sustained (Torgesen et al., 2006).



RATIONALE AND CONTEXT FOR RECOMMENDATIONS

RECOMMENDATION 1: The New Jersey Administrative Code for Special Education (NJAC
6A:14-3.5c-12) be amended to include the definition of dyslexia in its glossary. The Task
Force further recommends that the definition be the definition adopted by the International
Dyslexia Association (IDA) in 2002.

The Task Force asks that the Commissioner of Education work with the New Jersey Department
of Education's Office of Special Education to include the International Dyslexia Association's
adopted definition of dyslexia into the section of Administrative Code which defines key terms.

The definition to be inserted should read:

"Dyslexia is a specific learning disability that is neurological in origin. It is characterized
by difficulties with accurate and/or fluent word recognition and by poor spelling and
decoding abilities. These difficulties typically result from a deficit in the phonological
component of language that is often unexpected in relation to other cognitive abilities
and the provision of effective classroom instruction. Secondary consequences may
include problems in reading comprehension and reduced reading experience that can
impede growth of vocabulary and background knowledge "(lDA, 2002).

RECOMMENDATION 2: The NJ Department of Education require that all New Jersey students
be screened using a research-based assessment tool for potential indicators of dyslexia at
kindergarten entry and at point of entry into school and district, unless screening results have
been previously reported for the student. It is further recommended that these indicators be
used to identify those students who would benefit from a research-based multisensory
structured language intervention that addresses all components of reading instruction, i.e.,
phonemic awareness, phonics, fluency, vocabulary and reading comprehension and that such
intervention be implemented.

Potential indicators of dyslexia (as defined by the International Dyslexia Association) in young,
preschool children include talking later than expected; a slowness to add new words; difficulty
rhyming, and trouble following multiple directions. After a child begins school, the signs of
dyslexia include:

I Difficulty reading single words, such as a word on a flashcard
I Difficulty learning the connection between letters and sounds
I Confusing small words, such as at and to
I Letter reversals, such as d for b
I Word reversals, such as tip for pit



In elementary aged children, the International Dyslexia Association recommends asking these
questions.

"Does your first, second or third grader:

I Remember simple sequences such as counting to 20, naming the days of the week, or
reciting the alphabet?

I Have an understanding of rhyming words, such as knowing that fat rhymes with cat?
I Recognize words that begin with the same sound (that bird, baby, and big all start with

b)?
I Easily clap hands to the rhythm of a song?
I Frequently use specific words to name objects rather than words like "stuff" and "that

thing"?
I Easily remember spoken directions?
I Remember names of places and people?
I Show understanding of right-left, up-down, front-back?
I Sit still for a reasonable period of time?
I Make and keep friends easily?

Research indicates that the early diagnosis of reading difficulties and targeted, sustained
interventions, have met the needs of struggling readers and helped to reduce the numbers of
children falling seriously behind in learning to read and in succeeding in school. By screening for
potential indicators for dyslexia using a research-based assessment, educators can gain
additional insights into the potential needs of children, particularly when those difficulties are
neurological in origin and may or may not be related to poverty or lack of exposure to Standard
English or other environmental origins.

Although there are several screening measures available, the Task Force did not recommend
one over another. As the FCRR states "any system that provides reliable assessment of
...emerging reading skills several times a year would identify all students with dyslexia in the
system as well as other students who are struggling in reading for different reasons" (Torgesen
et al., 2006).

Once screened for these potential indicators, students identified as ”at risk" must receive
intervention and instruction to mitigate the difficulties they have in phonological processing
and language development. The Task Force recommends that all students identified as at risk,
based on screening, be provided intense instruction using research-based methods to improve
phonemic awareness, phonics, fluency, vocabulary and reading comprehension (as appropriate
for age and grade level). Further, the NJ Department of Education should offer guidance on
early screening and interventions for students with potential dyslexia and other reading
disabilities. These areas should be monitored regularly to ascertain the improvements made
and necessary changes needed to ensure improvement of targeted reading skills.



RECOMMENDATION 3: By 2015, New Jersey requires that all instructional pre-service
teachers and newly certified Reading Specialists pass a written test on the foundations of
teaching reading, the basic rules of phonology, morphology, syntax and semantics of the
English language, the diagnosis of reading difficulties, development of reading
comprehension, and reading assessment to obtain P-3 or K-5 certification. These
requirements should be in addition to the PRAXIS and all state requirements for certification.

Consideration should be given to the Massachusetts Tests for Educator Licensure which is also
being used in Connecticut, Minnesota, and Wisconsin.

RECOMMENDATION 4: New Jersey offers a new instructional certification at the post
baccalaureate level concentrating on dyslexia.

When considering the instructional certificate, the NJDOE should review and consider the
recommendations contained in The Knowledge and Practice Standardsfor Teachers of Reading,
developed by the Professional Standards and Practice Committee of the international Dyslexia
Association, 2010 (retrieved from httgflwww.interdvs.org/ewebeditpro5/upload/KPS3-1-
l@ July 27, 2012).

The Task Force also recommends that NJDOE review the work in other states, specifically Texas,
when designing requirements for certification at the post baccalaureate level (and beyond).

RECOMMENDATION 5: By 2015, New Jersey require that a minimum of 20 hours of the
required 100 hours of professional development hours for educators (required every five
years) be devoted to professional development on the screening, interventions,
accommodations and use of technology for reading disabilities, including dyslexia.

Because of the importance of literacy, and the need for early diagnosis and interventions for
struggling readers, the Task Force wants to ensure that all educators, kindergarten through
grade 12, in all content areas, have training in recognizing the potential indicators for reading
disabilities, including dyslexia.

RECOMMENDATION 6: All divisions within the NJDOE continue to collaborate to provide
professional development, potentially through the Regional Achievement Centers, in literacy
for teachers in general education, special education and bilingual/ESL education, and
including administrators, supervisors, instructional support staff, child study team members,
and speech/language specialists.

Through its Offices of Literacy and Special Education, the NJDOE provides professional
development on literacy. It is recommended that these offices be required to continue and,
where possible, expand their work to include joint guidance and professional development
related to reading disabilities, including dyslexia. Such collaboration might include, but not be
limited to, pilot projects, professional development workshops with job-embedded coaching,



and literacy conferences. Particular attention should be paid to the demands of the Common
Core State Standards, adopted by New Jersey in June 2010.
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DYSLEXIA -- WHAT IS IT, REALLY?
PERSONAL REFLECTIONS AND SCIENTIFIC FACT

G. Emerson Dickman, Esq
www.dickmanalliance.com

I'm not an advocate for children in special
education because I'm dyslexic. That is the answer
to the first question that people have when we first
meet. They have been told I am dyslexic, and they
find out I'm an advocate. My early interest involved
persons with developmental disabilities. However,
within the broad spectrum of reasons why some
children learn differently, it is presently the field of
learning disabilities that is the most dynamic,
creative, and motivating.

Within the field of learning disabilities most of the
effort of researchers and educators seems to be
focused on issues related to the acquisition of
literacy skills. How are literacy skills acquired? Why
do some children have difficulty acquiring such
skills? What can be done to help those who don't
easily acquire such skills? I guess I became
interested in learning disabilities generally and
dyslexia specifically, because these are the same
questions for which I needed answers in order to
advocate successfully for a child who can't seem to
learn how to read. What I didn't know is that the
dedication, generosity, and selfless nature of those
in the forefront of finding answers to these
questions are as irresistible as quicksand. This is
where everything is happening. I've been sucked in
over my head, and I'm loving it!

For many years I declined to speak of my own
dyslexia. Although, I don't recall ever being
ashamed or being in denial, I never thought my
having dyslexia was a credential that should be
exploited as if it made me a better advocate or that
my personal anecdotes would provide the least bit
of meaningful knowledge or insight to anyone else.
How many presentations have we all suffered that
were merely entertaining and didn't bring us closer
to the answers we were seeking? I didn't feel that
what I have to say about myself would be helpful to
anyone else. Nevertheless, at some point I was
convinced to take a shot. For my story to be
relevant, the reader (or listener) must be able to
distinguish his/her needs as a learner from my own
in order to profit from my experiences. We are not
the same; we are different people with certain
similarities. Knowing what makes us different is as
important and meaningful as knowing what makes
us the same.

Four out of ten children have difficulty learning how
to read. Almost half that number has so much
difficulty that they need direct and explicit
instruction by knowledgeable instructors using
informed methods of instructions if they are ever to
be efficient at breaking the code.

In this day and age, literacy skills are required if we
are to effectively provide for our family, our
community, and ourselves. There was a time when
reading was not necessary to be a successful
provider. Two hundred years ago, if you could track
an elk, shoot straight, and figure out how to get it
back to camp you were a hero and community
leader - reading didn't matter.

The Internet has recently made keyboarding skills a
necessity for everyone wanting access to the
"information highway." It wasn't to long ago when
only secretaries needed to know how to type. The
time will come again when reading will not be a
required skill; but, for the foreseeable future,
“reading is the foundation upon which all scholastic
success depends." R.E. v. Jersey City Bd. of Ed.
OAL DKT NO. EDS 7018-97 (N.J. 10-30-97).

What is a Learning Disability?

Surprisingly, there remains significant disagreement
among laymen regarding the concept of "learning
disability." In order for what I have to say to be
meaningful to you, we must have a common
understanding of what I mean when I use the term
“learning disability."

In 2002 the issue of Learning Disabilities as a
scientifically valid concept was addressed by the
Commission on Excellence in Special Education
created by President George W. Bush on October 2,
2001 (PCESE), the International Dyslexia
Association (IDA), and by The Learning Disabilities
Roundtable (the Roundtable)? These initiatives

I The Learning Disabilities Roundtable consisted of ten
organizations sponsored by the Division of Research to
Practice Office of Special Education Programs of the U.S.
Department of Education. The report of the Roundtable
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were all related. The PCESE white papers triggered
the creation of the Roundtable. As a member of the
Roundtable, IDA developed position papers on each
of the topics for which the Roundtable sought to
achieve consensus.

The following discussion appears to be the general
consensus of the vast majority of the researchers,
practitioners, and advocates participating in all
three projects.

1. The concept of learning disability is
valid.

2. The term learning disability refers to a
class of specific disorders.

The recognition that subgroups of learning
disabilities exist identifies the concept of learning
disabilities as a taxonomic hierarchy.

3. Such specific disorders are due to
cognitive deficits.

The etiology of a learning disability is neurological
in nature. A “cognitive deficit” is distinguishable
from performance deficits and adaptive
functioning? For instance, a deficiency in
phonological processing is a cognitive deficit that
results in performance deficit in word recognition,
spelling, and fluency that predicts problematic
adaptive functioning (a Manifest Disability) in the
development of literacy skills.

In other words, a learning disability cannot be
identified by reference to performance deficits or a
Manifest Disability alone. For instance, the ability
to read at a level expected, considering age and
potential, is neither necessary nor sufficient to
diagnose a learning disability. On one hand, the
cognitive deficit may exist even though the
predictable impact on adaptive functioning has been
ameliorated through effective remediation. On the
other hand, problematic adaptive functioning may
exist due to variables unrelated to cognitive
abilities, such as an ineffective general curriculum.

4. Such cognitive deficits are intrinsic to
the individual.

Although it is accepted that learning disabilities are
inherent, the term “intrinsic” is used in place of
“congenital,” which was previously preferred,

entitled Specific Learning Disabilities.‘ Finding Common
Ground was published July 25, 2002. I was privileged to
have prepared the initial draft that resulted in the IDA
position paper on The Nature ofLearning Disabilities and
to have been a representative from IDA to the Learning
Disabilities Roundtable
2 In this article the term Mani/est Disability is synonymous
with a predictable anomaly in adaptive functioning due to
a cognitive deficiency.

because of the currently accepted hypothesis that
“environmental factors” (e.g., instruction) must be
in place to develop the neural networks that
support academic skills" (Executive Summary, p.7).
Nevertheless, there continues to be a lack of
general consensus as to whether or not a learning
disability can be caused by an acquired (extrinsic)
versus a developmental (intrinsic) environmental
pathogen and/or postnatal trauma.

5. Such cognitive deficits are
unexpected in relation to other
cognitive abilities.

If the cognitive variable identified predicts the
anomalous development of a particular skill, such
predicted development is not unexpected. For
instance, problems reading are not unexpected in
light of a cognitive deficit in phonological
processing. However, the deficient neurocognitive
process is unexpected in relation to other
neurocognitive abilities. In 1902 Hinshelwood said,
“The problem [learning disability] is localized; it is
not generalized to all areas of learning.” In 2010
Shaywitz et al said, “IQ is linked to the level of
ability to read in the neurotypical individual, but is
not linked to the level of ability to read in the
dyslexic individual.”

The concept of unexpectedness requires that the
role of discrepancy analysis be considered. There is
no validity to a discrepancy analysis that compares
aptitude to achievement (e.g., IQ to reading
ability), or achievement-to—achievement (e.g., Math
ability to reading ability). However, discrepancy
may be applied to intra—individuaI cognitive
patterns, as a step in the identification process;
which step is understood to be neither necessary
nor sufficient to determine the existence of learning
disability. Such an analysis merely confirms the
existence of an element in the LD phenotype that
distinguishes the LD child from other populations
experiencing similar cognitive deficits. In other
words, within the LD population individuals exhibit a
pattern of cognitive deficits in the presence of a
preponderance of cognitive assets. This discrepancy
has diagnostic salience and is a factor that is
necessary in order to help quantify appropriate
expectations for intervention and establish goals
relating to rate of growth. If individuals are to be
grouped for instructional purposes, such
information is also necessary to ensure the
homogeneity of grouping.

It is the assets not the deficits that distinguish
individuals with learning disabilities from other
populations that share similar cognitive deficits.
For instance, the individual who is considered a low
achieving slow learner may have a similar cognitive
profile in a particular domain to an individual with a
learning disability. However, the individual with the
learning disability will show a preponderance of
assets relative to the deficits involved and, as a
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consequence, may be expected to exhibit a
different rate of progress and growth.

The only discrepancy model with any relevance is
one that is intra-individual, compares the extent
of discrepancy between cognitive deficits and a
preponderance of relative cognitive assets (clinical
judgment may be a significant factor in the case of
a profile that is confounded by co—morbidity), and is
applicable to diagnosis, but is not a factor to be
used to determine eligibility for services.

6. Such cognitive deficits predict
performance deficits.

7. Such performance deficits predict
consequences in adaptive functioning.

The developmental course of an unrecognized and
untreated cognitive deficit is the underdevelopment
of performance skills that result in a Manifest
Disability in a particular domain of adaptive
functioning. A cognitive deficit, no matter how
profound, is not a disability unless it results it has
an impact on adaptive functioning. The label
“disability” is not determined by the “deficit itself,
but its social consequences." (Vigotsky, 1993,
paraphrase). To paraphrase Dr. Gordon Sherman,
a disability is characterized by an incompatibility
between biology and environment. If the skill that
is impacted by the disordered variable is not
needed by the culture and time in which the person
exists (a contextual variable), it has no
consequence and is not a disability. For instance an
inability to efficiently learn to detect poisonous
plants is not a disability in a culture where everyone
buys their food from grocers and supermarkets.
Therefore, the Manifest Disability has no Derivative
Impact. In contrast, the inability to read has
significant social consequences (Derivative Impact)
in most cultures. We would not categorize a
deficient cognitive process that predicts an inability
to identify poisonous plants as a learning disability
because it does not predict deficits in performance
that predict consequences on adaptive functioning
(a Manifest Disability with Derivative Impact) in the
culture within which the individual is expected to
perform.

8. Such consequences are variable across
the life span.

Although the cognitive deficit involved is intrinsic to
the individual and neurological in nature and,
therefore, is life—long, the consequences on
adaptive functioning vary over time for a variety of
reasons. For instance, the performance deficit
involved, e.g., word recognition, may be
successfully remediated or the manifest disability,
e.g., reading, is made less consequential due to life
choices such as the individual who does not read
efficiently choosing to be a farmer instead of a

journalist or pursuing a degree in engineering
instead of history.

Consistent with the foregoing discussion, the
following definition identifies learning disability as a
level in a taxonomic hierarchy.

The term learning disability refers to a profile of
strengths and relative weaknesses, of
presumed neurobiological origin, that is
intrinsic to the individual. Such relative
weaknesses predict difficulty, in spite of quality
instruction, in the development of learning and
adaptive functions that have academic,
vocational and/or social and emotional
consequence in the culture in which the
individual is expected to perform.

DickmanlMoats 6-23-08

The term learning disability refers to relative
weaknesses, of presumed neurobiological
origin, that predict difficulty in the
development of adaptive functions.‘ It being
understood that:

1. Such weaknesses are intrinsic to the
individual and are “not generalized to
all areas of learning, ""

2. They exist in spite of effective
instruction in general education, and

3. The predicted "difficulty" has
academic, vocational, social, and/or
emotional consequence in the culture
in which the individual is expected to
perform.

The interactionist position maintains that there are
neurobiological factors that make people at risk for
disability. However, “neural systems are malleable
in many children"5 and the predictably concomitant
disability can often be prevented by exposing the
child to appropriately differentiated instructional
programs. In other words, neural systems:

1. Result from genes,
2. Determine potential, and
3. Are malleable (i.e., can be changed).

Therefore, patterns that predict LDs can be
modified (i.e., made less severe) by environment.
There are two factors that are required for a
relative neurobiological weakness (i.e., a focal
weakness) to result in a disability:

1. It must negatively impact the development
of an ability (i.e., a manifest
underachievement)

3 Adaptive fiinctions are the physical, mental, and social
ability necessary to can'y out the activities demanded by
the culture in which one lives.
4 James Hinshelwood (I902)5 Jack Fletcher. Ph.D.
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2. That has academic, vocational, social,
and/or emotional consequences in the
culture in which the individual is expected
to perform (i.e., a derivative impact).

What we refer to as a learning disability today we
know to be a “neural system” or focal weakness
that predicts a manifest underachievement, which
has a derivative impact. Every human being on
earth has focal weaknesses, but it is the culture
that determines whether same will have a
derivative impact. For instance, sense of direction
is no longer an ability with a salient value in
modern culture and the ability to read is essential.
“I am not better than those that can't read, I just
made a better choice of disabilities." (Dr. Chilton, a
pediatrician in New Mexico who has read very well
from early childhood.)

The concept of learning disabilities is widely
misunderstood and an ability to describe the
concept with the authority of scientific consensus
has powerful potential. To educators who do not
understand the concept, remediation is a waste of
time and accommodations are unfair. It is the “sea
of strengths" that Dr. Shaywitz refers to that is so
often overlooked. Unfortunately, there is no
learning disability, if it goes unrecognized or
unremediated, that does not have the ability to
pollute a child's sea of strengths.

Matthew Effect:

Research conducted by the National Institute of
Child Health and Human Development (NICHD) at
the National Institutes of Health (NIH) indicates
that 17 to 20 percent of children exhibit a
significant reading disability. Of children that are
reading disabled in the third grade, 74 percent
remain disabled at the end of high school. The
pervasive effect of deficient literacy is aptly
described by Keith Stanovich's "Matthew Effect"
construct.

Stanovich has coined the phrase "Matthew Effect"
to describe the phenomenon that a single
unmediated deficit can have a significant impact on
the development of skills that are not deficient. The
phrase comes from the Gospel according to
Matthew where it is inferred that "the rich get richer
and the poor get poorer."

There have, in addition, been a number of empirical
studies of the correlation between IQ and reading
achievement. The results of these studies converge
on the conclusion that IQ is only weakly and
nonspecifically related to achievement in the early
grades. To these findings, however, I must add a
sobering afterward. Whereas IQ and general
cognitive skills seem not to have much bearing on
early reading achievement, early reading failures

seem to result in a progressive diminution in IQ
scores and general cognitive skills. In the words of
Keith Stanovich, who has developed this argument
with scholarship and force:

“Slow reading acquisition has cognitive,
behavioral, and motivational consequences that
slow the development of other cognitive skills and
inhibit performance on many academic tasks. In
short, as reading develops, other cognitive
processes linked to it track the level of reading
skill. Knowledge bases that are in reciprocal
relationships with reading are also inhibited from
further development. The longer this
developmental sequence is allowed to continue,
the more generalized the deficits will become,
seeping into more and more areas of cognition
and behavior. Or to put it more simply -- and
sadly -- in the words of a tearful nine-year-old,
already falling frustratingly behind his peers in
reading progress, "Reading affects everything you
do." (Adams, 1990, pp. 59-60).

Cognitive Dissonance:

The concept of unexpectedness helps explain an
unfortunate and often experienced side effect of
having a learning disability. Concomitant to
unexpected weakness is unreasonable expectations
and concomitant to unreasonable expectations is
failure. Failure is a relative concept. Expecting an
"A" and getting a "B" is as much a failure as
expecting a "C" and getting a "D". The messages
we hear from our environment are: "If you would
only try harder you could do it." "You don't care
enough." "You are lazy." "You are unmotivated." As
we enter into adolescence the belief that we can do
"it," is being challenged buy an emerging
understanding that we can't do "it." These
incompatible beliefs eventually create an
uncomfortable (downright painful) psychological
state known as a cognitive dissonance. In order to
resolve the dissonance between a belief in one's
competence and efficacy ("I’m smart") with
emerging beliefs of lack of competence and efficacy
("I'm stupid"), the adolescent will often add a
variable to explain the failure without challenging
self image. The variable most often introduced is
effort. "If I don't do my homework, ifI don't study
for tests, if I don't go to school, my failure is
explained and I can remain smart.” Barry
Lorinstein, a well—known neuropsychologist, refers
to such a child as preferring to be seen as unwilling
rather than unable. For those of us who have
difficulty learning how to read we also struggle with
the compounding impact of Matthew Effect, failure,
and cognitive dissonance.
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Aptitude-Achievement Discrepancy:

In order to qualify for special education services,
Federal Regulations require that the pupil exhibit "a
severe discrepancy between achievement and
intellectual ability." Thus, the criteria for eligibility
are not the existence of a learning disability but a
failure to achieve. In other words, a pupil with
dyslexia can't get special education assistance until
and unless other children of similar intellectual
potential are reading significantly better. This
formula has been roundly criticized:

0 The formula for identifying children with
learning disabilities under the Federal law
(IDEA) is a "wait and fail model." "The way
we define kids as learning disabled is invalid
and immoral." Tom Hehir, Director, Office of
Special Education Programs (OSEP), U.S.
Department of Education. (The agency
responsible for implementing, interpreting
and enforcing the Federal Regulations).

0 Any such formula requires that the student
cross a "threshold of severe failure." Nancy
Mather, University of Arizona, co—author of
the materials accompanying the Woodcock
Johnson Psychoeducational Battery Revised.

0 "The only thing such a formula prevents is
prevention." Jack Fletcher, University of
Texas, a pre—eminent researcher and author
in the field of learning disabilities.

Q “For twenty-five years, we have used the
IQ—achievement discrepancy model, a wait-
to-fail model that is known to be:

U'|:§U\Jl\-ll-*

. Ineffective --

. Inefficient --

. Irrational --
Immoral ~-

. Indefensible — consensus in the field
that is must go.""

This formula virtually guarantees failure, Matthew
Effect and a struggle with cognitive dissonance.
Administrative convenience is not a sufficient
reason to continue the use of this invalid and

6 Testimony of Dr. Douglas Camine, "IDEA: Focusing on
Improving Results for Children with Disabilities," Hearing before
the Subcommittee on Education Reform Committee on Education
and the Workforce United States House of Representatives.
March 13, 2003

archaic construct. If you wait until a cancer patient
actually shows signs of illness, it is often too late.
Early detection, early treatment is the goal of the
medical doctor it must also be the goal of the
educator. Our educational practices and policies
require that a focal weakness, that is “malleable,” is
not addressed until the manifest underachievement
and the derivative impact is realized. Such policies
and practices allow a child to risk disability. The
moral imperative is to take such action as is
necessary to avoid the predicted harm before it
manifests by addressing the identified focal
weakness with timely intervention.

My Story:

I am dyslexic. I was left back in the first grade
because I couldn't learn to read. The first day of my
second try at first grade was a perfect example of
the kind of insult that is often added to the "injury"
of having a learning disability. I was a second
grader in first grade; the other children were
kindergartners in first grade. To make them feel
comfortable, the teacher had all the desks placed in
the middle of the room so we could all "skip around
the class." I wasn't a kindergartner -- I refused
skip. Sensing my anguish, the teacher sent me
back to kindergarten for the rest of the week to
learn how to skip — so much for empathy.

This teacher also used the EIF approach to teaching
reading —— Embarrassment Is Fundamental. She
was actually surprised that I had just as much
trouble reading in front of the class as I had trying
to read at my desk. As a result, until I was 40 years
old, any kind of public speaking resulted in
inordinate anxiety and panic. Teachers called me
"lazy and unmotivated" to my face. I began hating
school. They told my parents: "He needs a fire put
under him." or "Put a bomb under his butt." I
learned to hide in the back of the room, with a book
in front of my face, and, if possible, behind Billy
Norton, the biggest kid in class. I wanted to be
invisible.

Then, in the eighth grade, I met that "charismatic
adult" about whom Robert Brooks often speaks. Mr.
Tanenbaum taught science and he was "tough." But
his toughness included structured, hands—on, and
visual experiences. He used graphs and charts while
challenging my conceptual strengths. Reading and
memory skills took a back seat. I got "A"s instead
of "C"s and "D"s. Other kids, who always appeared
quicker and smarter than I was in school, were
struggling to get "C"s.

The effect of this experience in science class was
profound. I started to face those fears that haunted
me the most. I committed to running for a class
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office knowing that in a month, which is an eternity
for an 8*" grader, I would have to SPEAK IN
PUBLIC! In 10"‘ grade, I ran for Vice President. The
varsity quarterback ran for President. Two weeks
before the election he realized that a loss would be
a significant blow to his campus status. Since I,
would probably loose anyway, he proposed that we
trade nominations. To his surprise, to my surprise,
and to the surprise of some of my teachers (several
of whom considered early retirement), I won.

College started badly. I didn't know how to study. I
went to a challenging school, and took 18.5 credits
the first semester. I managed only 3 to 4 hours of
sleep per night and still couldn't make up for my
labored reading, slow processing speed, and poor
memory skills. I flunked out after the second
semester.

In my second year at C.W. Post College of Long
Island University, I gradually learned what I needed
to know. First and foremost: reading the teacher is
often more important than reading the book. Go to
every class, sit in front, watch the teacher (make
eye contact), take notes, and review your notes
immediately after class.

To counteract my failed freshman year, I took 56
credits in my senior year; almost double the
average course load of 30 credits. Incidentally, my
undergraduate degree is in engineering because it
was the only degree that didn't have a foreign
language requirement. Also, I never did learn my
times tables (7x9 is processed 7x3=21x3=63, etc.)
and, as a consequence, I did not do well in math in
public school. In college I was at home with the
math concepts and abstract problem solving
necessary to earn an engineering degree.

After college came a job, marriage, three years in
the U. S. Army, children, and law school. Rutgers
Law School used a Socratic method of instruction;
understanding and being able to argue concepts
was more important than remembering the name
and date of a particular case.

Remediate, Compensate,
Accommodate, Promote:

My personal profile of unexpected deficits includes
problems with phonological processing, memory,
and processing speed. I also have unexpectedly
strong visual spatial skills. A plan to address
weaknesses should be to remediate that which can
be remediated, then to compensate for those
problems that can't be remediated, and lastly,
accommodate those needs that can be neither
compensated for nor remediated. The difference

between these concepts is important. If you fill in a
pothole it is remediated. If you learn to take
yourself around the pothole, you are compensating
for its existence. If you need help to get around it,
you are asking for an accommodation. My profile
involves a phonological processing deficit that can
be effectively remediated, memory problems that
can be reasonably compensated for by using digital
recorders, taking notes and by finding a wife with a
good memory and all of the skills that I lack. My
processing speed deficits require that I have to
request the patience of others (such as those who
await this article). Of course, opportunities to
promote unexpected skills should never be
overlooked.

Dyslexia:

In the United States about 85% of children
identified as having a learning disability have a
difficulty learning how to read. Unfortunately, there
remains widespread misunderstanding as to what
dyslexia is among parents and professionals.

G. Reid Lyon, Ph.D. head of the branch of the
National Institutes of Child Health and Human
Development responsible for researching learning
disabilities has said, "If you don't know the cause
you get instructional paradigms built on faulty
assumptions." The Center for Effective Collaboration
and Practice in 1998 took the position that one
must "look beyond the overt topography of
behavior, and focus, instead, upon identifying
biological, social, affective, and environmental
factors that initiate, sustain, or end behavior."

Sometimes the cause for behavior is
counterintuitive. The following is an example that
helps explain the counterintuitive nature of an
understanding of the cause of dyslexia.

1. Read the following sentence aloud.

FINISHED FILES ARE THE RE-
SULT OF YEARS OF SCIENTIF-
IC STUDY COMBINED WITH
THE EXPERIENCE OF YEARS.

2. Before going on, go back and count how many Fs
appear in the above sentence.

3. The answer to your question as to why I am
asking you to do this is in the footnote below.7

7 There are 6 F’s. All written languages are a code for spoken
language. In an alphabetic language letters and letter
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Most of the world assumes that dyslexia is a visual
problem involving such things as reversals,
transpositions, words "dancing" on the page, and
the like. Hence, there is a long history in the
reading field of worthless "instructional paradigms
built on faulty assumptions."

Louisa P. Moats has said, "It is not self evident that
phonological processing underlies reading
disability."

Jeanne S. Chall said: "The reading gaps of the deaf
as compared to the blind seem almost a
contradiction. Common sense tells us that the deaf
would be the better readers because they can see
the print. Yet the blind are the better readers. This
happens because reading is closer to hearing than
to seeing."

On August 3, 2002, a scientific consensus meeting
was held in Washington, D.C., to address the need
to update the research definition of Dyslexia
adopted by NICHD in 1994.8 This group came to
consensus on the following definition:

Dyslexia is a specific learning disability that is
neurobiological in origin. It is characterized by
difficulties with accurate and/or fluent word
recognition and by poor spelling and decoding
abilities. These difficulties typically result from a
deficit in the phonological component of language
that is often unexpected in relation to other
cognitive abilities and the provision of effective
classroom instruction. Secondary consequences may
include problems in reading comprehension and
reduced reading experience that can impede growth
of vocabulary and background knowledge.

The various concepts in the definition can be broken
down as follows:

1. "Dyslexia is a specific learning disability ..."

This definition recognizes the existence of other
specific learning disabilities and its place on the

combinations represent phonemes, the smallest unit of sound in
the spoken language being encoded. Good readers automatically
make symbol lo sound and sound to symbol correspondence. In
this case, the instruction to count F's was automatically interpreted
by the brain to mean the unvoiced /f/ sound that most often
corresponds to thefsymbol and an accomplished reader
overlooks the voiced /v/ sound in the word "of." This is one test that
good readers most often fail and non-readers always get correct.*‘ Participants: Susan Brady, University of Rhode Island; Hugh
Catts, University of Kansas; Emerson Dickman, Secretary IDA.
Project Leader; Guinevere Eden, Georgetown University; Jack
Fletcher, University of Texas Medical School, Houston; Jeff Gilger.
California State University/LA; G. Reid Lyon, Chief, Child
Development and Behavior Branch, NICHD; Bennett Shaywitz,
Yale University, Discussion Leader definition of "dyslexia;“ Sally
Shaywitz, Yale University; and Harley Tomey, President, IDA.

taxonomic hierarchy of the concept learning
disability.

2. " . . . that is neurobiological in origin."

The deficit is cognitive, intrinsic to the individual,
and occurs at the level of neuronal activity.

3. "It is characterized by difficulties with
accurate and/or fluent word recognition and
by poor spelling and decoding abilities."

2002 DEFINITION
DEFIGT Il ‘I'll! PIIONOI-OGICIL

GOIIPDNINT OF LANGUAGE

_. aa_
x"’Ifl \"’Z'S‘?“........

Prior definitions focused on decoding as the
performance deficit caused by a cognitive deficit in
phonological processing and spelling and fluency
problems were considered derivative to the
decoding deficit. This definition recognizes fluency,
automaticity, and spelling along with decoding as
being directly influenced by the cognitive deficit
involved. As a result, the definition has greater
relevance to written languages that are more
phonologically regular and transparent, e.g.,
Italian, or that are non—alphabetic, e.g., Chinese.

4. "These difficulties typically result from a
deficit in the phonological component of
language. . . "

The core cognitive deficit of dyslexia resides in the
phonological system.

5. ". . . that is often unexpected in relation to
other cognitive abilities . . ."

Consistent with the definition of learning
disabilities, the cognitive deficit involved exists in
the presence of cognitive assets and is not expected
as the result of a generalized developmental
disability. The factor distinguishing a Learning
Disability from a Developmental Disability is not the
character of the deficit, which may be similar, but
the existence of relative cognitive strengths. It is
critical to recognize the relative nature of the
comparison of deficit to assets. In other words,
there is nothing in this definition that would
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preclude an individual with a generalized
developmental disability from also being dyslexic if
his cognitive assets were relatively superior to his
"deficit in the phonological component of language."

6. "and the provision of effective classroom
instruction."

Individuals who can't read due solely to poor
instruction (curriculum casualties) are not dyslexic.

7. "Secondary consequences may include
problems in reading comprehension and
reduced reading experience that can impede
growth of vocabulary and background
knowledge."

The primary goal of reading is to comprehend the
meaning of text. The dyslexic individual does not,
without comorbid weakness, have a cognitive deficit
that directly impacts the ability to comprehend.
However, if you can't decode a word — you don't
have access to its meaning and if you don't read —
the vocabulary and background knowledge
necessary for efficient comprehension does not
develop. Therefore, comprehension suffers
indirectly. Almost like the family that suffers when
the head of the family is injured and can't work.

Dyslexia in a nutshell:

0 Focal Weakness = phonological
o Manifest Disability = decoding, accurate

word recognition, fluency, spelling
0 Derivative impact = comprehension

Informed Instruction:

Research for the last twenty years, and practice for
the last fifty years, is converging on the elements
that comprise informed, effective instruction for
dyslexia. To wit: direct and explicit instruction that
is structured, sequential, cumulative, phonics-
based, and multisensory. The one aspect of such
instruction that is most often discussed, most often
overlooked, and most often misunderstood in the
multisensory element, especially the use of
tactile/kinesthetic input. Kinesthetic memory
accounts for fixed action patterns that help us
through the hundreds of movements repeated in
the same order without apparent conscious thought
in the shower every morning. One word written
with a finger on the palm of the opposite hand will
unlock the door to long term memory and permit
the retrieval of not only the single word, but also
the whole concept it was intended to represent. If
you know this trick there is no good excuse to
interrupt when another is speaking or to forget the

"great idea" that came during a lonely ride in the
car. The importance of reinforcing direct instruction
with tactile/kinesthetic input should not be
underestimated.

"We have gained enormous insight into factors that
contribute to successful reading acquisition and
explain failure." (Bonita Blachman, Syracuse
University.) "The knowledge children need to
master in order to succeed at reading is well
document, and the kinds of instruction methods
that are effective have also been verified." (Brady
and Moats, 1997, Informed Instruction for Reading
Success: Foundations for Teacher Preparation; A
Position Paper of the International Dyslexia
Association.)

Fear Is Our Enemy:

Self—advocacy is a two way street. It is more
important that we do for ourselves than have
others do for us.

Come to class prepared.
Make eye contact.
Take notes as best you can.
Expand, summarize, or outline notes
immediately after class.
Focus on concepts.
Highlight text.
Manage time.
Sit in front.

If you are like me and have experienced
embarrassment at the hands of insensitive
teachers, be proactive — discuss your concerns with
the teacher.

"I am a student with learning problems I have been
afraid of being embarrassed by teachers all my life.
If you will agree to call on me only when I raise my
hand, I will be able to set aside this fear and
concentrate on what you have to teach. If you do
this for me, I will sit in front, take notes, and come
to every class."

We must all learn to sit in front!

Updated 5-22-12
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From: Jennifer E. Lienhart Tsuj i

TO: Education Committee

Date: _February 5, 2013

RE: Testimony in Support of HB 675 — Relating to Education Hearing
before the House Education Committee February 6, 2013, 2:10 pm
Conference Room 309

Dear Chair Takumi, Vice-Chair Ohno, and members of the Committee:

I am submitting this testimony in support of HB 675

The passage of HB 675 would be an important step toward implementing the
Comprehensive Plan.

My son entered public school in 2008. Every day of kindergarden and
first grade was emotional, anxiety producing, frustration. Mostly
because he could not get written material done in a timely manner . We
also noticed some transference of numbers during math. Later, in first
grade, spelling was increasingly challenging and time consuming. My
son at this point hated going to school and would cry and have
meltdowns any time we asked him to write anything. After two years of
seeing my son meltdown. . .1 said "Enough!" and pulled him out to
homeschool.

I had a private assessment done during his first grade year, and realized
that he was in fact dysgraphic ( a form of dyslexia involving processing
time usually associated with input and/or output of information.) I
attended many trainings regarding Multi-Sensory Language theory, the
Odyssey project, and other related topics. They were eye-opening and
realistic andy they gave me hope. I could see a program that could be
beneficial for not only the dyslexic child but also the ESL child. MSL



training can increase every childs reading abilities. I could not believe
that Hawaii was not implementing these standards yet.

It is after many years and personal experience, many years of paying for
private tutoring to obtain the skills that HIDA describes, and now paying
for private school tuition. . .. that I write you today to support HIDA"s
recommendations for HB675. I would like to think that some day (ifwe
just cannot handle the financial burden anymore) that the public school
will have already implemented the suggestions made by HIDA (and re-
submitted by myself below).

If you are a parent, then I am sure you can relate to the desire to make
your children happy with their learning experience and build their self-
esteem in a healthy and productive manner which is what these
suggestions to HB675 can accomplish.

I support HIDA’s recommendations as follows (modified to express
personal interest and emphasis):

1. Dyslexia Defmition. A strong recommendation that the current definition
of dyslexia [Page l, Lines 1- 12; Page 4, Lines 3-7] be changed to read,
"Dyslexia is a specific leaming disability that is neurological in origin. It is
characterized by difficulties with accurate and / or fluent word recognition
and by poor spelling and decoding abilities. These difficulties typically result
from a deficit in the phonological component of language that is often
unexpected in relation to other cognitive abilities and the provision of
effective classroom instruction. Secondary consequences may include
problems in reading comprehension and reduced reading experience that can
impede growth of vocabulary and background knowledge."

This corrected definition of dyslexia has been adopted by both the federal
National Institute of Child Health and Human Development (NICHD) and



the Intemational Dyslexia Association (IDA) since 2002, and has now has
withstood over l0 years of scientific inquiry. Also, the definition is consistent
with federal policy. as dyslexia is listed under "Specific Learning Disability"

Disabilities Education Improvement Act (IDEA, 2004). In fact, dyslexia has
been listed as a Specific Learning Disability since the first major federal
special education law (PL 94-142, Education ofAll Handicapped Children
Act) was passed in 1975. Considering major components of this bill pertain
to public awareness and professional development, an essential starting point
for all subsequent conversation and action requires use of a definition that is
accurate and consistent with both the scientific community and federal law.

2. “Similar Learning Disorders” I strongly recommend that
the term "similar learning disorders" be replaced with "literacy
challenges." The bill's definition for "similar leaming disorders" is the
stated definition for "literacy challenges" in the Comprehensive Plan.
This corrected term is more specific to the intent of the bill, and is
consistent with the Response to Intervention (RTI) framework. It is
widely agreed upon that intervention will be provided to students on the
basis of need, without first having to qualify with a formal diagnosis of
a "learning disorder." Many struggling readers'difficu1ties will not. and
should not, rise to the level of a "disorder." This is a key component of
RTI — we should provide a tiered approach that applies, at the lowest
level, to all students, with the goal of minimizing students who require
more intensive intervention

3. Literacy Specialists. We strongly recommend that the
license or license field "Literacy Specialist" be added in conjunction
with provisions containing the tenn "Reading Specialists". The
conceived Literacy Specialist license, required skills, and job
description, which are used prominently throughout the Comprehensive
Plan, are different from the already existing ones for reading specialist.
Individuals classified as literacy specialists shall have advanced



preparation and meet more rigorous standards for comprehensive and
in-depth content knowledge than what currently is required. Again, the
SCR-110 Working Group agreed on this distinction after three years of
thoughtful deliberation.

4. Teacher Licensure. As a technical matter, it is our
understanding that the Hawai i Teacher Standards Board (HTSB), in
consultation with the HIDOE, but not the HIDOE itself, determines
licensure for Hawaii teachers. [Page 2, Lines 19-21]

5. Areas of Support. I strongly support the bill's intent to
"support students with dyslexia and other literacy challenges by
implementing a comprehensive plan..." [Page 2, Lines 9-11]. Ii
strongly support the three provisions that require the HIDOE to: (a)
promote the awareness of, and strengthen support for._persons with
dyslexia or other similar learning disorders; (b) require at a minimum,
subject to funds made available for this purpose and the availability of
qualified personnel. one licensed reading specialist teacher who meets
the requirements established by the HTSB for each public school; and
(c) make available professional development materials and training to
educators to support the enhancement of reading, writing, and spelling
skills of students with. dyslexia. or other similar learning disorders.

Dyslexia and other literacy challenges affect up to 15-20% of the general
population. Of all students diagnosed with a specific leaming disability, 85%
have an issue pertaining to reading and language processing, making it by far
the most common leaming disability. The condition does not discriminate — it
exists across gender, ethnicity, and all levels of intelligence and
socioeconomic status. This bill is not simply about diagnosis though; it is
about helping all struggling readers. Specifically, while the sections of HB
675 (as revised by HIDA’s changes to conform to the Comprehensive Plan)
that relate to reading specialists and literacy specialists and professional
development for educators, are essential to improve reading instruction for



students with dyslexia, they will also improve reading instruction for students
with other literacy challenges. It is widely known that 41% of Hawaii public
school fourth graders and 32% of its eighth graders scored below basic on
2011 National Assessment of Educational Progress (NAEP) exam. These
statistics, which rank Hawaii toward the bottom of the nation, should be
shamefully unacceptable to all of us.

As has been written before, we must remember that statistics are human
beings with the tears wiped off.

At this prevalence, dyslexia and other related literacy challenges impact more
children than any other cognitive or physical childhood condition. Reading is
foundational and should be valued as a right, not as a luxury determined by
luck.

Reading might be best thought of as a "gateway skill." Proficiency in reading
grants a student access to other content knowledge, as most academic
subjects are mediated through digital or printed text. Without this skill, most
content (and by extension, education and career opportunities) become
increasingly inaccessible to that student. It has been widely documented that
struggling readers, for a variety of reasons, often related to the effects of
persistent school failure, disproportionally face poor academic, health, and
economic outcomes (e.g., high school and college graduation rates, substance
abuse, delinquency, unemployment, incarceration, etc.). When we do not
properly teach a child to become a proficient reader, we do not only cheat
them out of a skill, we steal something much more precious — their
opportunities and aspirations.

What is most frustrating about the current epidemic of inadequate reading
levels is that the appropriate instructional methods have been widely known
and accepted for decades. Both the Comprehensive Plan and HB 675 reflect
this well-established scientific knowledge and national best practices. One
application is the school- based programs of HIDA’s Odyssey Project. HIDA
has administered this program in Hawaii public schools for several years,



which includes the 3 elements of HB 675 — dyslexia awareness, professional
development, and a “literacy specialist.” The Odyssey Project data reports
students making significant gains in reading achievement, along with
lowering the number of special education referrals because appropriate
identification and intervention were provided early. HIDA is confident that
similar improvement would occur in all Hawaii schools ifHB 675 is adopted
and implemented with fidelity.

Taken together, the dire state of literacy in this state, and nation, has migrated
over whatever equivocal line separates an educational crisis from a public
health one. We have a moral imperative to act on behalf of these children and
their families. Our current situation is untenable and rises to the level of
warranting legislative attention. Several other states have statutes regarding
literacy and this would be a wonderful opportunity for Hawaii to lead.

Even though we offered recommendations about certain provisions, I believe
in HIDA"s recommendation regarding HB 675 is an important step toward
improving literacy instruction in Hawaii schools.

I thank the House of Representatives for bringing much needed attention and
engagement to the critical issue of literacy in our state. We look forward to
continuing to work with the Legislature and other public and private
stakeholders in serving the needs of Hawaii’s struggling readers.

Mahalo for the opportunity to testify in support of this measure.

Please support HB 675. Thank you.

Sincerely,

Jennifer E. Lienhart Tsuji

cc: Faye Hanohano



cc. Mark Nakashima

cc. Cindy Evens

[TYPE YOUR NAME(S) AND ADDRESS UNDER YOUR
SIGNATURE(S)]



February 5, 2013

RE: Testimony in Support of HB 675 — Relating to Education
Hearing before the House Education Committee
February 6, 2013 at 2:10pm.
Conference Room 309

Dear Chair Takumi, Vice-Chair Ohno, and members of the Committee:

I am submitting testimony in support of HB 675.

As a person with dyslexia and as a parent of a child with dyslexia, I know first-hand the many
difficulties individuals with dyslexia face in their everyday life and within the public school
system. The educators at the schools are there to help all students achieve their educational
goals. The problem is that those very same teachers are not fully understanding of what is
dyslexia and are not properly trained to recognize and assist students with dyslexia. Many with
dyslexia are not ignorant individuals, but still struggle with learning because of their literacy
challenges. As a result, these students will never be able to achieve their maximum academic
potential. With the availability of properly trained specialists in the schools, those students
with dyslexia can get the much needed help to improve and attain their education.

I looked at the Comprehensive Plan to Teach Reading to Students in Hawaii that was written by
the SCR 110 Working Group, and see that the members, including the Department of
Education, University of Hawaii and other groups responsible for educating Hawaii's children,
agreed that to improve reading instruction in public schools, we have to implement practices
like the ones included in HB 675.

Please pass HB 675 for a better future.

Sincerely,

Wesl T. Matsu ga
1271-A Makani Stre
Hilo, HI 96720
Ph.: 959-4772
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February 5, 2013

RE: Testimony in Support of HB 675 - Relating to Education
Hearing before the House Education Committee
February 6, 2013, 2:10 pm
Conference Room 309

Dear Chair Takumi, Vice-chair Ohno, and members of the Committee:

I am submitting this testimony in support of HB 675.

Our journey began 6 years ago in 2007 when our middle child was in
2”‘ grade and was diagnosed with dyslexia. Since then our other 2 children
have also been diagnosed with dyslexia. As a parent you want to do
everything possibly to help your children but in this situation we were at a
complete loss. Fortunately, we were lucky enough to get in touch with Sue
Voit. She has educated us as parents as well as help tutor our children. But
I soon realized that there isn't much help for parents and for children
struggling to read. Not enough specialized tutors and not enough teachers
have the necessary background and skills to help struggling readers. These
kids need to be taught in a different way (like using multi-sensory
structured language), different than they currently are because it doesn't
work with dyslexic children.

I always said,.....every teacher, principle, educator, politician needs to
have a child with dyslexia because only then will you know our struggles. You
have the power to help our young struggling readers, so please support HB
675 and the changes to HB 675 by the HIDA, including the definition of
dyslexia.

Every second counts! Every child counts! Things need to change now!

Thank you.

Sincerely,

<3).¢.»l-M -"l/~l<,-.»bM<.-_
Jadee Takayesu
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From: mailinglist@capito|.hawaii.gov
Sent: Tuesday, Februaw 05, 2013 11:45 AM
To: EDNtestim0ny
Cc: e_emh53@yah0o.com
Subject: Submitted testimony for HB675 on Feb 6, 2013 14:10PM

HB675
Submitted on: 2/5/2013
Testimony for EDN on Feb 6, 2013 14:10PM in Conference Room 309

Submitted By Organization Testifier Position Present at Hearing
| Elva E. Hayakawa Individual Support No 1

Comments: It is important that children with dyslexia receive the support they need to move fon/vard
in their education. The trained teachers will not only support the dyslexia population. They will be able
to help other students having difficulty learning using the conventional methods. Thank you.

Please note that testimony submitted less than 24 hours prior to the hearinq_, improperly identified, or
directed to the incorrect office, may not be posted online or distributed to the committee prior to the
convening of the public hearing.

Do not reply to this email. This inbox is not monitored. For assistance please email
webmaster@capitol.hawaii.gov

1
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Date: 2/5/13

RE: Testimony in Support ofHB 675 - Relating to Education
Hearing befiare the House Education Committee
February 6, 2013, 2:10 pm
Conference Room 309

Dear Chair Takumi, Vioe-Chair Ohno, and membqs ofthe Committee:

I om submitting this testimony in support of HB 675
I am a mother of a 14 year-old boy who has dysiexh. I knew he was different from the time he was a

toddler. He is my third son and I knew something was different about hlm by the time he was three. It
was Incredible and stunning to watch a Ilttle toddler beso interested in subjects that most of his peers
wouldn't question for another decade. I homeschooled him from the middle of his kindergarten year
untll a change in our iiva forced me to send hlm to school in the middle of his 6"‘ grade year. No
testimony I oould write here, could ever be adequate enough to describe the struggle a family goes
through to find the proper tools and support to ensure their dyslexic child will find success In school.

Success goes beyond the grades a child receives from his or her report card. Success is determined by
this child's self-worth, self-esteem and belief that no matter what, he will be safe in his school
environment, in spite of his differences. This can only be so if his environment is equipped to first;
recognize his differences and what it means, and second; to have the resources to properly address
these differences.

As a mother watching my child struggle through the system ofyears of numerous testing, meetings,
emails with teachers and counselors, phone calls, the endless cry for help day after day, I feel strongly
that there needs to be greater education and understanding about what we are dealing with as a whole.
Dyslexia itself ls not the problem. it's the ignorance about dyslexia that is. How can any person
interacting with someone, especially a child with dyslexia, know the first thing about helping them if
they don't even have the badtground or knowledge about it? The frustration, the pain and the struggle
cannot even be described in this testimony.

Unless you have had firsthand experience with a person struggling in a world not set up for the
challenges and the gifts of a dyslexic, you will be clueless

The wonders of a dyslexic mind are compelling and worth a good, solid look at how we educate these
children. ltwould be such a waste if we don't The long-term effect will be_s_een not only i_n our sc_hools_‘ __ _ ____ ___ H __ _
presently, but in our community, oursociety, our world, when these children grow up to be the ad ults of
our future.

Our society h§n't fully realized what we have to gain from the intuitive and keen minds of these
diildren. We cannot overlook it any longer.

I no longer have the privilege of seeing my son on a daily basis anymore, as I live on Oahu and he in Hilo.
But in my mind, I can still hear what he would say to meevery single night, when I tudted hlm into bed.
‘Thank you Mom, for everything you've taught me today and everything you do for me. I could never
live without you because who would understand me?”
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I would always tell him what an honor It was for me to have been chosen as his mother and that It is he,
who teaches me. Truly he did, every single day. I also promised hlm that no matter what, for the rest of
my life; I would never give up trying to improve his life through my own researching and reaching out to
help hlm In some way.

This ls part of my promise to him.

I pray that It is your desire to help my son and the thousands of others who are counting on you to make
that difference in their lives.

Please support HB 675.

Thank you.

Sincerely,

Cecily E
Parent
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House Committee on Education
Representative Roy Takumi, Chair
Representative Takashi Ohno, Vice Chair

Regarding: HB 675 — Relating to Education

Dear Chair Takumi, Vice Chair Ohno and members of the Committee:

My name is Rhonda Wingard and I support House Bill 675.

My daughter was recently diagnosed with Attention Deficit Hyperactivity Disorder (ADHD) combined
and Dyslexia with features of Dysgraphia. I am still learning about these conditions and how they affect
her academically, mentally, emotionally and physically and what I can do as her parent to help, but one
thing I know for sure is that my daughter has a "learning disability". I like to refer to her as being a
"different learner".

Shortly after her diagnosis, I met with her school to find out what was available to accommodate ADHD
Dyslexic children. To my surprise, I was told that there weren't any immediate accommodations
available for dyslexic children and in order for her to have special accommodations, the school would
have to complete a 504 modification plan to see if she would qualify as having a learning disability under
Section 504 of the Rehabilitation Act of 1973. This was shocking to hear given the number of children in
Hawai'i who are dyslexic or who have reading problems.

She, along with many other dyslexic children, struggle each day to read, comprehend, memorize and
recite what they have learned. It's frustrating and devastating when a child is trying so hard to
remember what they've learned but can't remember or remember it differently and are penalized with
bad grades, comments made by teachers and family, being teased by fellow classmates, etc. This
snowballs into deeper, more serious problems with family, anxiety, low-self-esteem, depression, anger,
self-doubt...the list goes on. It saddens me that these children are simply a victim of not having the right
tools available to teach them in the way that they learn. Just as you would teach a blind person by
sound orteach a deaf person by sight, dyslexic children should be taught through a multi-sensory,
structured language approach.

By passing House Bill 675, it will require trained educators, who specialize in teaching children with
learning disabilities, to be in the school to help dyslexic children or struggling readers. This resource will
give these children a fair chance to finally learn how they were built to learn rather than struggling to
desperately understand in an attempt to avoid criticism and failure. I am very optimistic that with the
passing of this bill, we will see an improvement with dyslexic children academically and that success will
help improve their relationship with family and friends, build self-esteem, gain confidence, have a sense
of achievement, have a more promising outlook for the future and most of all, finally get a fair chance to
learn! By not passing this bill, Hawai'i is saying loud and clear that we condone leaving children behind
rather than doing what we have to ensure NO CHILDREN ARE LEFT BEHIND!

Sincerely,

Rhonda K. Wingard



Tuesday February 5, 2013

RE: Testimony in Support of HB 675 — Relating to Education
Hearing before the House Education Committee

February 6, 2013, 2:10 pm
Conference Room 309

Dear Chair Takumi, Vice-Chair Ohno, and members of the Committee:

I am submitting this testimony in support of I-[B 675

I believe the DOE needs this bill to become law so they have a strong system in place to follow.
It is unacceptable that we have so many students struggling in school. Leaming to read is the
most important life skill and the first building block to which all other learning is based on. It
might be hard to hear but right now students are set up to fail from day one. It has been my
experience that most teachers mean well and want their students to succeed. However, teachers
are not appropriately trained to provide the intense reading strategies that most students need.

I always loved books but had an extremely hard time learning to read. The DOE’s solution was
to wait saying I will read when I’m ready. The first few years (K-3) of school are crucial to
leaming to read. At the end of second grade I was diagnosed with SLD and spent two years in
special education classes making no progress. My parents took me for a second opinion and I
was diagnosed with dyslexia at the end of fourth grade. If not caught up to grade level by the 4th
grade fluency will never ketch up. At 9 years old I was absolutely crushed to learn that despite
all my hard work both in special Ed and in privet tutoring I will never be on track. That makes
success a constant uphill battle for students. Most of these students already have obstacles in
front of them making school secondary: low income, foster care, family members in prison or
into drugs. If they are not taught to read they have NO chance to escape that life.

During my I 1 years in the public school system the DOE always wanted to do the minimmn to
help me and other students. I was one of the luckiest ones with a family who valued education
and the courage to stand up not just for me but for all struggling readers in Hawaii.

I have witnessed MOST of my peers struggle thought school with no one to help them. I’ve seen
MANY peers graduate high school not being able to read or write. They have come from low
income families who's priorities are drastically different then mine. Without leaming to read
how can we expect these generations to attend college or even just hold a job to support their
families?

Despite seeing all of this while I was in school, starting in 1993, my family is still being
contacted by other families and asked for help with similar problems today in 2013. This is
unacceptable! I-low many thousands of students have gone through the DOE since then without
getting help? Since the DOE can not develop a system on their own to help all children learn to
read then they need to be given a system that has proven to work.



l also support changes to HB 675 recommended by the I-Iawai 1 Branch of the International
Dyslexia Association (HIDA), including the definition of dyslexia.

7%
Please support I-IB 675.
Thank you.

Sincerely,

Jennifer Voit
1689 Akolea Place
Hilo, I-Il 96720



Date:February 5, 2013
RE: Testimony in Support of HB 675 — Relating to Education
Hearing before the House Education Committee
February 6, 2013, 2:10 pm
Conference Room 309
Dear Chair Takumi, Vice-Chair Ohno, and members of the Committee:

I am submitting this testimony in support 0f HB 675
My interest in dyslexia is both as a teacher/tutor, and a sister (Tita) to a dyslexic sibling. As a
teacher at a very large high school on the Big Island, I have been given the chance to work with
many students who are not able to read or write. And, it has been my experience working with
these high school students, many have literacy challenges, and their needs are not being
addressed.

But honestly, what has really made me open my eyes to this literary challenge has been living
with a 56 year old dyslexic sister, and witnessing her daily struggles. My Tita has no job, no high
school diploma, no husband, no children, no money, no nothing. Currently she is living with me
trying to finish off her high school classes, for she wants to do a “do over” and earn her high
school diploma. She knows with that diploma, new opportunities can finally open up for her.
This lady wants to better herself, and be a contributing citizen in our community.

My journey with my Tita has been a short one, but an eye opener. Having been a “hanai” baby, I
did not witness all the day to day trials my younger Tita experienced, I was not there. Over a
year ago though, I received a phone call from her, she was living on the mainland, and had no
job, no money, and she wanted to come home. I sent her money to buy a one way ticket back to
the islands, along with some extra for a suitcase, and some money for food and whatever
incidentals that she would incur returning to Hawaii. The money I sent was to a friend, who then
wrote out a check for my Tita, for she did not even have a bank account.

This Tita has been with me over a year now, and I see the same reversals and confusion while
she is reading and writing daily. I think, if only someone had seen the signs when my Tita had
been in elementary school, something could have been done to help her.
It is so disheaflening to see an adult struggling each day trying to make sense of simple
directions.

And I cannot tell you what this has done to me. and my resolve is even stronger than before, to
help those students who are literacy challenged. My teaching of our literacy challenged students
have been a passion of mine, no one of them should ever have to go through life feeling anything
less than they are. terrific individuals who all deserve a fair chance at a great life. Merely
surviving is not good enough. Ask me, and I can tell you from my experience, but if you really
want to hear the story first hand, perhaps it would be better to have my Tita talk about what she
is going through right noW.

Yes, this story will have a good ending, and I can tell you my Tita is an inspiration to those
teachers and fellow students who are attending night school in Hilo. She won’t give up. And



when she does eani that high school diploma in her late 50’s, many people, those who know her,
and those who do not, will all be celebratingll

I urge you PLEASE, my legislatures, pass this bill. It will bring about the many changes that we
here in Hawaii need now, not later. Do not wait, all you have to do is think about my Tita, she
should have had the help she needed long ago, but where were we when she was asking for that
help. We who have no literacy challenges should assist those who have needs.

Mahalo nui loa for allowing me to share with you, my experiences about someone who means
the world to me, who I view as a hero, and who is dyslexic.

Please support HB 675.
Thank you.
Sincerely,
Valerie Jean De Corte
HIDA
Orton Gillingham Trained Tutor
Hilo High School ELL Teacher
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From: mailinglist@capito|.hawaii.gov
Sent: Tuesday, Februaw 05, 2013 12:38 PM
To: EDNtestim0ny
Cc: bethany.higa@yah0o.com
Subject: Submitted testimony for HB675 on Feb 6, 2013 14:10PM

HB675
Submitted on: 2/5/2013
Testimony for EDN on Feb 6, 2013 14:10PM in Conference Room 309

Submitted By Organization Testifier Position Present at Hearing
| Bethany Higa Individual Support Yes 1

Comments: I saport dyslexia!!!!!!!!!!!! I saport house bill 675 because I am a struggling reader. I have
a hard time reading and spelling and I feel everybody should have a fare chance. When I was yonger
I struggled with reading and had a hard time passing 2nd grade. By the time I was in 5th grade I could
read and wright cursive easily. Now being in 7th grade I have difficulty reading chapter books lower
than my grade leval. I hope kids get a reading education by this bill beaing passed. I feel kids need a
good education yong. Without a good education now kids will fail when they get older and they won't
live a good life. This testamoney is riten by a 12 year old with dyslexia. Please pass this bill for kids
like me.

Please note that testimony submitted less than 24 hours prior to the hearinq_, improperly identified, or
directed to the incorrect office, may not be posted online or distributed to the committee prior to the
convening of the public hearing.

Do not reply to this email. This inbox is not monitored. For assistance please email
webmaster@capitol.hawaii.gov

1
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Tuesday February S, 2013

RE: Testimony in Support ofHB 675 — Relating to Education
Hearing before the House Education Committee

Febmary 6, 2013, 2:10 pm
R

Conference Room 309_

Dear Vice~Chair Ohno, and members ofthe Committee:

Inn nrb|niltiogtlislst?nonyinaappor'tol'BB675
As a former State Senator and a parent ofchiltlren afieered with dyslexia, I strongly encourage
support for l-H3 675. Over the years, my family and I have endured many frusrating educational
experiences. Yet, I also recognize that individuals afiecred with dyslexia may enjoy a creative
mind or talent that others consider a gifi. Unfortunately, not allirrdividuals with dyslexia are
atforded the edmzational opportunity to reach their academic potential and thrive as lifelong
learners.

In 2010, I was encouraged by the passage of Senate Concurrent Resolution 110 that established a
Working Group to develop a wnrprchensiv: plan to improve awareness and support for persons
with dyslexia. Afier three years, it appears tlmx the Working Group has fulfilled its task with the
development ofa Comprehensive Plan that will benefit all students. The passage ofHB 675 is a
nficessaly entry point in setting forth a framework for the Working Group’s Cornpmhemive Plan
to Teach Reading to Students in Hawaii.

I also support changing the definition ofdyslexia, as recommended by the Hawai‘i Brunch of the
lntemafional DyslexiaAssociatior1 (I-IIDA). to reflect the definition previously defined by the
Working Group and aligned with the Comprehensive Plan. The acceptance and use ofthis
definition will be significant in developing a common language among students, parents, and
cducarors.

Que partially to advances in technology and changes in global industry, lineracy‘ demands are
rising, making learning to read absolutely critical for all Students and Lhe lop priority for all .
5°h°°l3- T1115» '-he I-»¢8i51B1'"l‘e, Delmmnent of Education, and schools must become innovative
and msourcelill in order to acquire reading or literacy specialist

I thank the committee for their interest in mweing literacy a priority for all students, includingthose afiected with dyslexia. r

rely.

Former, State Sena David Matsuura _45$ Porurhawai Sr., ' 0, HI 96720



February 5, 2013
House Education Committee

Re: HB 675 EducationlDys|exia — February 6, 2013, 2:10 pm, Room 309

Dear Representatives:

Please SUPPORT HB 675, regarding edution, dyslexia and struggling readers

The legislation and comprehensive plan put forth the best practices and
methods, as determined by the US Department of Education, the National
Institute of Child Health and Human Development, the National Institution for
Literacy, and the National Reading Panel.

Federal entities and national experts have repeatedly found that children (and
adults) with dyslexia can become better readers through evidence-based Multi-
sensory Structured Language methods.

The methods will help any person leam to read, but are imperative for many
students with dyslexia and other struggling readers. Without those methods, the
student may never gain fluency in reading or writing, and faces a higher risk of
dropping out.

Representatives of the University of Hawaii College of Education, the Hawaii
Teacher Standards Board, the Teacher Education Coordinating Committee
worked diligently to create feasible, evidenced-based proposed legislation and a
comprehensive plan.

The Department of Education dropped its statewide program several years ago,
presumably in a misguided attempt to save money. If you were to ask the DOE
for the feedback from the teachers who were trained in MSL, I am confident you
would find that the results provide a resounding endorsement.

The legislature should adopt HB 675, because without it, the DOE has shown
little regard to implementing a comprehensive program using the evidence-
based, national methods.

Please support HB 675, with the amendments consistent with the provisions
recommended by the SCR 110 work force committee.

Respectfully submitted,

Mary mtg
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EVELYN H. YANAGIDA, PH.D.
Pacific Business News Building

1833 Kalakaua Avenue, Suits 800
Honolulu, HI 96815

February 5,2013

RE: Testimony in support of HB 675 - Relating to Education
Hearing before the House Education Committee
2.6.13, 2:10 pm
Conference Room 309

Dear Chair Takumi, Vice-Chair Ohno and Members of the Committee

I am submitting this testimony in support of HB 675.

lam a licensed psychologist and serve on the protessional advisory board of the
Hawai‘i Branch of the International Dyslexia Association (HIDA). I have been in practice
for over 30 years and have evaluated thousands of students for teaming disabilities,
including dyslexia. Many of the children I assess have been passed on from one grade
to the next without anyone identifying, much less remediating, their skill deficits. By the
time I see these children they are olten discouraged, frustrated and angry which does
not bode well for theirlransitlon to mlddle and high school.

Since reading is a fundamental life skill we need to take every possible step to give our
keiki the skills to achieve at the level of their potential. Implementing practices like
those contained in HB 6'/'5 is a positive step that will increase public awareness of
dyslexia and provide badly needed, research-based reading instruction in our public
schools.

I concur with HlDA’s testimony and ask you to support HB 675. Thank you.

Respectfully,

Q1417“
fl

-?l.u4fl1d47@wD~fi’Bfl/P
Evelyn H. Yanaglda, Ph.D., ABPP
Licensed Psychologist HI-207
Board Certified in Clinical Psychology
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TESTIMONY TO THE HOUSE COMMITTEE ON EDUCATION

RE: HB 675 — Relating to Education

Dear Chair Takumi, Vice Chair Ohno, and Members of the Committee:

My name is Jason Wagner, and I am a teacher and the Dean of Student
Activities at Assets School. I am writing in support of House Bill 675.

I have worked at Assets for the last ll years, and in that time, I have
worked with many students with Dyslexia and other literacy challenges
I’ve found that the more the students know about their challenges, the
better equipped they are for their transition after high school. They
know what accommodations work for them and they practice
advocating for those accommodations. Students tell me countless
stories of relief after hearing that they had Dyslexia and that there was a
reason why things weren’t making sense. They also felt relief that they
weren’t “stupid” or “slow”- labels that maybe weren’t directly stated,
but possibly implied.

It would help if faculty received professional development to further
their teaching strategies to reach as many students as possible. Since
approximately 15-20% of the population has Dyslexia or another
literacy challenge, it would be beneficial for the state to address this
issue.

Thank you for allowing me to testify on behalf of this bill.

Sincerely,

Jason Wagner



Testimony in Support of HB675 — relating to education

Hearing before the House Education Committee

February 6, 2013, 2:10 p.m.

Conference Room 309

Dear Chair Takumi, Vice-Chair Ohno, and members of the Committee:

I am submitting this testimony in support of HB675

My name is Lina Kikuta and I am a substitute teacher with the Hawaii Department of
Education and am also a private tutor for children with dyslexia. I became interested in
tutoring dyslexic children because there is really little help for these children in public or
private schools. I am not dyslexic and to my knowledge no one in my family is.

When I am in the classroom as a substitute teacher, I have noticed that there are many
struggling readers in the public schools and I know that identifying them is difficult.
Teachers have told me that they don’t know how to help the children. Some of them
have no other alternative but to ignore the signs and hope the child will somehow learn
to read on his/her own. Reading is so very important for a child to learn and the
Legislature, Department of Education and schools should make it a very high priority.
Having specialist available in schools makes sense. How can we expect to have
productive citizens if we haven't given them the opportunity to learn through reading?

I have been tutoring children with dyslexia for three years and I have taken classes at
my own expense to help the children. Prior to learning about dyslexia, I tutored without
knowing what goes on with a dyslexic child. I can see a difference the specialized
teaching makes. The child becomes more confident, eager to read more and is uplifted.

I have looked at the Comprehensive Plan to Teach Reading to Students in Hawaii that
was written by the SCR 110 Working Group, and see that the members, including the
DOE, UH and other groups responsible for educating Hawaii's children, agreed that to
improve reading instruction in public schools, we have to implement practices like the
ones included in HH 675.
Please support HB 675.

Sincerely,

Lina Kikuta



February 5, 2013

RE: Testimony in Support ofHB 675 — Relating to Education
Hearing before the House Education Committee
February 6, 2013, 2:10 pm
Conference Room 309

Dear Chair Takumi, Vice-Chair Ohno, and members of the Committee:

I am submitting this testimony in support of HB 675

I have worked with dyslexics struggling to read and other children with special education labels for
the past 4-0 years as a teacher and administrator. I have worked with children in public schools and
independent schools on the mainland, in ]apan, and in Hawaii. In addition, I have a son who is
dyslexic with the added gift ofattention deficit disorder.

As a mother, I have watched my son as a third grader in public school break into tears while trying to
make it through yet another worksheet filled with words to say and blanks to complete. Well
meaning teachers were at a loss as to why he couldn't "get" the assignment and suggested he simply
needed to work harder and longer.

As a teacher, I have watched my colleagues attempt to learn better ways to teach reading in the
classroom and give up in the face of multiple demands for their time; lack of support for school wide
use of consistent MSL methodology; and limited access to training, mentoring and support for
professional development.

As an independent school administrator, I have interviewed many students for admission to a
specialized reading focused program with tears in his/her eyes as he/she talked about the inability
to read simple stories at their previous school and the hours needed to spend on homework just to
read one chapter assigned by the teacher. Sadly, the feeling of failure and lack ofhope were woven
deeply into the fabric of these young people.

HB 675 brings Hawaii an amazing opportunity to make a significant, positive difference in the way
we view struggling readers, treat literacy challenges, provide access to literacy specialists, ensure
professional development and commit to all children and families the certainty that every child will
be able to read. For students like my son, or colleagues who are searching for answers, and for those
who can't get through another night of homework without tears, HB675 gives Hawaii the means to
ensure every child will read.

Please support HB 675. Thank you.

Respectfully submitted,

Patricia Ienks

Q
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From: mailinglist@capito|.hawaii.gov
Sent: Tuesday, Februaw 05, 2013 2:14 PM
To: EDNtestim0ny
Cc: kandmhiga@hawaii.rr.com
Subject: Submitted testimony for HB675 on Feb 6, 2013 14:10PM

HB675
Submitted on: 2/5/2013
Testimony for EDN on Feb 6, 2013 14:10PM in Conference Room 309

Submitted By Organization Testifier Position Present at Hearing
| Margaret Higa Individual Support Yes l

Comments: I am submitting this testimony is support of HB 675. I am the parent of two dyslexic
children and the executive director for the Hawai‘i Branch of the International Dyslexia Association
(HIDA). I have witnessed my own children's frustrations as they struggled to learn and keep up with
their peers in classrooms in which their teachers had little or no understanding of dyslexia and only
used traditional teaching methods. I have listened to the heart-breaking stories of parents whose high
school aged children are reading at a 3rd grade level, even after years in a public school special
education classroom, and told that a “certificate of completion" will be “okay” since they don't meet
the requirements for a high school diploma. I have comforted weary parents, their voices quivering,
as they related to me their anger and desperation when they are told by their child's teachers: “She’s
just lazy. If only she would try harder." Or, “DysIexia? That’s just reading backwards, right?” Dyslexic
children can and do learn when taught by informed professionals. I firmly believe that passage and
implementation of HB 675 is crucial to equipping our schools and teachers with the knowledge,
expertise and professional development to improve reading instruction for all struggling readers in
Hawai‘i schools. Time is critical; too many children are failing to learn and realize their potential. I
respectfully request your support of HB 675 as I believe it is an important step in the right direction to
ensuring a better future for our children and the future of our state. Thank you for the opportunity to
testify in support of HB 675.

Please note that testimony submitted less than 24 hours prior to the hearinq_, improperly identified, or
directed to the incorrect office, may not be posted online or distributed to the committee prior to the
convening of the public hearing.

Do not reply to this email. This inbox is not monitored. For assistance please email
webmaster@caQitol.hawaii.gov

1



Louisa Moats testimony, HB675, Hawai ‘i

RE: Testimony in Support of HB 675 — Relating to Education
Hearing before the House Education Committee

February 6, 2013, 2:10 pm
Conference Room 309

Dear Chair Taktuni, Vice-Chair Ohno, and members of the Committee:

I am submitting this testimony in support of HB 675

For over four decades, l have been involved in reading research, clinical practice,
classroom teaching, and teacher training. l received my doctorate in Reading and Human
Development from Harvard University, and have been an associate professor, a practicing
psychologist, a licensed teacher, and Co-Principal investigator on a multi-year, multi-million
dollar research project funded by the National Institutes of Health to investigate the causes and
remedies for reading failure in high—poverty, racially diverse schools. l have also served as a
board member and officer of the International Dyslexia Association (IDA) for many years. I was
a contributing writer of the national Common Core State Standards (CCSS) and have been a
consultant on many national projects including the Reading First initiative (2001-2008), the
Reading Rockets program, and the standards—writing effort of the IDA. l have published many
research articles in peer-reviewed, scientifically oriented journals and I am the author of several
textbooks and policy papers pertaining to teacher training and student services in reading,
language, and literacy. l have also visited your state three times to speak at various
conferences.

I have been asked by the proponents of the pending bill, HB675, to provide commentary
on some key issues under consideration.

1. Prevention of reading disabilities and reduction in numbers of students who end up in
the "below basic” category. At this point, after more than 30 years of research on the nature,
causes, and treatments for reading difficulties, including dyslexia, predictive science is quite
advanced. We are quite good at flagging students who are risk for reading difficulties and at
identifying what kind of reading difficulty they are likely to demonstrate (phonologically-based,
or dyslexia; fluency-based; or language comprehension-based). We also have validated
treatment approaches for each subtype of reading difficulty, at least through the intermediate
grades. We know that early identification is critical in preventing and ameliorating reading
disabilities and difficulties, and that with a multi-tiered system of support (MTSS or Rtl) and
specialized instruction, the severity of a reading disability can be lessened and the number of
students who fail academically because of poor reading can be significantly reduced. I strongly

1



Louisa Moats testimony, HB675, Hawai ‘i

support an emphasis on "literacy challenges” or "literacy difficulties" because we should aim to
prevent disorders that are manifest as serious failure.

2. Professional development for and licensing of Literacy_§pecialists. A well—trained and
well-equipped teacher can make a huge difference in a student's eventual outcomes. To this
end, I chaired a committee of the IDA in 2010 that developed very specific guidelines for what
teachers of reading should know and be able to do (lDA's Knowledge and Practice Standards).
The document was created to fill a big void in the world of teacher training standards, which
typically are not aligned with scientific research, which are not rigorous or measurable, which
are unhelpfully vague, and which pay insufficient attention to the content knowledge that is
necessary to drive instruction and the amount of supervised practice necessary to become a
competent teacher. Literacy Specialists should be distintinguished from "Reading Specia|ists"
who, in spite of their title, are often not prepared with the depth of knowledge and skill
necessary to intervene with dyslexia and related challenges.

3. Measurement of teacher competence. I strongly advocate the utilization of a teacher
knowledge and competency assessment such as that adopted by Massachusetts and
Connecticut. More states are moving in this direction, and it is the most effective way of
ensuring that teachers are properly prepared. It should be required of all teachers of reading,
including classroom teachers. The test for Literacy Specialists should be more rigorous than the
tests currently used for special education licensure or for regular classroom teacher licensure.
Until the New England states adopted a rigorous, meaningful test and set the cut—points at a
motivating level, students at risk were not improving and teacher practices were not advancing
with the scientific evidence. Since the tests were adopted, significant progress has been made
in both states and the student achievement levels are among the highest in the country.

Legislators might reasonably ask why such a test should be necessary when the teachers are
licensed and hold degrees. The unfortunate truth, which is well documented in a series of
studies published in journals such as Reading and Writing, Scientific Studies of Reading, Annals
ofDyslexia, and Journal of Learning Disabilities, or published by the National Council on Teacher
Quality (NCTQ) is that their coursework is often without real substance or may contain
information which is seriously out of step with scientifically grounded evidence pertaining to
reading acquisition, reading development, reading differences, and reading instruction. In my
current enterprise, which is training teachers throughout the country, not a day goes by when
we are not shocked by the lack of knowledge displayed by licensed, credentialed teachers with
graduate degrees. After reviewing data from Hawai’i, I have no reason to believe that your
state's teachers would differ in this respect.

2
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While l think it inappropriate to mandate how courses should be designed in teacher training, I
do think that state government should define expectations for professionals who serve in public
schools and that tax-payer dollars should be used to ensure that certified or licensed
professionals are available to work in every school. A meaningful, rigorous assessment should
measure teachers’ knowledge of all essential components of instruction that are addressed in
the CCSS and the IDA Standards (phoneme awareness, phonics and spelling, reading fluency,
vocabulary and language development, reading comprehension, and writing). The bar should
be set high enough to discourage those individuals who are not prepared to teach. Again, this
assessment should be required of all teachers of reading and should be aligned to a
scientifically-grounded blueprint.

Thank you for your thoughtful engagement of these critical issues. Please adopt HB675
with the revisions suggested by the Hawai'i Branch of the International Dyslexia Association.

Sincerely,

aims owl:
Louisa Moats, Ed.D.

260 Elkhorn Road

PO Box 6193

Sun Valley, ID 83354-6193

3



February 5, 2013

RE: Testimony in Support of HB675 Relating to Education
Hearing before the House Education Committee
February 6, 2013, 2:10 pm
Conference Room 309

Dear Chair Takumi, Vice-Chair Ohno, and members of the Committee:

I am submitting this testimony in support of HB675

I am fully dyslexic and I have suffered throughout my educational years, from lower to middle to
higher levels of education, of which suffering has contributed to my low self-esteem (though
mitigated over the years by my own endeavors to re-train and re-learn how to assimilate and
educate myself through the vehicle of dyslexia, which I believe is a misunderstood gift of
intelligence).

Therefore I support changes to HB675 recommended by the I—Iawai‘i Branch of the Intemational
Dyslexia Association (HIDA), including the definition of dyslexia.

I urge to do the right thing and please support HB675.

Thank you very much.

Lana Kauiopuna "Kaui" Alapa
P.O. Box 22661
Honolulu, I-II 96823
Kaui.Alapa@gmail.com
(808) 342-3303
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From: mailinglist@capito|.hawaii.gov
Sent: Tuesday, Februaw 05, 2013 3:16 PM
To: EDNtestim0ny
Cc: e|izabeth@ischool.org
Subject: Submitted testimony for HB675 on Feb 6, 2013 14:10PM

HB675
Submitted on: 2/5/2013
Testimony for EDN on Feb 6, 2013 14:10PM in Conference Room 309

Submitted By Organization Testifier Position Present at Hearing
| elizabeth Scamahorn Individual Support No l

Comments: Date: February 4, 2013 RE: Testimony in Support of HB 675 - Relating to Education
Hearing before the House Education Committee February 6, 2013, 2:10 pm Conference Room 309
Dear Chair Takumi, Vice-Chair Ohno, and members of the Committee: I am submitting this testimony
in support of HB 675 I am a resource teacher with lots of experience with students having delays
related to reading and writing and speaking. Please support HB 675 so that this state will be a leader
in the understanding of specific learning disabilities. if you are a person with dyslexia school
successes can be minimal and failures are too many. With correct support successes can increase.
With legislative understanding and this bill's passage Hawaii schools will have more success!

Please note that testimony submitted less than 24 hours prior to the hearinq_, improperly identified, or
directed to the incorrect office, may not be posted online or distributed to the committee prior to the
convening of the public hearing.

Do not reply to this email. This inbox is not monitored. For assistance please email
webmaster@ca|;gitol.hawaii.gov

1
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Tuesday February 5, 2013

RE: Testimony in Support ofHB 675 — Relating to Education
Hearing before the House Education Committee

February 6, 2013, 2:10 pm
Conference Room 309

Dear Chair Takumi, Vioe—Chair Ohno, and members of the Committee:

I am submitting this testimony in support of HB 675

I am writing to advocate for the passage of HB675. After working in the public school system
for eleven years, I have become convinced that in order to meet the literacy needs ofour school
population, our public education system needs structure and direction.

Reading remediation and literacy should not be left up to the individual whims ofdepartment
heads, administration, or even budget. Many of our students can’t read! They havethe ability,
they simply have not been provided the curriculum and trained teachers they need to be taught in
a different way.

Eleven years ago, after graduating from my Special Education Teacher Training Program, I was
unprepared to teaching literacy skills to my mostly dyslexic students. I seriously considered
giving up and leaving the teaching profession. Then my complex level District Education
Specialist (DES) offered Multisensory Structure Language (MSL) training in collaboration with
the Hawaii Branch of the International Dyslexia Association (HIDA). Several years ago, I
enrolled in I—lIDA’s Certified Level training and practicum. The practicum was invaluable to my
professional growth and my students’ outcomes.

Three years ago, our department created a policy that any student entering our high school
reading at a fifth grade level or below would be required to take a reading lab course for two
years for remediation of foundational reading skills. Two years later, we had the highest
improvement in scores in the state on the HSA. Thirty percent of our special needs population
succeeded in passing the Hawaii State Assessment. We were clearly beginning to see progress! I
was inspired! The following year, our department head retired and a new individual announced
that he was doing away with the 9th grade lab. I-lis feelings were supported by our special
education cotmselor, who felt that “Special Education” students need more electives and should
not be held to Common Core Standards. Unfortunately, many middle and high school teachers
continue to believe, that if a student has not learned to read proficiently by the fourth grade — it is
too late for them. Today, it is extremely disheartening to hear teachers arguing over the
existence of dyslexia or if the DOE recognizes dyslexia We need

As a high school special education teacher, I love my job-----really love it. The Working
Group’s Comprehensive Plan to Teach Reading to Students in Hawaii is exactly what teachers
are looking for to meet the needs of students. I also appreciate that the plan was written
collaboratively by members, including the DOE and UH.
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Please pass I-IR 675 and enable our school system to receive the direction and resources it needs
to properly address the needs ofour most precious resource; the children.

Thank you.
Sincerely, '

iff y hom -OtaniX
Address: P.O. 053

Vocano, Hi. 96785
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From: mailingIist@capito|.hawaii.gov
Sent: Tuesday, Februaw 05, 2013 4:09 PM
To: EDNtestim0ny
Cc: kahonua@msn.com
Subject: Submitted testimony for HB675 on Feb 6, 2013 14:10PM

HB675
Submitted on: 2/5/2013
Testimony for EDN on Feb 6, 2013 14:10PM in Conference Room 309

Submitted By Organization Testifier Position Present at Hearing
| Jeanette Nekota Individual No 1

Comments: Dear Chair Takumi, vice-Chair Ohno and members of the Committee: I am submitting
this testimony in support of HB 675 I am a parent of child with dyslexia and a social worker on the
Leeward Coast that works with many parents/students that are dyslexic. Right now you cannot get a
child tested nor request getting a student tested for dyslexia because the DOE rules state dyslexia is
a medical term not a learning disability. When you go to your doctor the medical insurance states
dyslexia is learning disability not a medical condition. So you get stuck like I did. I have a child with a
form of dyslexia and she graduated from High School reading at a 5th grade level. I fought the DOE
and brought them to three administation hearing (which cost the state over $60,000 in lawyer fees)
and got a tutor for my daughter. She learned to read in 8 weeks (she staned at 5th grade and read at
12th grade in 8 weeks). My daughter got her Associate degree, bachelors degree, masters degree
and now in a doctoral degree program. In two years she will graduate with a doctoral degree in
psychology and will be a licensed clinical psychologist. Yes, all students can learn to read and there
is no excuse for a student just getting by. Currently, I am working with students that suffer from
dyslexia and they are following into the cycle of being learning disabled. First they struggle in the
classroom and their teachers tell them that they need to try harder, then the opppositional defiant
disorder sets in, then conduct disorder then drug abuse then in our prison system or getting pregnant
at an early age and cycle continues. Many of the domestic abusers are dyslexic and read at the 1st -
5th grade (they are illiterate). We are giving our children a death sentence. I was told, when my
daughter was in the 5th grade by a professional "don't ever expect your daughter to go to colIege". I
fought the system and soon she will be a doctor of psychology. All I wanted the DOE was to teach my
daughter to read. She was passed on because she was a nice girl but her self esteem was going
down because she could not keep up with her peers. She like the majority of the students in our DOE
system can learn to read and later read to learn. Stop this cycle and support our children!!!

Please note that testimony submitted less than 24 hours prior to the hearinq_, improperly identified, or
directed to the incorrect office, may not be posted online or distributed to the committee prior to the
convening of the public hearing.

Do not reply to this email. This inbox is not monitored. For assistance please email
webmaster@cagitoI.hawaii.gov
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February 5, 2013

Fte:Testimony in Support of HB675-Relating to Education
Hearing before the House Education Committe
February 6, 2013, 2:10pm
Conference Ftoom 309

Chair Takumi, Vice-Chair Ohno, and members of the Committee:

I am submitting this testimony in support of HB675.

My name is Gary Akiona and my grandson Maximus Hunt who attends Mae'mae
school is dyslexic. Verbally he keeps up with his second grade class. However, he
struggles with reading and writing at that level.

He was so far behind in first grade that his single mom took out a loan to pay for a
private tutor who taught the MSL method. This person was able to open the door for
him to be able to read. For monetary reasons he was only able to be tutored for 6
months. In the short time using the MSL method he was able to read at first grade level

As we all know the DOE does not test beyond ADHD so he attends Special Ed classes
at Mae’mae with very little emphasis or knowledge of dealing with dyslexic students.

He is currently participating in the HIDA/Assets program that is training teachers the
ASSETS Method. This extra help may be keeping my grandson’s head above water.
This is only temporary. What happens to Maximus after this?

Every day is a challenge for any child with Dyslexia.

Please support HB675.

Thank you.

Sincerely,

Gary Akiona Kati Akiona(grandma) and Lea Akiona(Max’s mom)
1815 Kualono St.
Honolulu, Hawaii 96817
808 595-4671
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From: mailinglist@capito|.hawaii.gov
Sent: Tuesday, Februaw 05, 2013 7:22 PM
To: EDNtestimony
Cc: pascua|p011@hawaii.rr.com
Subject: Submitted testimony for HB675 on Feb 6, 2013 14:10PM

HB675
Submitted on: 2/5/2013
Testimony for EDN on Feb 6, 2013 14:10PM in Conference Room 309

Submitted By Organization Testifier Position Present at Hearing
| Patricia Pascual Individual Comments Only No 1

Comments: I've read HlDA's recommendations and I sincerely hope you will agree to them. I'm
raising a child now who is dyslexic and we've gone through years of struggles and emotional times
trying to get her help. HIDA has been the best resource of all. They truly "get it" and are always there
to help. I'm a retired teacher myself and have taught grades K-6 FOR 41 years.

Please note that testimony submitted less than 24 hours prior to the hearinq_, improperly identified, or
directed to the incorrect office, may not be posted online or distributed to the committee prior to the
convening of the public hearing.

Do not reply to this email. This inbox is not monitored. For assistance please email
webmaster@caQitol.hawaii.gov
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TESTIMONY FOR HOUSE BlLL675, RELATING TO EDUCATION
House Committee on Education

Hon. Roy M. Takumi, Chair
Hon. Takashi Ohno, Vice Chair
Wednesday, February 6, 2013, 2:10 PM
State Capitol, Conference Room 309

Honorable Chair Takumi and committee members:

As a teacher in the Hawaii DOE, I am writing to urge you to support this bill with several concerns that need to be
addressed. Within the scope of my duties, I have been tasked to work with students who would probably meet the
definition of the students referred to in HB 675. Due to my prior teacher training, learning to recognize signs of
potential dyslexia is a skill I have acquired. Unfortunately, I have found the support available for these students in
Hawaii minimized by the DOE’s lack of definition, methods for diagnosing, and specific accommodations available
for these students. Often, it is only with the collaborative support of the parent or guardian that we are able to
provide the student with any structure that assists in their academic progress. I do not believe the DOE currently
has any procedure utilized for diagnosing students if a teacher has evidence of potential dyslexia. Any
improvement in these areas would significantly improve the daily academic life of dyslexic students. However,
there are some areas of the bill that are ambiguous.

The bill’s intent to provide professional development for teachers is admirable if they are provided paid time outside
of their normal instructional duties to complete the training. With the numerous training demands teachers are now
mandated to complete due to the new evaluation procedures, in spite of the current loss of all professional
development days, this would probably be another PowerPoint presentation with little chance of retention, as most
instructional research has demonstrated.

Additionally, 302A - Dyslexia Awareness section C-4 states:

“A multi—tiered system of research—validated interventions and supports, including without limitation, multi-
sensory structured language education, within the response to intervention model..."

As a teacher, any intervention which defines an accommodation without any limitations is suspect. Some of the
limitations that may arise could be fiscal, personnel availability, or assistive technology that may disrupt other
students in the learning environment. Also, some of the therapies suggested in this bill would need to be conducted
by specialists trained in using the interventions. Many of these could not be conducted within a normal classroom
situation where a teacher is responsible for managing the learning of between 15 to 30+ students. This would
require the school to have an area for pull out services, and the reading specialist to provide the accommodations.
Finally, it is not clear from the bill as it is written, if the DOE would be responsible for payment to outside vendors a
parent may contract with to provide the sen/ices if a school cannot meet the students needs to a potential limitation,
nor is it certain who would be responsible for approving such vendors.

Mahalo for the opportunity to to provide testimony on this bill. I hope an amended form will be provided for further
review.
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From: EDU Testimony
Sent: Wednesday, February 06, 2013 9:54 AM
To: EDNtestim0ny
Subject: FW: Testimony for HB 675

From: sandi tadaki [mai|to:sctadaki@gmai|.com]
Sent: Wednesday, February O6, 2013 9:41 AM
To: EDU Testimony
Subject: Testimony for HB 675

Dear Members of the House Committee on Education-

It grieves me greatly that unless you have personal stake in this matter, it does not rise to your awareness or
concem. It weighs on my heart that so many misunderstand the needs of individuals with dyslexia and believe
them to be mentally retarded or cognitively impaired. As one who works and speaks regularly with parents of
struggling readers, I hear and feel their fiustration when grappling unsuccessfully with “the system," sadness
and rage about their child's rapidly diminishing sense of self, and, when financial resources are limited, guilt
and dread about their inability to provide tutoring or specialized schooling in support of their child. I have told
friends that it will be a happy day when the school at which I work is put out ofbusiness because the state has
finally made it a priority to help kids acquire what should be a fundamental right--the ability to be literate
readers. PLEASE give our kids options in their future by equipping them with the tools they need to find
success in life.

Mahalo nui loa for your time and attention to this most critical matter!

Sincerely yours,

Sandi Tadaki

1



TESTIMONY TO HB 675
House Committee on Education

Honorable Chair Takumi and Members of the House Committee on
Education;

My name is Gerald Suyama, Facilitator/Chair of the committee created by

SCR110, which was authored by then Senator Norman Sakamoto three

years ago. The committee was tasked to create a comprehensive plan to

help students who were diagnosed with dyslexia and other literacy

problems. This dedicated group of individuals, representing a broad

spectrum of stakeholders, worked tirelessly for three years researching and

crafting this comprehensive plan.

There were two major issues that were addressed and agreed upon. First,

through the vision and courage of then Dean of the College of Education at

the University of Hawaii (Manoa), Dr. Christine Sorenson, the COE has

decided to adjust the pre-ser\/ice elementary education teacher training to

include a program similar to a elementary and reading dual certification.

Embedded in this change is an emphasis on a multisensory approach to

teaching reading. Second, the Department of Education has agreed that a

Literacy coach, who will give direct support to teachers in their classrooms

would be implemented with money provided by the legislature.



If this comprehensive plan, supported by HB 675 is implemented, I can see

a tremendous change in our society as a whole. I believe there will be less

homelessness and less crimes committed, which in turn should result in a

decrease in the prison population. There are obviously wide implications for

this bill. I ask for your support. Mahalo.
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From: EDU Testimony
Sent: Wednesday, February 06, 2013 11:31 AM
To: EDNtestim0ny
Subject: FW:

From: Joan Helbling [mai|to:helblingjoan@gmai|.com]
Sent: Wednesday, February 06, 2013 10:50 AM
To: EDU Testimony
Subject:

Date:
RE: Testimony in Support of HB 675 — Relating to Education
Hearing before the House Education Committee
February 6, 2013, 2:10 pm
Conferenoe Room 309
Dear Chair Takumi, Vice-Chair Ohno. and members of the Committee:
I am submitting this testimony in support of HB 675
My name is Joan Helbling and l have a dyslexic son. I was also a teacher at Punahou School for 23 years and
now
I tutor...Language Therapy...students with dyslexia. It makes such a differenct to a young life if dyslexia is
identified early
and proper remediation measures put into place. Hida‘s work has been crucial in disseminating information and
providing
O-G training for parents and educators. As a mother of a now grown up son, I struggled to find support and
information.
My son, ofien felt like a failure despite his superior intelligence. I have seen first hand the damage untreated
dyslexia can have
on spirit and self image. I see this with my students as well. I have worked with children from six years old to
seventeen...and all
have worked twice as hard as those who don‘t struggle to learn. They feel shame and embarassment as they
strive to catch up
for the gaps due to lack ofproper teaching. Reading is more essential than ever in this fast track, high tech
world. These bright
children deserve a chance and equal opportunities to leam. I support HIDA and have seen the difference it has
made in the
lives of students, parents and teachers... Please pass this bill. Orton Gillingham method Works...It is the answer.
I feel that every
teacher, elementary to high school would take the O-G course, they would have at their fingertips, the necessary
tools to address the
needs of students with learning differences.
Please support HB 675.
Thank you.
Sincerely, Joan Helbling, Retired Elementary Teacher with M.A. and Reading Specialist Credential (U.C. Berkeley, Hayward State
College,
St. Marys College in Moraga, 32 years teaching experience in California. East Africa, Minnesota, West Africa and Hawaii..*(Hanahaouli
and
Punahou school-23 years. Retired in 1998

HYPE YOUR NAME(S) WITH POSITION/TITLE AND ORGANIZATION UNDER YOUR SlGNATURE(
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